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NOTES ] LANGUAGE N ' IO '

A

Pioneer. Any student or worker in a fie1d ordinarily associqted with

the other sex, e.g., a girl 4n masonry, a’boy in shorthand a fema]e

) ' ~ ' '
. They. Used in ‘¢he singular, to replace the gfammatica11y conventional
mpe rsonal he, as -in thd sentence "Evenypne prepared their own plan."
This common usage is simpler than-"he or she", less disruptive than
1nvehtigg a new word, easily understood, and has been aco?pted by - the
. National Council otheachers of English, For anyone who 1s interested
in the language issue, pledse see Seminar IV in the Seminar Leader's

astronaut, a male k1ndergartggiyeacher.v .

Handbook for.data demonstrating that the impersonal he-does influence .
thinking, and highly respectable grammatical argumedf" and 11terary

v - . . L -
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0 much into it?" was a commeént made more than gnce about
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and kept it there. I hope our sense of wonder®and appreci fon
cdﬁes through in everyspage _ : . , .
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the people who are invisibhle because they' re te11tng the
tale: the staff of New Pioneers _ e

s
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In order of appearancey

Linda Mull Powell, the progr m's first secretary. g

Art1cu16te and gentle, she fielded ﬂge stions frem an angry local’

-administrator who kept her oh the phone-for two hours one day,

and so,created one of the program's most solid backers.
1

Ga11 Vanderbeck Sm1th whose engaging smile and evident
executive abilities earned us compliments from every visitor,
 and who held the brand new staff t her- whén. the director
" became a mother overn1ght L -

-«

Bettie- Branch who set up our 11brary, and produced the
first volume of this ser1es e

Sylvia Crudup Cotg, who juggled being a s1ngle parent,
~a church organist, and"a member of the: IWY Planning Committee
while assembling the command squad $f teacher educators, and
“is already reaching out as a publ1shqg writer on the re]evance
of sexism for the Black Conun1ty

Ganx Ridout, the.pioneer* among p1oneers who with warmth
‘and grace and’strength has broken through the stereotype that
sex equity is- for women only, g1v1ng women a wider perspective \ -
and making mez\feel included. N

¢

J

. Matge Keyes, who conducteg, the're ukge survey, and whose
steady warmf{h ane* twinkle made her the {mo ional lightening
rod for us a11 , s

< {

Connie Phth1s1c who at the age:of 22 e into the-chpos
caused by Gail's doparturé and created €alm, {learning to ." |
.manage the intricacies of the agency with such unf]appab]e
certaTnty ad cheer that it.looked easy .
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" rode the whirlwind. Thank you.

"n‘a/// T | k ,iﬁ;AmanQa

®
——
e : ]
L]

~ Jerri Jones Wise, who had been one of us from the very

_beginning. Whose deep feminist understanding, commitment to

chitdren and tatent for friendship have made a combipatidnr
extraordinary. A . )

\

4 Hé]en.Nixoh.*Who‘géve Gary tris first @as?;,of the glories
of a,good secretary.. . h BN :
Wanda_Evans, whose willingpess and good temper were a .
delight, and whose welcoming smile 1it up ‘the office:

“Christie Hafegfand'5a11y Ikeler, who waded ga]]anxly‘througﬁ‘
unfamiTiar tapes and miserable handwriting and yho, though they

" were temporary, seemed 1ike permanent -parts of:the'crew.

" *  Jape Leary, who with generosity, ‘good talk at midntght, and
the best grin in North Carolina, went thg-seventh‘mile with this

manuscript. , ' . . N a

_and e .

) . .

. . . . -‘L“ (' - :‘ N .
Dudléy Flood, who blazed the trail, and whose definition of
supervision seemed to be total access, total support and a con-

tinuing, contribution of .insight and affirmation,

Judy Powell, Dudley's secretary, to whom we all turned as

a spunding board; and whose,lightening hands fascinated us as
_they floated over her typewriter keys as though they-had minds

®

of their own,

You have all téught me what ip means ta be,a.team, while we

.

November ‘30, 1978 4~j B -

Durham, North- Carolina o /
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INTRODUCTION * :

(-~ *"A. HISTORY: BE

./ New Pioneers, the

¢+ rblgs through elementar

of the New Pjoneers pro
tional (now.called voca
July 1974 through Augus

YONQTITLE IX AND TITLE 1T .

N

L .
North- Carolina program to expafid sex
y and secondary education, grew out
ject toreliminatezgex.bias n occupa
tional) education,*which ran from

t 1976, and was funded under Part C

" Occupational Research monies. -

-

New Pioneers-Vocatignal was a systemic statewide effort,

with.a staff of two, th

e project director and a secretary,

and a-budgét of about $40,000 a ygar, It was implemdnted

through plans prepared
_service area, plans'prp
Vocational Education, a
local .seminar leaders
courses ‘'oh sex roles an

Ameng the results,
1,000 more girls in Agr
and Industrial programs

~ -New Pioneers-Vocat
approach could work, an
effective. But, over a
"We can't do this alone

... they-have already made

enroll in our progfams,
parents are a big influ

" an across-the-board pla

" As'Title II of the
requires every state to
monies on expanding sex
frustration we experi®en
may be felt elsewhere.

. We hhpe this progr
least partly answer tha
across-the-board plan’b
system can reach beyond
compliance requirements

4. :

~t

by the state staff of each vocationa
pared by the Local Ddrectors of *
nd summer institutes for training
to comduct certificate renewal credi
d learning. - .

after one year's effort, hearfy
iculture, 700 more girls in. Trade

1

t

J , and over 1,300 more boys in Home .
* Economics. The numbers are still going up. S

jonal demonstrated that a systemic

d that training local leadefrs was

nd over: vocational educators imsiste
§ By the time students ‘come to us
important choices. And ever when th
“their other teachers and their , -
ence. “Our efforts should be part pf

n." . o SN

1976 Vocational Education Amendment
spend $50,000 of its vocdtional
roles, it geems likely that the

\.

dy,

ey

b 1

S

ced in a VQ€9£10nally limited program
- e

VAR

am may provide a.model which wil] at

t need, as it tries ‘to supply that .

y which the entire public school

vocational education and beyond the;; .

of Title IX.
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| ‘ - Tdeally, this- book {s, ?qéssed to our count arts in ;‘ -
(‘. other state agencies: eralists with a full-tiMme responsi- _ ,
)‘ - ~ bility for expapding~Sex roles. However, the philosophica ’ -

:pproach and. the sepafatefébmgpnehts should also be useful
or . . - o .

- Vocational Sex.Bquity Coordinators who wish C S
to reach out to other 'subject areas

- Title IX-Coordinafors who wish to go beyond |
. narrow compliance with the law a . | e

. - Syate staff, teacher edycators, -1qcal administra~ a
| . Yots. or/curriculum plafners,. teachers and community '
VR leadéks who wish to develop’ their owg plans for ex-
‘panding sex\rp]e percep‘joig,. : . -
- Any one wh \ﬁighqs,tgxtfniaxothers in condutting,
seminars on sexp b \and'ﬂearning;.or conduct
such seminars themselves. . . T
A . R NN
~C. THE COMPANION 'VOLUMES ) ‘\*
, \ ¥ ' e . a -
. ’ t “, .‘ ‘- L ) . ) :
| | This book 15 a companion-piece’ to New Pioneers, A » o
-5, Project to Eliminate Sex Bias ¥n Occu ational Education:
(N
C ,Ret Tections and” Recommencations.. {North %aro na Department
. RN of PubTic Instruction, 1977.) AS each volume. is: designed , ,
s ' to stand alone, the present volume overlaps with-tng.pree ;
on_e 2-

vious one when a description of earlier events "is ded ~
- to make sense of the Tater ones. .The first volume. is
recommended for anyone focusing on vocational education, - .~ Ce
or wantin? more detatl on how some of our basic approaches X /
were developed. _ ., * . >
SR The Seminar Leader's Handbook (known informally as e . 3
- the BTack Book) contains the €en substantive sessions on ' -
ST expanding sex role perceptions, and also gives detailed - .-
e . , advice on.conducting local semindrs and helping local 3
- _ teachers' plan, This volume is the heart of both the
' | vocational and the system-wide programs. . | 4
l R ., .\ ¢ .
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. D. WHAT IT WOULD_TAKE TO REPRODUCE .THIS PROGRAM . =~ . @' '

.

"~ To reproduce the program in full, we would recommend . * - ~ -
one full-time specialist for each of the four components. ~ " S
: © . of the system, and two full-time secretaries. We-found it. B
T  takes a year for any component to’ get> weH started and B N
> " another two years to get established. To "close the grid,"
e T “so that all:compgnents are working well together, we would °
L  estimate a total®f. three to five years. After this’, the e ,
. .= .+ staff's function would change to maintaining and extending .- v, .
| the program rather than establishing it. We.cannot now - . |

v ‘ predict.when the program would become unnecessary. . B

. At North Carolina wage scales, a. budget of $125,000 . -
annually would be adequate but not magnificent. The cost . ©
effectiveness of the program is high:  all local and . ‘

. university programs are at loc¥l‘expgnse. Our costs were--
g largely for travel and ,per diem to bring geople together;y
“or to go to them, Some funds should be,budgeted for similar
‘use by other divisjons in the state agency.- )
+ 7. A mipimal program with one specialist and one secretary =~
could be run for about $45,000 a year.- o

. ' . _.v; . -

T , ~ E. EXPECTED AND ACTUAL PRODUCTS
1. THE STATE-WIDE MODEL - . T
.  We setj0ut to create a self-supporting, self-reinforcing
~ grid, by first establishing a strategic model for working - | .
. with four components’of the public education system: the - 'y cp f
state education agency, the local education agencies, teacher )
education institutions, the existing network of community
organizations, and thén making the connections between them
so that they would work with each other.. o \

: . We did set the grid.in place, by developing a model for
- working with each system, but lack of time -and staff pre-~ :
e vented closing it: the separafe’Compoﬁéﬁf§”dﬁd”not"deve{op—————vﬁ-—7-~f———f~—
 systematic ways of working.together. However, these.groups , 0 o
already have working relationships, and we believe the o “
momentum is there for at least some of the connections to
form on their own. | ' - |

R
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a.

b.

, d.

" . any newcomers, then field test each others' modules or

¢ -

N T
[} f . e\ R ‘ - - .-. .
N o | 2.
The.StateLAg$ncx~ T . < T
"We developed a successful strategic approach for work- -
ing-with fellow state staff, and tested a variety of i . ‘
activities. However, late funding meant the effective loss -

of one year, ad. Yt was not possible to prepare tested,
curriculum specific, teaching materials.

.‘ . | | ‘d‘o‘ K |
_The. Local- Education Agencies ‘(LEAS) . o
&' As anticipated, we refined the-system for training
local seminar leaders developed under New Pianeer-

Vocational and refined the training.materials. An un- ¢
expected dccomplishmént: - we developed a model for one- C
day planning workshops which enabled LEA teams to meet - .

~ two objectives: tp create an informed nucleus of sup- -

portivespeople in the gentral office, and to write a
system-wide plan for -expanding sex‘roles. ° ‘

Teacher Educatien \ LR
We jetisoned both original objectives, -ah in-service

model for college Pprofessors and a separate course on sex

roles and learning, as inappropriate 'to the dynamics of

the teacher education systems.. We developed instead a

model of "spiral" conferences in which *individual

professors would attend professional development workshops,
develop modules on sex roles to be used within their on+ ) .
. going classes, demonstrate these modeds to each -other and,

“"undertake new ones.

Community Groups : . , .
We determined that'community groups were eager consumers
ofyour services - speaking, holding workshops, etc., and .

they were open to. the suggestion of autonomous projects. Ng\‘
established sufficient unders. -

\ standing- - ~
wide groups to develop a model which we believe could .be - “‘3 ‘
effectively implemented. However, it would require the same . .
type of training and support we provided the other three groups,
and for this/we lacked sufficient staff. .



<. A cont1nu1ng ser1es of annotated b1b11og¥aph1es mai]ed

INTRODUCTION  ~ 5. ' C,

3

2.f PRODUCTS FROM NEN PIONEERS ELEMENTARY AND SECONDARY

a. The over -all statewide modg1 with appropriate strategic

approaches for B . R S
(1) The State Education'Agency ‘Af o (/ . f K R
(1) The Local Education Agency B :f ‘ \
. giij) Teacher tducation Institutiohé | v
| . )

(iv) Community Orgaﬁizdtions

-

b A var1ety of strateg1es, as deve]oped with‘other divisions t

1n the state agency. -

2!

.

annually to a1l schools. = .
l .

d. -The model for tn@‘Ling loca) seminar lea?ers with a com— |

of trajning materials.

plete set [
L : N i

- '.vl oo .
e. A list of suitable projects for local community groups[

| f. A model for a pné—da; awareness,and planning workshop.

g. K set of planning guides for

(1) State staff membeps

+ T -

(71} LEA teams
(ii1)  Local seminar leaders

(iv) Individual teachers or curriculum committees

A ™

(v) Téacher edugatoté

.0 <
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. A nuc)eus of highly promotabie peop]e who are not only o
effective change agents but who are already #pving into . .. .
-, positions of. increasing authority They include: \
- about 75 stite staffers whose invo)veme t 7
) justifies saying that-they ha§§ achieve , . .
. level of understanding, as dis®inct from simpie oo ;
awareness. . B

- 153 trained seminar leaders. . \

o
- 3,500 (a conservative estimate) participants in T
o local 10-20 hour, seminars,

-. 15 teacher educators committed to continuing 0
leadership and curriculum deve]opment . .

- : \
3, ’éRODUCTS FROM NEW quﬁtERs-vocATIONAL ’

. a. Strategic model for state-wide agency- -based program to T -
) ;expand sex roles in vocationai education. - e

“introluctory filmstrip to show what sex bias is, how it
hurts/ children, and give informal suggestions of what .
to d t it. (Available on loan from Division of
Vdécational Education, North Carolina Departmqgt of
Public Instruction, Ra]eigh North Caro]ina)

}

R ‘ b . "I m;?]ad I'ma She' I'm@Glad I'm a He!" 25 minute

F. MAJOR FINDINGS . | S

. 1. “USING THE SYSTEM T0 CHANGE THE SYSTEM" CAN NORK AT ALL -

( LEVELS OF EDUCATION .

) - An 6ffice in the state,education agency can indeed effect~
ively expand sex role perceptions throughout public education, * .
functioning as a catalyst for four major components of "the

A system," provided this office 13 perceTVeU‘3§“veTmEﬁent_aﬁp'_——;—————————--
: - has top administratwe back@ng , ‘

4

. - 2. EACH OF THE FOUR COMPONENTS 0F THE SYSTEM NEEDS A DIFFERENT
. STRATEGIC APPROACH

The four "systems" each hqve different roles and different
e , vinternal dynamics, and therefore, strategies and activities , = ¢
T thatfit easily into the functions of one group will miss the
« - mark entirely with another, despite €omparable commitment and

competence. - - |

Y.

.
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ALL COMPONENTS RESPOND TO THE SAME 'PHILOSOPHICAL APPROACH *

found that at a human leve) state staff members, lgcal ad-
ministrators ‘afd teachers, teacher educators, and Community '
leaders all responded veF§ similarly, “*New Pioneers-
Vocational showed us that the philosophical appyggach wa,§'he
key to the program., New Pioneer-Elementary and Secondary -
forced us to broaden -and deépen this approach, The key:

"~ ATthoygh different roles reqyire different activites, we

, . . '
Sex'bias s not a "new problem" to furtker burden
people who have enough proplems already. Norgis its elimi-

‘natiop an end in itself. Rather, understanding the dynamics |
of sex bias leads to new 1nsightsl1%%o o1d problems, and

em.. Thus our most im-

proviges new approaqhg; to solving

‘portant philosophic#lztouchstone: Start with problems

people already know ‘they have. - j “

Coy | .o
* This. does not mean that everyone is concerned with the

‘same problem. Ipterest varies widely among individuals,’

apd somewhat among groups. For examplegpkwe found elementary

teachers more conczrnedabout family vil®ence, while -

secondary teachersfwere more concerned about teenage preg-
nahcy. However, all responded to the idea that there are
urgent societal problems which we have neyer stopped to .

‘fealize are at least partially grounded in seéx stereotypes.

The full list of eight philosophical "Touchstgnes of
Succecs": . A R

[aeioadingRuSTEae S . . . ‘
Start with %rohﬂems people already know they have,
Look for opportunity, not guilt. : )

Distinguish between sex discrimination and sex bias.

Bl

Understand first, act later. '
Keep a“balanced program: inc]uae-men. |
. Talk openly about how sexism affects minorities.}

4

\

o NN Blw o -

Never laugh at anyone, % |
Caugh as much*as possible.with others,.at yourself.
. Lot . - ) . »

<

| N
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4. | EUNCTIONING-AS A GENERAL]ST IS CRUCIAL .

of mixing enroliments and/compliance with' Title IX that we J
v'were forced to reach for Mdeeper connectionsdbetween sex role

. - and earning. Only.a system-wide approach can involve every-

one, and address. the values questions: i¢h are at the same

times the majob barriers to change and the reasons why change

is necessary. S . ‘ T

TN

- devoted to expanding sex role perceptiofs will provide ¢he
etlucation system a ‘profopndly positive f3rce for something .
very. simple: Jjust plain good education, .. . oy

. - Thus our expérieﬁ?% conyinces us tq;t a pefhahont sfaff

!

' We Wﬁze pushe eyond the cbnven1eht goals' .
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(Vocational Education has 54 consultants), the divisions which

 so they live on the highways. Most of

S Tnasw‘gnv OF New grouﬁsas T T
’ .\. '\—L\ - - P '(; ' ‘ T S L '

| L. VA THE NATUBE OF THE AGBNCY - = ~ N

. ‘e 1' .
- The North CaroTina Department of Public Instruction is made S

".up of 29 Divisions and 677 people.’, Grounded in tbe philosdphy '

pf-the State Superintendent, A..Craig Phillips, the agenc¥ per-

cefves 1tself as a service organization, rather than regu atorg

or supervisory. Thus staff members who in other States might be

‘called. supervisors are called:consultants in North Carolina.

"Our function is to offer .consulting -services to local school

systems, not to tell them what to do. : ‘

Although Federqlly funded programs may be we11 staffed

are dependent entirely on state funding are small. There are

.- only four or five consu1t&nts eath in Languages, Science

and Social Studies. Their duties.are primarily curricular,

helping teachers throughout the state improve teaching programs..

North Cagpline is big, 14 hours from’ onehend to the other, and
them wotk very hard.

‘State staf€. are' pub11c ser v‘: and they 'spend a good
deal of time' putting out fires and Weeting other people's -
agendas. Consultants have a steady frustrftion, which we shared, | .
.of never being really in control of their n-tjme ' never quite . 4
“being able to make .a cohesive plan and then stick to it. It's - L

1n the nature of the business. , L Ifﬂ

We functioned as regular members of the agency, providing

P

\had Just elected an "education governor" whose personal devotion

services to LEAs ('loca'l education agencies) and teacher educa- M \
tion Ynstitutions. We differed from other state staff in two ' )
.ways: We initiated many of our field activities, while most

consultants spend mosit of their time responding to requests~

and we were expected to have'an 1mpact on fellow consultants. -

he project took place during a time when North Carolina

to education, and whose political awareness of a "back to basics"
groundswell, had increased emphasis and funding for basic math

and reading. The. 1egislature had recently required a statewide B
Annual Testing Program, with substantive tests at the first, ' o
second, third; sixth, and ninth grades, and a Minimum Compentency v e ' g
Test in the eleventh grade. These priorities overshadowed he

work of all state staff during these two years. . o A

A ‘~ ,' . f : o) . f‘ Q&t
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' where the program is placed in the-br?an1gatﬁ6n is important
to.1ts effectiveness, especially in its re ationship with other
divisions in the state agency. It matters somewhat less with
« LEAs, teacher education ostituxions,-and'community groups, as .
¥ ™ to some\gxtent‘QJJ'those outside the agency view it as monolithic.
. . Cv ' . \‘ . > - ‘ . 'EQ" "' “ .« .
. 1. ‘ORGANIZATSONAL - - : , TN ST ‘
B . T Tew Ploneers-Vocational was a research project in th$: ¢ -
o .Division of Vocational Educatien, in the area of Instructiqnal
Services. ° New Pioneers-Elementary and Secondary functioned as -
the Di¥ision of Equal Education, in the area of Student Services,

- . - : )

'l

a Depar'tmen( it Public instruction / . ,
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- The organizationalJadvantageqof bein § member of the
Division of Vocational Education was regular agtendahce. at the
Instructiondl Services Division Director's meetings. .However,

this attendance was by invitation, -not
Instructibnal Services Jrea cont&ined
 We wished to work than any other area,

useful. _The disadvadtages were tha tR:;bje

" as temporary, we were low on.the to

ex ofificio. Aw the

ned more divisions with whom -

.thi§ Fegular contagt was
gzvgtatus-was‘pérqe1Ved
pdle, not seen as an

equal by diyvision d1rectors..and]pe had ﬂ1tt1e;tjﬁe'for working -

.~ ' outside the Division of Vgcatio 1. Education, _ .. =

Operating as an {ndependent dibiqﬁbn within the area of

Student Services had the advantage tha
‘mandate to work with a]l areas, and th
was anh equal though o supegﬁﬁf of*

directors. As 2 d1v1s1os direptor, she automatically agteﬁdéd T
0

the quarterly Executive uncil Meetin

‘staff. The division was perceived as permanent.

" L} ’.
. The disadvantage of this locatio

t we had béénqgj‘en'a
a* the divisibh #irector
a®1 other d1v1s4§

gs. of the top agency

~

/ i ) :
in the agency was that we

were separated from Instructional Services, and therefore had .

less automatic contact with them,

3. PHYSICAL © ,
. — At first the program was located.
the main Education Building..,This was
eliminated most informal contacts, Mo
us elevator conversations and unplanne

»  pasement sandwich. shop, and made it ea

with anecdotes and inspirations.

in rented offices outside
a Yeal drawback, as it

ving toethe building gave -

d cups of coffee in_the

¢y for people to drop in

: M il
-k ) -
-
.
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1. consuLTANTS ' =

ring.

(-

‘ *a. ‘ . P ‘ e
oo T gs New Pioneers-Etementary ard Secondary began;
. consistpl of two white women, Amanda-Smith, director, amd>Gail
N Smith,” secrétary. Amanda had taug

Vocational Technical High School .
Vocational. Gail had been secretafy’to New Pioneers-Vocational

Agvertisements were placed i

atgninority and white readership,
Relations Specia]is&cl.“' Sex bia

were required to-us
300 applications wer

the official

conducted. In addition, many peo

i

. th

. Givén-thé misconceptions abo
ink we got a wide range of appl

oientioned. It turned out that no

interview refused, a

We were interésted in: .~

« enthusiasm-about expa
- the ability to relate
- elementary or seconda
-~university experience
- vocational background
- counseling background
~a minority female

a white male
knowledge of sex role

"yWe wanted péople who would b

C.". THE PROJECT STAFF

) »
. " * . .
» L] /
hY . . .

\ 'J). . ' 4

ht English at the Manhattan.
and directed New Rioneers-

n newspapers state wide, aimed
for a position as "Human

s was not -mentioned, as we - .
posi¥tion description. Over

ple applied for the position
ut.expanding sex ro]és. we

icants because sex_bias wasn't
one whom we ca11é3 for an

nd those who withdrew their applications
did so Qacause‘of problems with travel or pay, nhot the issue.

nding sex roles :
warmly to all kinds of people
ry classroom experience

»
A

s - . cv.

e perceived as‘%emberS'of our

i
gr
. . be

ac

M,*Vé‘:

rget groups, pubiic schooltesae

hers—and—teacher educators.

R S

¢

e -

-

"
received and evaluated, over 25 interviews

who had heard about it by word of fnouth. - . | b

[ g

the staff (_

vocational person could most effectively maintain the _program

ounded in interpersonal skills,

3

We considered race and sex 1egit1maté criteria, simply

cduse this is'a job about’ race.

and sex, (Though we were

utely aWﬁre of the irony that the whole point of our effort.

s to elihinate such considerati
nd to be blamed-for everything,

r.

] b

0

onst) . It is white men that

already begun in Vocational Educatioges: A counselor would not °
only relate to a pivotal target group, but would likely be well

7 and it is minority women who -
are asked to choose between two parts of their ident ity in the
“question, "Are you Black/Indian first or female first?" We fel

3. s
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S 3 - we ‘needed their viewpqint, the access and communication advan- -~ "’/
: ‘ tages  they could give us with thos@ members of our target groups
who wou)d identify strongly witly them. We did not preclude
. L minority men or-white women, a interviewed many of both, but

- given the high qualjty of appl{cants of all descriptions, we had

L . very Iiﬂfle conf1iék in Makipg-the final decfsion, ?/ - "
. _ 4 . Y : .. . s .

>

IR S It 1s philosophically tfoublesome that-a knowledge of. sex.
< . roles should rank below other criteria. " So many women have |
. " yébored so long, without pay, to bring problems of sex roles to- :
. -+ . the public's attentign. Surely they deservs the paying jobs. e
. . ~ Indeed they do, but~in the end we opted for. classroom-experfence. - =
Academic experts in "Women's Studies" may know the soqiolo?y‘but ' L
have ‘trouble relating to school teac!:g#!’ Political activists -~ .
e

may have ‘come to the issue because @ r;é‘o?\ai- pain, and the -
resulting.tﬁfuma 1ikely wi11 transmit itself in working with - -
~ others, ' e N - .
‘ .= Further, {t has beeh our experiengg that a person who is
M enthsiastic about expanding sex roles can become informed very
quickly, Our own success in tra1n1n? seminar ledders, who openly
\ » used their own previous biased behavior to illustrate points,
' supports this opinion, . - ) ) "
~ ~A11 our wishes were gr:g}e&if1n’the persons of Sylvia Crudup .
Cole and Gary Ridout. Sylvtia, a Black woman, came to us from L
- the career counseling center at North Carolina State University.
Gary, a white man, had taught for four years at Broughton High
:  School as an Industrial Cooperative Training coordinator. ‘
. S Incidentally, experience demonstrated that our guess had been
. . right; their schoolybased experience d¥d enable them to relate ,
well to teachess, and their race and sex did give them access to '
a set of concerns that might have been 1ess,avag§able‘to a white X
: ~ fem&le. Our race and sex balance was important "not tO'ﬁeeg a ) B
“ . /« quota but as a communication tool. Black-men and Indians of both
' sexes were unrepresented, so we were delighted when 0liver
Johnson, a Black member of the Division of Human Relations, h
worked with us in presenting "How Sex Bias Hunts Men." When .’
the 1977 Summer Institute included a Lumbee wdman and a Haliwa.

-

, ' woman, we added their names to\our resource 1list with alacrity. ‘,"
“f*‘_‘“”__—*‘—”‘”fﬂ%*dﬂnwnrtﬁLthese—peephgﬂnuyuxLxoubewespecjalhwjﬂﬁkundyefiww_J,“; e

) , In the fall of 1977, in compliance with Title IT of the
: - Vocational Amendments, a full-time Vocational Sex Equity - -
. - Coordinator was appointed. L}MOUgh vocationally funded, this
~ : : position was placed in the Division of Equal Education, to keep
: all efforts\to expand sex roles together. As Gary Ridout had
a vocatiqnp! backgrofind and had.been working as- & generalist in
sex equitf for a yelx, he was a logical person to fill this g ~ . -
position. The resulting vacancy on our payroll gave us a chance <«
to expand our expertise. Again, we were lucky. Jerri Jones @ ’ S
_ Wise, a white woman, had come to our first Summer Institute, had -
taoght the pragram folr times to fellow teachers, and was President B

. u(‘i" : ’. : - N J,‘
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) . oft Ralei?h N.0.W. She had chaired the N.0.W. committee which had
e . beer” evaluating matertals and prepahng our annotated bibliographies
. A for three years, Mgst important, she had been practicing Ngn- D
. sexist teaching on her hands and knees for five years, in the first, .
A ~ second, .and third grades, in two very different schools. To both '
‘.. : teachers and to Summer Institute particlpants she could say, "I , .
‘have_been there,' - : . ot :

L) . ' ] ' ' K \1‘~ s

.. " b.. Traintng. . L~ _ . .
‘ :>‘ . 77 Ve bégan. with gltwo-d£§ retreat for our entire staff, consul- .
-/ tants and-secretaries, As Yacilitator Wwe had Gail Powell ¥ the
o . Title IX ﬁgyhniéal“assistance expert ‘from the Division of Human
| Relations. / We altdrnated betweeh team building activities Ved by .
: Gail, amd substantive sesg\ons on sex bias led by Amanda, taken
/ from the Summer Institute material. The retreat gave us a solid
beginning as a group. We FS1lowed up with weekPy in-office
semihars<to complete the rema1n12? materials from the Shmmer: . " < C
Institute, For the consultants, urther staff training was
accomplished by the sinktor-swim technique. From their first .
. . week on the job, they accepted invitations to speak, -first with
. (  students and then with faculty. For the first few months, they '
taped their presentations for their own review and for Amanda to .
listen to and comment on. This provided an opportunity for
constructive feedback on both style and substance, while letting
. them function QE independent staff members as soon as possible.

{ When Jerri joined the staff.she was. already knowledgeable
. about sex bias. Training in consultant ski11s was handled

¢ informally, as she traveled with other staff members and talked
' . over her independent experiences with- them, o

In thergpr1ng o{ 1978 we held a series of retreats for the
' purpose .of revising the summer training materials. These days
¢ also proved to be,usgfu] staff.training. Though we had all
A learned to field questions in/workshops, we gained from exploring
A , issues thoughtfully with each other. These discussions demon-
A j“ strated the .need for continuing staff development for anyone
dealing in sex roles. The.field is moving so fast, and _has .
relevance for so much of human experience, that no one-time staff
training can be adequate. | .

ties. T, L Ty ] e S T
e were all generalists and interchangeably accepted S
" invTtations to-conduct basic workshops or hold sessions in local _
A ~ inservice courses. Weaeach took managerial responsibility for gy .
oo ~ spetific components of the prodéct, buf a particular function

~ might be performed by whomever had the time or particular skills. .
Thus . Amanda managed the SEA component, Sylvia.the Teacher '
Education, Gary and Jerri the LEAs. and community groups; but
Gary worked with Vocational Education in'the SEA and Amanda made

_the presentations .to the local Superintendents' Councils. The |
person in charge had the responsibility for seeing that things

got done, but not ffr doing everything themselves. ‘ | ] & B

S - .
( T N | . T
/ 23

. . . . . . . . s .
Full Tt Provided by ERIC. . - . . o o ) . : ) . s
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=§gcggreages-' & : J
- =Yhe role of the secretary.is itself an important concern for

anKone interasted in éxgggdin?"sex roles, The nervous Joke of
vshe really ruffs the pl€Ce,..1'm only a figurehead," point up the -

‘inequity of secretaries’ salaries, the fact that few secretaries

are ever -promoted into management, and the problem that people -
with vastly different skills and responsibilities all carry the

same title. ' . '
- '/ . '/ L ¢ oo .
These isslies had come to the fore,during New Pioneers-

Vocational, when the secretaries who wire members of -the agency-
wide sex bias task force askedCfor a sp§gial session on sex blas
h

in the.clerical professions s two- ur6¥grﬁshop was eventually
who

extended ‘to all secretsries in tWe agehcy,. m about three-

qUrartdrs attended. From this series of workshops gréw a committee
called "Professional Office Personnel,” which addressed. {tself to
ems of secretaries in the agency. Informal results included.

ofices, plus unméasured changes in self-concept on the part of
{\ividua) secretaries. From the point of view of New Pioneers,
afother advantige was increased understanding and acceptance of
our purpose by an overlooked but influential group of people.

: b Y

Hiring. : . : | . o
) aecausq of our conviction that the secrgtary should function

as a full member of the -team, we tended to ook for qualifica-
tions that included self-confidence and a good head on her :
shoulders, as distinct from purely technical skills., (That {s not

. a generic she. Try as we might, we never could get a male
. applicant for the position.) ' . ' o

N -

At the beginning of New Ploneers-Elementary and Secondar |
Bettie Branch, a Black woman, joined the staff as secretary t

the two new consultantsy - In the summer of 1977, both Gail and
Bettie accepted other pg\éflggg. Connie Phthisic and Marge Ka;ﬁs.
both white, replaced them. ‘ /- '

Duties. ~ : ,
“There are secretaries in our agﬁﬁby that, if their boss 1is
out for three -days’ run out of things to do. Our secretaries
never suffered from this problem, because we did not operate on
a task-by-task basis. Each secretary had her own set of
continuing responsibilities, and frequently greeted the consul-
tants' absence with a sigh. of relief, “"Now I can get my work
done." The director's secretary functioned as an administrative
assistant and office manager, handling the budget and coordina-
ting conferences. The consultants’ secretary managed the 1ibrary
and coordinated the Teacher Education conferences. -They were
expected to be able to discuss the work of the division, both

withr visitors to the office and with thgse who telephoned. Their
skill at presenting themselves as compétent individuals rather
than message takers earned us many a compliment and.saved us

L]

R ‘ ‘
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rearrangement of. some office housekeeping duties in many -

\/
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roles called and the consultants were out ofithe office.

. S . v s
many\ crisis, when people concerned over s‘e aspect of sex’ ’
t .

Nonesty compels us'to’adm1t’that working with secretarie
in this way has a serious dfsadvantage: high turnovér. This .

s tyrnover is not based on discontent w;}h the job, but on the fact

that the job itself has expanded their¥ horizons and developed
valuable skills, New Pioneers kx-secretaries include one who
went badk to college to be/a EPA, two who went to prfiate industry

> as conference cdordinator ‘and as office manager, two who trans-

ferred in-the: agency with an increase in résponsibility.”
 The énfy way to 11ve with 1t ‘s to send them on their w{y

"' - wjth a grin, and keep working for the day when aj}l secretaries,

female and male, are respected members of the team, paid what

they're warth! . -
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" D, IHE STATE EDUCATION AGENCY -

" SUMMARY AND TIMELINE - '
. Because the praject began in September rather than July, we
~lost the chance for preliminary agency-wide in-service and for
planning for the 1976-77 school year. Our rea] effort with the
state agency therefore began in the spring of 1977, with severaj .
divisions committing themselves to a variety of activities which .
were carried out in the school year of 1977-78. - :

We found that it is indeed pos§ible to involve the enormous |
resources and’ leverage of a state agency for expanding sex roles . .« .
through the educa¥ion system. ‘We ident{fied.a variety of organi- a '
- zational and philosophical approaches which work well, and some

which definitely: do not. - o '

, .The SEA component dfﬁthe‘prbject was managed by Amanda Smith. &

- Novémbers, 1
November .8
December 14

1978 -
January 11-12.

January 24-25

Fébrbafy 2
“March 14
August 1-3

November 19°  Introductory session with Divisions of - L o
* | Social Studies, Languages, Cultural Arts.. - S e
December * ° Informal liason. All.state staff, inciuding | '
: ' ' ourselves, very busy in the field. .
- 1977 ° : o
- January-March® Infarmal liason and field work cintinued.>
Apri1-May Meetings with Divisions Directors to make 4
: plans, write continuing prqposal.
July 11- T | | e
Atugust 1 _ Summer Seminars. v ", '
October 11 -‘Languége ArtS‘SUpervisofs Awareness and
S . Planning Conference. ' L
. - , ¢
October 31- |

Social Studies Workshap.
Presentation to Textbook Commission.

Three-hour sessién with Human Relations.
Eér]y”CﬁTﬁdhood/Réadihg Retreat,

Math Conference.

s
!

" Pandl at Social Studies Conferente. o

School Food §eryices Staff Workshap. -

Math.Conference. .
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RAISING AMARENESS OF STATE STAFE e |

" The essential advantages and disadvantages of working with
state staff are the flip sides of the same coin: you are hefr ;
colleague and equals No one else will understand -your problems
as well. No one. else can give you such good advicg. Fellow

funding, being critici

ed by a local superintendent, or being so
overloaded you forgot .

n appointment, But they have no precedent

-

_.at all to-look to you asssomeone who can tedch them. ~ They are

a collection of equals in different fields. They look outside

for their experts,.and they find their qwn. If part-of your S o
mandate 1s to raise awareness in fellow state staff, special . *%%%g- o
approgches will be necessary. This is not to s3¥ that state Wy B
staff is more resistent to exparding sex rolps than anyone else, 2
Indeed, some individuals who knew tkemselves to be tnnovative

change agents were dismayed at their own lack of responsiveness

to our efforts. -One, thinking back over the two years, explained
1t this way: "Most ipstructional service consultants are ‘

constantly 'giving' workshops, They are always in the leader-

'ship role, and it was very difficult to become another of many -

participants, We were not closed to it, we were just not uggd<;

to 1t. Had we been conscious of. it, we probably would have

beén in a different posture entirely.” . |
. . s , . "‘ A . - -‘ 4 I

Here's what happened. _ | S SRR

Direct ﬁn-sgr01ce, agencyrwide.\ T
ew Pigneers-voca onal had taught us that awareness and*

understanding WMSt1pfecede activity, and in most cases must
anning. - : : : '
,\g

Our original commitment had been ‘for an agéncy?wide twa-

-,hour presentation, explaining our goals.andxprov1d1ng'% basic

overview of the substance and philosophy of our approach.

Having thus laid a groundwork and, we hoped, dispelled the
basic misconceptions we expected to exist about -a program to
expand sex roles, we would work individually with each division,

providing further in-service train1ng and making plans for how
“each could incorporate the goals of Eq
_daily.work. - I

ual Education into their

However, delay} in funddné meant ée bégan in October."

“Agency-wide in-~service was impossible at th point, because
~ October is one of the busiest months of the ydar for state -

staff, Dr. Jerome Melton, Deputy Superintendent of the agency,

‘who"-had approved thé -agency-wide meeting, now agreed that we

- would have to do the best we could working with divisions .

individually,

"OUf'next chaﬁcé'fof a gengral program came in the Eumher'of 77, ‘
 but 1t was decided that tike all-agency meeting would now be -

{nappropriate. Therefore we offered a series.of four, four-

~ hour sem1nars_based.on.the,substance of our local in-servite

-
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- elevator, headlined !'Beat the Summer Slump

N »

course, These sessions were to be “for interest only," hoi B

" planning sessions, as state staff had had no opportunity to find

out how interesting-expanding sex roles can be! They were - A T
conducted on a purely voluntary basis, after surveying the agency o
to assure that there was some interest. We sent memos to each
division, and put out & flyer 'with the 115} of gggics\in each \ -
. " A 1 of "forty. . , -
people were involved, with an average of twenty-fiveé at each : R

sessfon. Certificate renewal credit was granted to those state -
consultants who were maintaining teaching certificates. - Y

The seminars»wefe.h¥gh1y successful in terms of participants'

own evaluations., .One married couple attended regularly, and .

strongly reinforced the idea of spouses ?oing through the program = -
together. The seminars advanced the goa s of Equal Education by

“increasing the pool of aware and supportive people in the agency.

However, there was little correlation. between attendance at the
seminars and the various divisfons' own plans, for the simple .
reason that many of ‘the tonsultants with specific responsibility .

.for_sex btas were unable to attend because of conflicting | ’

) well worth our time,

schedules.

COnc1usfom: for such seminars to be a reliable part of an
overall program,.attendance would have to be mandatory. However,
the informal‘benefits of added understanding and a;g;ptppce were .

Direct in-service, division.level.i B .
~ Rroviding in-service to individual divisions in the fall )

" of '76 proved very difficult. This is the ‘busiest time of the

year, and divisional activities had already been planned during
the spring and summer. By Decemher, the closest we had come to-
an in-service program was -one joint two-hour session one Friday
afternoon with the Divisions of Languages, Social Studies, and
Cultyral Arts. o o ‘ '

4 3

In an effort to demonstrate our Opehness;to'their ideas, '

we began by asking the assembled group to say what they hoped to SRS

‘get out of the meeting. One response: "Early!" ) o
. From this event we drew two conc Jusions: ane, don't ever , - - \\

hold a meeting on Friday afternoon., Two, a reminder of some- . A -~

thing we'd already known: the.problem in expanding sex roles is

~ that most people don't know why they would be-interested,. Rather

than asking them what they hoped for from the meeting, we should
have moved quickly to letting them see its relevance for‘them,

. : R | o
" "The meeting itself had mixed reviews, and little came of

- it. .There were no further efforts at state agency. in-service

~ during the!76-77 school year.

Durih ‘77-78./we discovered tﬁttfdivisiona] 1n-serV1ceois

possible, 1f something happens to make sex bias a-priority of . ,
' the director, or if it serves some other goal of the division. ~ \ -

Al - .
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. Indirect in-service for state staff. . o
4 —_ State’ sfaf¥ are service and client oriented,  If .they are

- ) (in a-fiscal year ending June

.- “‘ Lo - S ,;,,‘ c, Y . St &

N ):_".?”“‘“
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For example, the Division of Schaol Foed Services requested an
afternoon's workshop at a demonstyation of a program they were
considering for cafeteria workers (see p.43). A two-dayfretreat

for the Divisions of Early Childhood and Reading was ‘

artly by the fact that the Edr1¥ Childhood people had been:
ooking for a way to work more clasely with the Reading’people, :

(Their wish was granted! See p.36). - - JPER

’

" unwilling_to put themselves in the learner role, ot if they
.need a demonstratioh that your program has anything to -offer
~ their people, one strategy is to conduct a workshop or confer-
ence for their clients,.which they will attend. However, you .
will need & solid advance commitment thht they will stay there.
It is S.0.P. for state consultants to go get a cup of coffee,

run errands, or do, their own work when they aren't{on the program.

They'11 s1ip back in the room just before the end of your session,
assess the expression Of your audience and congratulate you, *
even invite you back, bu*t}hey won't have heard a word, It

isn't rudeness, -it's habitT So-- put them all on a Reactor

Panel, or something,

v ‘
3. DIVISIONAL PLANS AND ACTIV{TIES

a. The S%‘ihg Thaw of 1977.

Tngs relax a 1ittle bit in the agency when spring comes.
Consultarits have about done what they can in the field, and
teachers are busy with exams and graduation., For us, the con-
tinuhtion proposal for our second.year of funding was due.

The proposal provided a eatalyst for us to approach '
division directors. and offer to request money for their division,
- 4f we could settle on a plan. After our winter difficulties
with {n-service, we were unprepared for their enthusiastic
cooperation. It turned out to be.based on three factors:

- = the timing was perfect. This whs.Just wheh they were ti
- .ready to start‘thinking.about"next year. : .

- we-were offering moneg. though not very much. Most
"grants" were around $1600. This motivation is not
. negligible, howefer, for divisions which routinely
run out of travel and phone money in April or May -
30{. - -
- their own sense of colleagueship, which now became °
" an advantage., State staff respect and understand

funding proposals! If their cooperation would help
‘us get our grant, it was ours for the asking.

’; Thus. 5}‘0upe'1vweahad commitments from nine divisions in ;
an overall strategy in which the staff of each*division would
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‘dahlias.,

. only girls took Women's” Studies.

L]

coqduct"h'work;hap o§ other activity. identify participants. an&“@,:-
do ahy necessary research or preparation. Qur staff would act ™%
‘as ‘resource people, and provide travel, per. diem, .and p'r_inting

or materials for workshop participants. .

j Before the year was out, some plans- would change, some
divisions drop out and others would be added, but at’least now

we had something solid to go forward with, -

. How did we decide whom_to %:_ork»aﬁh? We started with the
core academic curriculum, docia es, Languages, Math and
Science,.and then moved on to whomever was interested. Sometimes

they camé to us. The final 1ist wa probably as much a product
of luck and circumstances as anythigh. . o

Followingtis a discussion of those plans and activities
which {1lustrate a strategic approach or a philosophical break-
through, ‘with any conclusfons we drew, and' implications for th
future. Some of the activities were specific to the subject !
area, but many were a function df the division's management style
and might be equally approptiate to some other area.

There are several-imgortant areas (Pupil Personnel’ Services,
Athletics, Exceptional Chi‘ldren, Human Relations...) which have
no separate section, because our work with them was informal, Qr
{1lustrated no specific activity or philosyphical breakthrough g
We had a continuing interchange with many dther divisions and
individuals, sendjng each other materials, speaking at confer-
ences or referring each other' to people who needed workshops, :
calling about problems or pleasures we'd come across in the field.

[ 4

Their “absence from the table of contents 1§ an dccident of *
organization, not a value Judgment! ’ IR |
R | | \
Social Studies: Resource Teachers o ' ,
We knew we had a head start with Social Studies when we’

first wilked into the office of the consultant assigned to wonkf
with us, Mary Vann Eslinger. On her door was a poster shawing  =r,

Q@

- a line drawing of a Victorian gir1 in a garden, over a legend .

advising the women of America to raise more hell and fewer

In many ways, Social Studies is the mqgi\abvibus subject -

to deal with expanding sex roles, Not only.does- the curriculum

deal with social forces, but the rise of Women's -Studies programs

_all over the country gives Social Studies people a wealth of
. resources. However, the "Women's Studies" approach was just

what the Social Studies staff wanted to avoid. - They had seen- -
Black Studies come and go as a passing fad, without making any
important impact on the regular curriculum or teaching practices.

.They had seen how such specialized stud{'tended to ghettoize
o

the topic, so that only Black students took Black Studies and

¢

. s e
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. We hearttﬁy-agreed. This 1s not to say fhat 4n a large
Sl high school, which his scores of mini-course offerings, topics
o special to women are t as appropriaie as any other specialized S
i, study. It is to say that such courses shoyld be seen as only - : :
il | " one of the many available oppertunities in Social Studies, and
| MW that no school should feel that they hdve "taken care of the N
.problem" wits a mini-tourse or two. ‘ ot v e

_Resourcé teachers. The Social Studies staff hand-picked '
o a smali group of teachers to identify strategies, field test
¥ ‘ them, and present the results at their sgring<statewiue confer-
- ence. Two teachers were chosen from each of the eight reglons
«  1in the state, They had in common that they were known to be
. ggod Social Studies teachers. At the same time they represented
wide spectrum of teaching styles, attitudes, ages, and ingluded
. ~ -~ both women and men, B | R

~ We gathered on the aftefhabn-bf October 31st for a generai
‘ awareness session, then adjourned to Marfy Vann's for dinner,
“gpiced with visits from neighborhood trick-oe-treaters, <
‘ .

The next day was devoted to st}ategies and planning. Each
team of two teachers selected a general area of activity, and
jdentified ways of working with these strategies in their own

classrooms, S
. They left for home looking forward to their plans, and ' L
g . delightéd at the workshop's substance. (Incidentally,. this has 70
= v been a standard reaction to New Pioneers workshops. School A

people are familiar with anti-discrimination laws, are tired of
them and resent them. The New Pioneers distinction-between
. discrimination and bias, the emphasis on how sex bias hurt§ men,
o L ~ and the standard practice of starting-at the beginning with the -
: o sociology of bias before moving into cjassroom activities» -
. consistently elicits enthusiasm.) ~ 4

' Mary Vann kept in touch through fol\dw-up,IetterSfand
telephone calls, . '

A projected second meeting was canceled, as the competency
‘1 testing program monopolized the Social Studies staff's time.
- F Instead, a panel of six of the teachers convened on February
. 23rd, .the night, before the statewide  Social Studies Conference,
‘ to discuss-their experiences, Mary Vann commented later that
. * this meeting alone had convinced her of the validity of the
S , approach: - "That conversation was just plain good Social Studies."

_The:panel the next day was well attended, Some in the “audi-
ence had taken part in the local sex bias courses, and were
NIRRT looking for more information specific to their curriculum, _
Copies of the individual teachers' materials were ‘passed out, oW
/S | - and the discussion was lively. ~ |
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ff.l - :'*/ Some of the.concfusions the iteachers reached: "Teenagers
R re the topghest nuts to crackl" :0One teacher who did a'unit on

S - women in American history reported: that a delegation of giris .
B stayed after class one day. The leader infotmed him that -they
_ were not interested in wonen's 4ib, and would he please -stop the
» -unit? (He didn't,) . S . o
e The teachers who felt most successful were those who found
S - ~ ways for the students to discover sex bias for themselves.  One
had a unit-on‘\polling.: {gelc1ass studied polls in general and’
then conducted four themsdlves, of which two were related to
sex bias. The results: the most "liberated". group turned out to
be those over 50. The most conservati\e were those between 30
and 40, and the teenagers., The teenagers were assonished.

.. Assessment, The use of resource teachers in the field is

& sound strategy for. a small staff to increase its peach., The
teachers at the conference relatéd well. to the homemade "I tried
it" approach, as presented by fellow teachers, The Social Studies
~ staff is now interested in further developing-these people as
-local resource leaders. ‘ o

' '(See section on Textbooks, p.38 for chment§ on new.Social
' Studtes( adoptions.) o o \ o

c. Languages: A Supervisors' Planning Conference R
STy e Division of Languages is in two parts, Language Arts
~  (English) and Foreign Languages.  The Director, Denny Wolfe, |
accepted expanding sex roles. as being of curricular relevance
L to both areas, from the beginning, with reservatiohs about
. : specialized "Women in L tterature” units rather similar to those

Social\Studies had about "Women's Studies." )
) Tszkieyas no need for the Language Arts cdnSuitants'td

. concentrate on development of materials, as NCTE,. the National
Council of Teachetrs of English, has-excellent materials, many
of them free. Particularly notable are their fine guidelines.
on non-sexist language, including the acceptance of "they" in
the singular when referring to such prdhouns as "everyone,"
(For more on this subject, see Seminar IV”in our "Black Book.")

™5 .
! ‘ / (i) Langquage Supervisors Conference. Denny was interested in
: a stafewiae conference of supervisors, as he needed a chance

~ to explain some of his .divisions' new services. We horsetraded
over who would have how much time, and settled on half the
morning for Lanquages, half for awareness of sex bias, 4nd the
afternoon for small group exercises.and a structured planning.

: ?uide to zero in on the Opportun1t1esfot/gxpanding-sex roles

nherent in the Languages curricula. We plannéd it for one day |

to save overnight costs and allow for a larger group. Most of

. the work in planning and preparing for the conference-was done

by Mary Sexton of the Language Arts staff. Partjcipants were

e T -

. *‘.
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: o assured’that ‘we would understand why some of them were staring.
PR ~_ out of the wifdow dnstead of hanging QDWOUP.eYeVg pearly word,
' [ In the end, many said it was the best possible thing £hat could o
A - " have happened. It gave them a good chance to get to know each |
-  other, on a subject which was neutraﬂ greund. Chalk up one more B .
. .~ ~beneficial by-product of the progran. S B -

. _The conference agenda was prepared by Jerri Wiské, our new
consultant. We.were fortunate td have Barbara Sprung, another
 'WEEA Grantee, come and present her films and her materials. Her,

‘child development approach and Jerri's years of non-sexist -
. teaching in the classroom combined to give.a practical, child-
g iented flavor which was very wall received. ™ ' '

. Consu]tants‘ﬁere unable to plan for ihéhfuture.'as.the
merger .meant that they literally didn't know what it was. 'However,
they evaluated the substance of the conference highly. o

- = —
-

Assessment: This is the one division with which we have.
| heen able to really take our own advice of starting at the
] ‘ beginning with -an in-depth in-service experience for state _
" consultynts. It was well received for several reasons: they had
: requested 1t, the major speaker was a recognized authority from
out ofi state, and the workshop coordinator was a recent class-
room teacher in their own field. T

. ] ' .
Despite the impossibility of writing firm p1a§§‘1ﬁr1ﬂﬁf/ \
retreat, this solid foundation has had:- permanent impact, such
_as including expanding sex roles as part of the summer training
for reading aldes, and as one of the priorities of/th two-to-
- four preschool curriculum just being deve]o’pe,d;x'> .

(i1) A special program: Better readin bet%
: development and Eefger arentin

-/ - ride, We didn s program, but we tell evgrybody
about it who will hold still, because it rings so many bells,

%‘Fﬂ In Greensboro, high school remedial reading students are
' tutoring first graders, As the remedial program is predom-
inantly male, this accomplishes many things: the first-graders
.are getting a good dose of male companionship, crucial for the
healthy ‘development of both bqys and frls. They are getting
reading help from that very segment of the population which
. they may think is least tikely to give it: high school bays,
‘ so that to the extent that 1ittle boys perceive reading as -
~ feminine, this program is an important antidote, The ,teenagers , n
are .getting the basic reading drill they so badly ne , but . Ty
which they find difficult. to accept for themselves, ~And ;?2¢11y. C
‘they are being exposed to small children and finding out fust - _
how fascinating they can be. Whether this' manifests itself in - N
a decision to go into a profession related to small children, T
o: simply to alter their own parentting patterns, everyone is a
winner. » : ; '
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recruited U&‘megﬁs of a mailed memo, and by follow-up phone
calls. Attendance was good {41 out of 143 schod1 systems)
largely because of the followeup te1ephone_ca1]s.

. . . ¥) LI, .
The awareness session, general discussion, and small group °
exercises went well; however, the planning session was ¥ .
disappointment, Most participants took one look at the planning
guide, said "I can't do this alone," and went home! Thke room .
was' nearly empty 15 minutes after the planning session began. -

cipants had enjoyed the aware ess-session, and fit the topic .
‘was germane to their work. However, the resultgtof a mailed S W
follow-up questionnaire indicated that very few'ever wrote a . ’ .
Nan. This bears out our conviction that writing things down L
tends to make them more 1ikely.to happen, and that it is {mpor- .= .
tant to make suré that plans actually get written at the ' ‘
conference. ; . . ' A

Written evaluations of e conference shoﬁ:’ that parti- ¢

- Assessment: P]annersjneed Qome'kihd of support group. If | I

the conTerence is for individuals rather than teams, it would.
1ikely work better to have small groups work out possible
apprpaches for each objective, share results 1n the large group,
and then spend a relatively short time jotting down their own
choices to form their own plan, ~

A substantive session schedu1ed,af£ér the p1ann1n9_se$sion -

might also serve to. gi people something to stay for,

} Perhaps the-mogt important discovery, as far as effective

working with state (staff is concerned: an enthusiastic response
from teachers or local administrators is an Important motivator
Tor state staff. Though no plans were written, participants

went home enthusiastic, which was a great relief to some of .the
con ui.ants in the Division of Languages whp had been dubious.
5 t

We believe this positive experience was lected in,these staff
members' participation in later Equal Edu€atior gyenfs.

-

« - R A

(1) Foreign Lanquages. As Foreign Language supervisors were a

part of the Language Arts Conference, the above comments refer

_}o thém also. However, a few speciatized remarks are in Qrder.‘\'
Jose Infante, Consultant in Spanish Languages, had been an

early member of the New Pioneers Sex Bias task force. His

comparisons between American and Spanish'men's emotionality had _

been enlightening and supportive ingthose early discussions. . .°.

‘The French Cgnsultant, Jerry Toussaint, saw the efforts to expand

sex roles as being entirely consistent,with his own conmitment
to humanistic education, and sought ways to combine the two bodies
of knowledge.. | | . -

-

-
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B . Sgec1a1 Oggortunitxz The study of a foreign ]angua?e g{Ves /
- . "an opportunity for cross-cultural comparison, a discussion of the

" Nartificiality of Sex roles or assignment of temperament by sex in =
A beth cultures, Different uses of pronouns, different ways of .
B - _hand1ing -a woman's name when she .marries, a comparison of laws
C e or customs, could all allow students to see how culture-bound,
' r.their own assumptions are. - _ : ‘ '

L Analyzing foreign language textbooks presents an interesting
.pr‘%]em; Do they portray the foreign cultures accurately, or
' through the filter of an American editor's stereotypes? An
examination of such questions can provide a fine oppqrtuh1ty for
critical thinking. ' . ~ S
d. Textbook Selection. o .. -

/ The North Carolina State Textbook Commission is an indepen-
dent commission, whose members are appointed by the Governor. It
is not @ part of the State Deparfment of Public Instruction.

~State staff members have no control over which boaks are adopted

S ‘ by the Textbook Commigsion. They do present a list of criteria

N L to the Commissioners, who then select their own readers and use
S ©. -the criteria in any way they see fit. We include it here, because
= ‘ - Social Studies and Language Arts textbooks were up for adoption
. this year.  Freedom from race or sex bias were criteria submitted
- © to the Commission by both Language Arts and Social Stui}és staffs.
, However, it was up to the Commissioners how .much weight to give
to this. . ‘ - '

+

- We wpre invited to make a presentation to the Textbook
Commission this yedr, the first time ever. We ‘used the section
S ~ on sexism in textbooks for our filmstrip, "I'm Glad I'm a She,
- - I'm Glad I'm a He," operated manually so that we could stop and
B ‘ discuss the significance of each frame, It was a slightly eerie
experience, as Textbook Commissioners pride themselves~on: not
- : - - .reacting to presentations, a point ‘which no one had warned us
A about’. However, later private feedbagk indicated that the |
- presentation had been well accepted. To our knowledge; two
Commissioners did¥ask readers to focus especially on sexism.
One of ‘these used the same NOW-committee that had been doing our
annotated bibTiographies for three years. T .
S ‘ . At our follow-up conference for local trainees of the Sex
" o i Bias course, Larry Tucker from Language Arts -gave a page-by-page , .
‘ ) ‘ presentation of how the Language Arts textbooks had in fact made _
~ considerable effort to be less biased. The'presentation was well
received, and he clearly enjoyed the chance toi!e-pos1t1Ve. "y

_Controversy arose out of the Social Studies adoptions. There
- : were three major series adopted, two which had been recently
¢ revised and which had made systematic efforts to reduce sexism,
‘ and one which was an o0ld familiar serfes, unaltered for a decade
ip any major way. In some school systems, teachers voted for

.\
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~ the familiar texts while superhv‘isors preferred th&e{tha't were »
s both more up to'date and less sex biased. 'This controversy |
. points out the importance of focusing on. how to teach progressiveiy

| out of biased books., For reasons' good and bad, teachers will be
c ~ using biased books for y€¥rs to come. .. .
. ot

' e. Cultural Arts and Physical Education: Phidosofhgca]zzgakthrough Pl
" . As we met with division directors of consultants assigried /’

o '}o'werk with us, we focused on identifying bias and eliminating |

. . t

, This.Apprqach_workgq'reas'nably'wel1.1n.some arpas, but for
‘many it was negative,. ~ o '

When we met with Linda Warren from the Division of Cultural
Arts, she said that the consensus among her colleagues was that- i .
they had nq problem. Art, mysic, and dance teachers. don't T .
discriminate. They aren't the ones who tell boys not{to be - R
dancers or girls not to be drummers, the world at lar e does.
~ » "Eliminating bias is undoubtedly important; but 1t is ot our
~ _ problem, We would have to neglect something which is aNpriority,
v and we can't do that." L : o

. Brainstorming together, we came up.with the following~thought:
Let us accept for the sake of aFgyment that an arts-program is - -
~ perfectly unbiased. The students‘!t111 have a lifetime of stereo- ~ «,
typed influeficés beating in upon them. Instead of trying to
el ate -bias, let us seek opportunities to expand students'
erceptions. . In aggood arts program, there are wonderful® chances
or a child to overcome some of the negative effects of stereo-
typing. | | S ST |

Because Linda-was a dance consultant, we thought -in terms of _ -
dance: a program where girls are asked to be "Gentle Rain" while = . -j
boys are "Angry Storm! {is clearly biased. A program in which "
everyonc dances "Rain" together is unbiased, tut it is also neutral.,

But if teachers know that girls may have trouble expressing anger,
_ then they can assign "Angry Storm" to everyone, and be sure girls \ b

Voo . don't hang back. And {f they also know that boys sometimes have - S

« trouble relating to small children, then they can assign "Laughing '
~ Child andeagRainbow." and be sure the qus get really involved.

A program in Cultural Arts could thus focus on idertifying
areas where either sex might-have been 1imited in emotionsl
developmerft, and find opportunities inherent in the arts for -
overcoming these inhibitions. No mea culpa required, and.no
- o artific¥al "teaching sex bias instead of gance.“ Indeed, it -,
s ~© fits right fnto their feeling that the arts classroom is the . .
: place where all things are possible through the creative process. ‘J,//hk

A week later Linda reported back that this approach had - BN

beén received so enthusiastically by her colleagues that there had -
‘been. talk of seeking special funding for a big conference. . -

3 . | PO o l |
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- "~ -Although we coulﬂ fund no more than a,pa1r<o('awareness and

v - activity planning workshops for a selected group of teachers, -
s the approach had already been validated by their reaction.
: \ S _ e had a nearly duplicate experience with the Division of -
, - Healfh, Safety and -Physical Education. Physical Education,

_ . {not to Me confused with inter-scholastic athletics) is vegy
- much oriented to "movement education"-and the "new games" concept,
and the staff again felt that their programs were unbiased.
Indeed, because of Title IX they were spending a lot of time
helping schools convert their Physical Education programs to .
coed. However, they too could see how movement education and ‘ L
"new games" could help students overcome previous restrictions ‘
or inhibitions, and agreed to form a task force of ten teachers
who would meet in July, October and November. ' Their purpose
would be to go beyond eliminating bias and to develop prescrip- *
tive activities for building a positive self-image and overcoming
sex stereotypes via physical education, .

. x - .

The. approach of 1dent1fﬁ3ng special opportunities to over-
- come’ an external problem, rather ‘than identifying and-eliminating
Ui~\ “bias within the14 own prograps, clearly was more acceptable,

However: as the yeét went oh, Physical Education withdrew
.« from the program because of "other priorities" and plans for the
Division of Cultural Arts drifted elusively. - /

;Appaﬁent1y our "break through" overcame their reluctance to -’
plan, but didn't carry with it enough motivation for the program '

* actually to be carried through. A philosophical breakthrough
. on1y. | » - | AR - R
. ) . .. . ’. . t B
: f. Early Childhood and Reading. ‘ ; . (

(1) In-service iEne right! The Division of Early Childhood was
the first to request Jh-depth training for .themselves, rather

than simply having a conference for their teachers. They liked the
{dea of a two-day retreat, gs they are regionalized (one consul- -
tant in each of eight regional centers), and therefore welcome
_an opportunity to spend more time togethey” They suggested the
Division of Reading be included, since they had been looking for
‘ways. to work more closely with them. We were delighted, because
"a conflict of schedules had prevented our meeting with the
~ Director of Reading when we-wqge writing the continuation
propqsa1. and we hadﬁhad only Informal exchanges with them.

N . We arrived at the Qua11&Roost Conference Center looking
| | forwaxd to arelaxed and stimulating fwo days. What we found
e was approximat 20 people in a state of ghotk, The day béfore,
e ' _ unbeknownst to nearly all of them, the two divisions had been '
¥ : " merged! Most of “them were prepared to do nearly anything except
' to concentrate on sex bias! However, we went ahead, after having

»
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.0 ,
1ts salt. .

she could not take cX1CQus. -
. : - .

activities.(

' . - - . . .

If New Pioneers accomplished no more than the wide dissepinatian
T this devastatingly simple program, 116 _have been wor

N\

Mathemat{cs; Philosophical Breakthrouah #2. . e -
arly 1ff the project, math seemed an area: with relatively.: R
1ittle scope for focusing on sex bias. We thought then that 4 e
math teachers bacame aware of their own unconscious behaviors,. ‘ 3‘
learned to teath positively out of stereotyped books, and put '
pictures of women mathematicians on their bulletin boards, that *i.
was about all there was to it. Bob Jones, Director of the - “
Division of Mathematics, agreed. In fact, he was reluctant to - -
undertake a:program to accomplish even that much, "I can't sell

{t. Math teachers just don't see sex bias as being & problem in

a math class." T ' < L -

. Then we came across the work being done at Wesleyan Univer-
sity on math anxiety, a state of mind which afflicts some males

RS

© and many females. Originally a program for adult women whose'

mid-11fe goals were frustrated by lack of mathematical background,
it was based on the discovery that math avoidance was a critical
fi1ter which put 75% of a1l cpllege majors and most high-paying

~ jobs out of reach, The program helped women discover how they,

had developed their fear of math, and, helpéd them overcome it.
Bob reacted 1ike a race horse to the sdysd of a feed bucket.

* Math'anxiety! That he could sell. -~

. He proceeded to outline an ambitious program, which would Vo
use our budget to bring in Sheila Tobias from Wesleyan, and \ e
El1zabeth Fennema, another WEEA grantee, from Wisconsin., He A
planned a conference in dne of the more expensive resorts in . \
North Carolina, and assumed that everyone would pay their own S \
way. We were aghast, Experience had taught us t eople just .
don't come to sex bias conferences on their own budgebs. ' \\ '

]

One hundred and twenty-five people showed up. | )

: 7
By the end of the first day, most of them were angry, They
had been convinced that girls are.ln some way excluded from A
advanced mathematics. However, {t\was not explained to them how .
elt attacked. They knew they
irl in the eye and told her

this happened, and therefore they-
seldom,»1f ever, looked a talented

Responding, we [changed the next morning's agenda to begin
with the "Unconsciofs Well-intended Behaviors” brainstorming
activity. {t was ascinat1n? to watch how quickly an angry and
defensive group of people re axed. as they be?an to see the impact -
of tiny, daily, universal behaviors. No guilt,required. They . S
were then ready/to-move much more comfortably into planning . . A N
AppendixA). K : T o

-
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.a guidance counselor too.

The Math staff was positiye about the' substance of the
workshop, but felt the materia® needed adapting to be more
effective with teachers. We therefore decided to have a

~training session in which the state staff of both Math and

Equal Education could gain more expertise in math anxiety and .
sex bias, and then develop a workshop -that would meet the needs . .

of elementary and secondary teachers. As the Math Division

relies heavily on a core of about 96 local resource.people, the
program was expanded to fnclude them. At the suggestion of
Bonnie Donady, one of the Wesleyan trainers, some of them invited

~ Having learned oyr lesson in January, we beyan with an
overview on "The Nature of Math Anxiety" and then moved directly
to the "Unconscious Well-intended Behaviors" exercise, Topics
fot the two days included everyone's math autobiography, sex
related differences in spatial visualization, and cognitives

mapp ing. _ r“&

L./

+ Assessment: The workshop as it presently exists is sti11 too .~ _
oriented to overcoming anxiety in adults, rather than' preventing .
it in children, to be most useful for elementary and secondawy '
teachers, Further, more work needs to be done in fusing the ° , /,/‘»
concepts of math anxiety with sex bias. .As it was, some wished ‘
we had patd more attention to one and some to the other. We 1.
spent one morning brainstorming ways to use the ideas, but did
not really reach the goal of developing a workshop. . However, there
is now a C§TE of .informed leaders in math education who have the

\

resources o adapt these ideas. They are committed eno@gh that
they are planning to meet at the regular Math conference to
compare noles, ‘

. As with Social Studiés. this experience demonstratesvthe
dsefulness of local resource teachgrs to extend the effectiveness
of a small sfate staff. ) ) - _

. Even morévimpértant in our own'minds than the success of the

" .actual program in math was the fact that this experience- impor-

conference on "Math Anxiety/Sex Bias"?

tantly changed our approach to expanding sex roles:.

gﬁestion: Why did 125 people pay their own way to a

‘Answers: There are several reasor, including the Eeputa- :

" tion of The Math Division, and the fact that the meeting was

piggy-backed on another Math conference, Nevertheless, one of
the reasons was that the math teachers and supervisors them-

selves already perceived math nxiety as important, If sex b‘as
cquld‘help them deal with math anxie%y.\so,ge it.

Our original approach had been to say, in effect, "Sex‘bias

is important, Please change your agenda. to deal with it,"’ Then

-
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- we_ had progressed to "Sex Bias is important., - You have ways you
‘“gauld_help.withm;hamﬂrqblem'withbut changing your agenda." We
now progressed to, "Here fs a problem which you have had all . -
along, but which you may never have noted as being partly rooted
in sex stereotypes. An understanding of sex bias may give you a
. new handle on your problem." If this. type of connection could be
made, -the program would be self-motivating, and expanding sex -
roles- would no longer seem to be presented as an end in® {tself.

o ‘Based on this' analys¥s, we began searching for problems
~ that school people were already concerned about which were in .
~ some way related to sex stereotypes, As._ the 1ist grew, we began
using it as part of our -intrpductory presentation, - We would read
each item on the list, and ‘the group to indicate with #thumbs
" up" or "thumbs down”" whether %hey felt the people in their school

‘would be interested in a new approach to this problem. They could.

_wiggle the thumbs for emphasis,

\

We're not sure that wiggling thumbs fit into a formal vali-

-

- dation design, but we found out we were on to something!
THe 1ist in its final form: -
-Reading problems for boys.
- -Math avoidance for girPbs. . o S
: -Disctplinejprob1ems._vaddalism. expylsion for
"« boys "proving manhood." | ¥
+  --Sexual promiscuity in‘girls. ° | | /
-Sexual promiscuity in boys. o ) e
-Early, sometimes deliberate, pregnancy in girls .
~seeking an identity. T . _ :
-A confusion *in.sexual identity for girls or boys _
who do not fit the stereobypes. : . .
-Sexual exploitation of those who do fit. e ,!E
P -_Male athletes exploited financially or socially, .
‘ at expense of academic studies. . B
-Girls physically incompetent. = o ¢
 <Loss of talent where students of either sex avoid
- “or are channeled. away- from inherent abilities. - .
~ -Work poorly done where either are pressured into
* work they are unsuited for. - |
-Depression in women and men who hate their work.”
 -Heart attacks and ulcers. in gen. - C
‘-Divorces caused by conflict between needs of real ™
'warld and stereotyped marriage roles. . = a
-FamiTy violence growing out of distrust and , ;
. ~ hostility between women and men, or the pressure
Lo oof impossible stereotypes. R
N I ' (. -
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h. -Sclence. . " 4 T
T We ¢id not work extensively with the Division of Science, =

as they chose to prepare a publicatien of articles and activities
for teachers, rather than holding a workshop or conference, At

this writing, this publication is stil1 being worked on. However, - . .

"\ {ts preparation has already had at least one effect.

= . Four years ago, the Divjsdoh's'news1etter,pub1ishgh an
agmit€edly funny but horren€§u$1y sexist "Chemical Description ,
of Woman" (low boiling poin ,«ftrong affinity for precious metals,

L.

eté.). They were puzzled when we objected. .They hadn't meant - : ‘.3j 5

“any harm, and couldn't see anything wrong with it. This past -
winter that same newsletter carried an editorial titled, “"The
Equality Imperative
prepared ‘as an intr tion to their publication on sex bias.

~ Struck,by the<tjtlgf”we asked Paul Taylor, Divisfon Director, .
where he had gottfn it, "Oh, I just made it up," he said. '
It graced our bulletin board for several weeks. -

Oggortunities. Science’ teachers might well be interested in

avéidance steers students away from science, the relevance is

direct. Further, "science fnxiety" must operate as a critical

ocational filter very similar to math.anxiety, Techniques for -
_ (Ende&standing how this anxiety arises and how it could be either - .

regghted\or.a11ayed would 1ikely meet a need for Science teachgrs.‘-

~— -

4. Intermediate Educatidn and Middle Grades: a Lesson in Flexibility:

- - speciall programs, for these are tumultuous years,. At the e

**  beginning, children are "expert kids," perhaps almost unisex,

* knowing all there is to know about being a child. And then, -
‘nearly overnight, they are plunged into the rigors of establish-

“ing a sex identity. One:sixth grade class can have plenty of -
both. These are crucial years for girls and boys to learn
partnership skills, to learn that thein identities as men and -
women will rest at least gs much in who they are themselves as = .

" {n ‘their relationships with the other sex. For many,. not until .
they are 1in their thirties with caréers established or children

.~ in school will they again be able to-view themselves s® dispas- : .
‘sionately, This group must not be overlogked. /- i

.. Betty'Moore and Wayne Dillon, the'consultants for Internediate

Education .and Middle Grades, had predecteddgiggxkghopvfor teachers

* - to focus on the impact of sex stereotypes dy "transescence,"”

-+ and identify approaches that wou1d 1nterest“th;§&abe,' However, -

**  Betty and Wayne were heavily-involved in the t 1nggro ram. .

. .We met once in December to discuss the workshop; but by late . -

-~ -winter, they said they were sorry but. they purely cowld not spare’ .
. rone minute, . Their previous enthusfasm had seemed™Feal. We . '
~ didn't think we were getting. a brush-off. - Se.we cast-about for * '
‘something they could do within their ongoing activities. .

-

N Y

T -
\

‘It was a ringing fu]l;gage call to equality, : f’f:

the conlepts of math avoidange as applied to science. If math ”f"f>;;f§

0 at the middTe grades are so ofteén overlooked in. '
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e . __They agreed to identify two_schools with which they were .

’ * already working and ask if they would take part fna diary ~ 7 o v
project, to try to find out more about the attitudes of students , o
at this age, and also to test the hypothesis that teachers' owf o
awareness could be increased by making ¢lose observations of . PO
their students. The teachers were to be given a 17st of typical e
biased behaviors among stydents, and asked to record their S '
students' behavior. At the end of the project they would be - . ¢
sent an additional questionnaire asking ‘them their reflections o
on their observations, including whether they had changed their
own awareness or teaching,pract ces, As motivation, we offered

~ the school five dollars for, each completed diary. (See AppendixB).

, . Betty and Wayne were delighted with this new approach, partly . \ s
B *”“Wffbetiuse”tﬁey“fuundwit"fntr%ns+cail 4interesting, and partly because .
o they could still take part in the dFual Education Program without E
a major time commitment. *. . - v - -
3 We were alé; interested because it would increase ouF.knowledge
- of the age group, and thus let us work better with thege teachers, .
“Even more intriguiing: although we were paying for thegdiaries, it
"was still a low-cost activity, needing only one visit Yroma . .
- consultant, no workshop, and no matertals except a two-page memo. P
If even a small number of teachers intervened when they observed ' S
- biased behavior, we would have an effective activity which could be S
Lo replicated anywhere. : ‘ ~ AR

~ We received diaries from three schools., Two of these had had
no program on sex bias that we knew of ; one was nearly through a -
year-long, 20 contact-hour in-service ‘program.
. We learned: the memo, despite its 1ist of examples, did not
- assur® an understanding of the concept of sex bias. ‘Of the two
. “untrainred" schools, the teachers in one recorded geneéral miss.
. behavior and discussions of sex, not sex bias, ‘However, the jteachers
. from the other "untrained" school and the "trained" school mgde
1 equally good observations. For this reason only twotsets wi§l be
reported on here. (Seg Appendix C). ' Lo

St Intersex hostility, a sense of "our kind is better," was the
: most common evidence of bias. Emotional stereotyping was' heavier for
_ boys than girls, but existed for both. Vocational stereotyping, as
evidenced in opinions nat only about paid work but also family roles
and classroom choreg, was also common. _ o : o

Jhis project had a Kigh acceptance level,. A1l of the teachers
stated that they enjoyed Reeping the diaries, The type of obser-
S ~vations made may have been influenced by the fact that "they were - '
CoLo - ‘made during the last few weeks of the school year. Discussions of
~family and vocational roles which might be included tn social’ S~
" studies and other classes usually take place earlier, in the year. ~

\
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~areas of cooperation. Havipg learned from the math experience
“to find out what their problems were before trying to find any

L]

JApprox1mqte1y.sox of the teachers-intér@ihed-“occasionhliy.",

~ and an additional 25% indicated that they were fnclined to, but .
thought perhaps thez‘should not for the purposes of the study. R
e

L

Both groups of teachers indicated simjlar changes in themselves
as a result of the obsarvations. About 50% changed their feelings
about the importance of sex bias and about 30X changed their own " -

behavior and the content of their teaching..-We have no standard -, |

with which to compare our findings, but feel this is a lot of

" behavior change for a low.investment of effort, -

- Assessment: State staff people “often cannot predict what
their time commitments can be, By being flexible, we demonstra-’
ted that we were willing to work within the consultants' own
realities, we collected some data on an important aae aroup, .
and we tested.a useful activity that is easily-replicable in any

classroom, . ; .

-Keeping diaries on student behavior can'raise awareness -
" of all teachers as to the prevalence of sex bias.

-The diaries at least suggested that teachers in general -

' gay be out of touch wigh their students' behavior, since .
0% of those just endihg a .year-long, monthly in-service J ‘
program found their students more or less bfased than they'
expected. Despite their awarepess of bias, until the diaries
they apparently hadn't really been~obsery1ng;the1r kids.

<If a school had not had an {n-service program, some time '
would have to be spent-making sure the teachers ynderstood |
the type of behavior being looked for. Much sex-biased ‘
behavior is not misbehavior, indeed it is often highly
rewarded. And remarks about sex may or may not have any-
thing to do with stereotypes. (Sexy does not equal sexist.)

School Food Services: Philosophical Breakthrough #3, .
Schoo] Pood Service people had been enthusiastic members of -

<. qur summer seminars, but for some reason we never followed up.
1 . .

They sought us out. Lois Stecker, Assistant btféctor of
the Division of Food Services, came’simply to talk over possible

relevance to sex bias, we identified three. One: the gender and
pay scale of cafeteria workers; two: the gender, educational

~ rgquirements, and pay scale of food service consultants, when
compared to the gender, educational requirements and pay stale »

of food service auditors. Both problems were clearly related to
sex stereotypes, but we didn't see how we could help, The third
problem: Many cafeteria workers feel that they are not appre-
ciated as educators. They feel that.they are perceived only as

. ploppers of mashed potatoes and not respected as people. :

Aha! 7

44 .
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_ We designed a program called “Is Your Guidance Department BRSO
: - Behind the Cafeteria Counter?" (See Appendix D), which would = . |
o et cafeteria workersgdentify their 6Wﬂ*f$gbttlnC|th signifi- (‘ e
|  cant adults and role models to tudents, Through our filmstrip - :
‘and _the "Unconsgious Well-intended Behaviors" activity, they

woyld identify how the{ reinforce stereotypes, und.bra‘nstorm -
alternative behavfors that could expand horizons instead. - After e
a month of practifing, they would get together again to swap . -
. stories and increase their ‘own awareness both of sex stereotypes

N

' and their own influence. - - |
We tried the ﬁrogram Jllh,the state staff of consultan{s

. and auditors, about 20 people, and it worked {ugt fine. At this oy

L ‘writing, it has not yet been tried in the field, but it feels - STy

e ‘ right! .That's one for the future, , ) - w .y

e N . . e - . . - ‘ o N a N ' . ST
. The phtlosophical breakthrough hers was™ th realizing that
. - | ' meet other goals |

-

" First, expanding’sex roles gives people a¥chance to examine _ Y
their roles as people. The reaffirmation of cafeteria workers' A R
importance as significant adults in the 1ives. of students is a
-dgmons%ration of how attention to sex roles can be good humanistic
education, I e L

gz,

.-

. Second, in giving any program the rigorous examination r uired
for expanding sex roles, 'other good things can happen. One state -
_ consultant who gent through our teachers' planning guide said, "It's
v been a long Lin®¥ $ince Yurea11y took an overview of the values and
skﬂls‘f my professien, My whole job is in better perspective now."
A more¥qactical example was a spin-off benefit in New Pioneers- '
Vocational; theugh then we simply thought of it as a bonus and -
didn't generalize. Many local vocatiénal directors discovered that
when thoy did a good job of informing girls -aBout carpentry and boys
about cosmetélogy, they suddenly found themselves doing a better job
of informing boys about carpentry and girls about cosmetology. They
discovered that all-students were making better informed choices.
They had developed a highér quality pre-registration program, as a . .
by-product of their effort to reduce stereotypes. - e

Ry

.- Some, people maycobject to our ready acceptance of motivations
other than.a total devotion to the elimination of sex blas.,. But we
.are not being cynical here at.all, The elimination of sex bias is
| ‘not an end in itself. If it do%s not solve real pro§1ems Tn real - |
: R peopre's Hvesg it Tsn't wor oing, There 1s nothing sneaky :
o . about-1dent ng those real problems first, rather than asking . ;
o people to take Tton falth. ) T ' Y

k. Educational Media., S ~ B :
, This was one of our mas succegsful areas, and even so, we -
wish we'd done more.. MEdia {s one of the big divisions, with
seven sections: School Media Programs, ESEA Title IV-B,

' k] "

Fed .
- .

lﬂ“ 45"
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- chaired by Jerri Wise, it was taken over by Judy Jo Smal

~ are-now a permanent fixture..

Materials Review and EZ luation, Education Information Center,
School Telavision Progriiming, Motion Picture and TV Production,
and Pedia Support Servifes, which produces all of the medfa = °
pneslntatjons for the rest of the agency.. t

Lt - o .

..,/ Prom the beginning, Media ggople were interested. Elizabeth
Lass' ter, a media consu‘tan’t, h strong member of the Sex Bias
Task Force, and Media was the division outside Vocational
Education to.ask for a basic awareness presentation,’ During the
first year of New Pioneers-Yocational they devoted two segments
of a television series on. the schools to expanding sex - roles 1in
vocational education, and these programs were aired periodically
for years, (They may still be appearing.) 6 They helped us produce
our filmstrip, and scolded us regularly for not using more media -
in our summer trainin? session. (Our defensé: we wanted the
program cheap and self-contained, so the only media in a basic
lesson was our own filmstrip which we gavesto every participant.
However, we always had a film festival so trainees could see the
options.) Several Media people attended all the summer seminars.

" A madel example of community-state agency cooper tion: The .
~ MaterTals Review and Evaluation genfer Ts respons!g1e for collect- -

arranging for appropriate consultants to evaluate them and pub-
lishing advisory 1{sts.which go to all school libraries. These
annual annotated bibliographies are a principal resource for
school people deciding what to buy each year, for both classroom

and 1ibrary (media center) use. ‘ |

ing a1l offered supplementary materials outside ;he~a:§pted texts,

. ~In 1975 a ?rodp‘of volunteers, the education task force of
the Raleigh National Organtzation for Women, was trained by the
staffs of the Materials Review and Evaluation Center and the New

. “Pioneers. program to review matérials for sex bias, The group )'

was composed princiﬁqlly of teachers who field-tested materials
with their students, ‘and womdn who were not currently employéd
outside the home but who were experienced teachersrs Ori?inally

1 whe
‘Jerri became an official member of our-staff. ‘ 99 ~

Tae materials they feviewéd were those submitted by publishers

through a call for»ma&erials relating to sex bias and sex stereo-

types. In addition, whep pbssible, ‘they reviewed matefials which
came'in for the regular curriculum areas. They checked materials
out to read: at home, met periodically to discuss and compare
thiirir?91ews, and prepared a mamy-pages-thick 1ist of recommended
materials, . S : -

,( "The group has funcfioned 1ndependentiy for three'years.A

- handling further recruiting and training with a minimum of help -

from the state staff. Membership has more than tripled, - The
commitment from both the MOW members and the Materials Review .
and Evaluation Center staff assures that these bibliographtes

%

-
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| : . “.ThisfproJect has been a blue ribﬁon example of change-
. orferited volunteer work, a community group cooperating with a
‘ state agency, using-the system to ¢ ange-the‘sygtem. ‘

N . Ogggﬁtunltiés? Because of the technical skills required in
- o ‘med;g g: uc fona.this divisionlhai 1 over all the media
.\ productions of the agency -- television, mstrips, slide - =
- o %resenfdfions, exhibits, There is no such central control over . o
ii)‘ - _ printed¢"matter. This means that 4f a media staff is committed - . 2
o \ to a policy of equal 1ma?gs. the entire media outpyt of the . :
agency can expand sex ro.le expectations. We havé designed an '
o . "Image Equality" flyer, or poster, to offer uide11ri¥% for hoth
3 . words and 1ma?es (See Appendix E), which will be released as the g .
- first official action reldting to sex roles aft ggg,argiegt -
~ ends -- a statement from the agency that the end of a WEEA . RS o
- proJect does not mean the end of a commitment. | e

. . The Education Information Center also offers an opportunity
to affect the agency. In choosing what materials to purchase, |
magazines to subscribe to, cartoons to put on the wall, it ' ’ e
influences thinkin?. Our EIC also regularly sends netices to -
state staff about interesting articles or research, - If they
send information about sex roles as they relate to each area .
they can raise awareness and may Build expertise.’ If the EIC
prepares its own publications, they may well be w1111ng to
. focus on expanding sex roles, Barbara Connor, of -our'EIC, pre- Lo
pared an award-winning source book called "Sex Diseriminption - .
- {n the Schools" during the first year of New Pioneers?Vocational.
“.simply because she foresaw this to be a coming issue. g '

v .1, Division of Pl.ann‘lng. | ' ST |
“ - ~—We d1d very Tittle with this division. We include it now, | .

bécause;given the new insights we have_developed. we _now feel

it has great potential.

Opportunity: North Carolina's comprehensive educational
planning process usually covers a three-year period, which allows
a school system to examine itself and its needs rigorously. The ' :
Civision of Planning does not tell the local people what to -
‘£ . decide, anly how. This is why we saw no early way to work to- o <;~:
- - - gether, But They do encourage the local system to make use of
| state staff. If with,their help, plus other contacts developed
on the local Vlevel, could present the "problems people know
they have" list to the plannjng comitteé, and if some of these
problems are high priority in that community, it might create ‘
enou?h interest so that .the relevant planners might be interested e
in either our regular in-service program, or one modifjed to
their specidl field of interest. Then, perhaps using our"
"Teachers' and Curriculum Committees' Planning.Guide" they might
do a root and branch, scope and sequénce effort to séek out
opportunities in each curriculum area which might help solve
- those problems previously focused on, - - ST

3 L
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Thus the. centra]ized comprehensive educational p]anning
or- state accreditation process could be a superb access point,

T It could also be the vehicle' for fol]owing up on our in- ——

'“presentations to the annu‘] Vocationa] Summer. Conference,

service program, which deals more with human concerns than - 2
curriculum change. .An LEA that already had a body of informed
people could easily plug our planning guide into the overall
‘planning process. V

Vogational Eduction, oo

alationships were of course c1ose since New Pioneers-‘
*E1ementary and ,Secondary had grown out of New Pioneers-Vocational.
During the' first year of NP-ES Gary acted as liaison to the

-Division of Vocational Education, ‘attending the weekly chief | R
consultants' meetings, helping local directors with their annual BAREEEE

plans, and generally carrying on where -NP-V had left off. Sylvfa
also worked on a slide tape module on the needs of disadvanta?ed
girls. When Gary assumed“the posdtion of full-time Vocationa

- Sex Equity Coordinator, the position was “placed in our Division K

of Equal Education, and thus activities continued as close as

could be. For instance, Gary congributed to our efforts by
ring the involvement of vocational people in our planning

‘workshops and training institute, while Jerri and Sylvia made

. The placement of the Sex Equity Coordinator outside of the
Division of Vocstional Education 1s not an unconmon pattern;
many states have something comparable. It has‘the advantage of

- a well-coordinated effort for expanding sex roles. The Sex

Equity’ Coordinator will.gain from being one of Several who are
coomitted to this issue, with all the emotional support and
exchange of ideas that this brings. the other hand, Gary
felt there may. have been some psychological cost in his effec-
tiveness with vacational educators, who ma{ "have perceived him
as more of an outsidér than he would have liked. - We felt this
problem was overcome as he mpved assertively into his role and
had a chance to demonstrate his own commitment to vocationaI

- education in general. - )

-

We recommend that you work as c]ose1y as gbssib1e with

your Vocational Sex Equity Coordinator, irrespective of ‘where

the position is placed, or what your.specific responsibilities -
may be. Title II fis, by and Jarge, a good law, It provides

a permanent position with a reasonable budget (except for the

) 1ar?est states). has a broad scope, and mandates awareness

activities, ‘'unlike Title IX, Yet, during the New Pioneers-
Vocational project, vocational educators were unanimous fn

~ their insistence that they could not expand sex role expecta-

“tions.alone,. tnat they needed the involvement of the whole
school. Th{s was why they wanted our local in-service programs
Open to everybody.

N
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» Thus, “what you have to offer 1s not only your expertise.
“but your-ability to involve-al) of elementary and secondary
-educption, Your efforts may well enhance the importance of
cational education in academic teachers' or state staff
members' minds. Pre-vocational classes, pre-registration
activities, career guidance programs al1 of these are 11kely
to affect most children in the schooi«. A1l may benefit from.
. anon-legalistic, human development approach, At the same time,
~/ the Vocational Sex Equity Coordinator may take some topics off
. your hands. Further, they are likely to have a budget and
resources which may make cooperation attractive to you, A . .
close!y coordinated effort is well worth the trouble. »
. n. Conc\usions. ' :
S . At the end of two years we had learned that state staff
- can and will use the enormous leverage of_ their Jobs ‘to expand
- sex_roles, 1f

a) they see that doing so w111 he\p -them meet previous\y
established goals.

b) you can build your program oround the other demands
of their jobs. . .
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. SUMMARY AND TIMELINE
It 1s against the philosophy of the Nor
Public Instruction to try to tell local school systems what to do.
~«(This may be different in some other s
early that all our local activities wo
to everyone, because there was no way
school systems would be inter
~racial, urban, vs. rural, ap¥
proved to be just as unreliable as sex stereotypes are. -

stages:

th Caro\ina Department of

tates.) We therefore decided .
uld be offered across the board
that we could predict which

North Carolina is full of regional,
‘other. kinds of* stereotypes; but they all.

. Q . :
In workigd with local school systems, we found five necessary - -

gaining acce
creating an dware support group o
developing a cohesive plan

giving teachers an understan
changing curriculum and teaching practices in
order to take all opportunities to expand sex

role expectations

f‘dec1§10n-wmkefs

ding of the 1ssués -

“Overlapping with all of these goals are:

- general support services

C

- working directly with students |
The LEA component of the project was managed by Gary Ridout and | N

Jerri Wise.

1976

~ Teptember-December

1977

Met with 8 Rggionaﬂ Directors.

Met with Superintendents' Councils in

January-February

March

Regions II, VII, VIII,

Worked on ns with Vocationat

Directors “in Regions II, V, VIII. -

Follow-Up Conference for Local Seminar‘_
Leaders. ‘ o

Visited Catawba, Transylvania and Halifax
counties, pilot units

ot _in developing
Planning Workshops.
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o o I - -
~ April-May '« Had first three group Planning Workshop§\
- _ Regions III and VII, .
. Met with Superintendents' Councils®in

Regions I1I, IV, VI,
- Met-with-regtonal-center staffs in Regions

11&‘,% §

I and V. | , -
June ‘Suhmer_lnst1tute>lll. for training local ~

seminar leaders . . |
July ~ Two Planning Workshops, Regfon 11

September-December N1ne\P1ann1ng Workshops, Régions IV, VI, (/
A VII, VIII ! ' o

197 - Met with,Superintendent's Councilf, . Region 1. (
8 ) . ‘y.. ' .
3anu§ry-February One Planndng Workshop, Region I

Began re ts for revising Surmer Institute
training maferials. R
March " Follod-up Conference for Local Seminar ueadersll
- ©~ One Planning Workshop, Regiae I

P Met with Superintendeht's Council, Region V.,

- _ ( '
April-May Two Planning Workshops, Region V _ \
June Summer Institute IV
Juiy . x Final revision of training materials

2. GAINING ACCESS v /

. In New Pioneers-Vocational access was relatively easyf be-
cause one of the major duties of lowal directors and planners is
to prepare an annual plan to fit”fg§§53] requirements, and they '
look to the state staff for assistan#®~and direction. Thus, .
New Pioneers-Vocational fit,right into an existing pattern. New
Pioneers-Elementary and Secondary had nothigg so tidy. ' ‘

a. Superintendents. \d o .
~North Carolina isMivided into eight regions, each with
a director who coordinates activities for the region and acts
as ‘11aison betwegn the state and local system. Bach.region has
- a Superintendents' Council, which in most cases meets ‘monthly,
,aTthbu?hISOme regions meet quarterly. The Superintendents'
‘Councils are autonomoys. We made a pitch Yo the regdonal
" directors, who thén asked their superintendents {if they would
be willing to let us present our program. .Some responded
quickly; with others it took nearly a y?fi/zrom the original
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! Fiqueit. However, eventually we were able to speak with everyone.
. . In some cases we also conducted sessions for the staffs of the (
~In our presentation to the Superintendent's Council we ex- . | L
plainedrthe purposes of the d1v1sign and gave a quick commercial _ .
for the summer institute and planning workshops. We mage about B
a half-hour presentation on the substance of our approach: dis- Py
tinguishing between sex bias and discrimipation, the importance
of startingtat the beginnin?. and,’ because these audiences were
almost.entirely male, spending about 20 minutes on how sex bias

. We then passed out a-questionnaire asking what a
\they WOUIQ be interested\in, ‘

—~ _

(

-

. 4 .-LS‘A' ‘
The reactions were gratifying;i”¥h>the.ear1y\years‘of_New
Pioneers-Vogational some superintendents had been resistant, but
{after this /go-round more than half marked their questionnaires

s being interested in either the planning workshops or the
aining Anstitute or:both, -and eventually\73 LEAs were repre-
ted at the planning workshops. -

superintendents also have an annual statewide conference .
agenda {s tight and we were not on the progra ntil the -/
_ r jof 1978, when oyr purpose wgﬁ to urge their cogggnued

. efforts\tofexpand sgx};E1es after the end of our project. - .

Prigcipals.

. Over_ and .over teathers said, LQﬁgpky'you'cou]d-r:each the :
principals." Principals are indeed the pivotal decision-makers - '\\
of any school system. However, in North Caroltna there {is no
easy way of reaching them, as there'are«tﬁo‘many.of them (1990)
: for regular regional meetings, and as wit the superintendents,
! ;) .~ ™ we did not speak to Yhed~ annual conference until our last summer.

.

We reached some principals through meetings. of their professional :
‘associations, and meetings with those engaged in staff development %;!
-/ {nternships. The most effective way of reaching principals was :
' to go to the county and attend their Tocal monthly meeting. This
- | was one of the most common requests for follow-up service by our
| trainees, and one of their own'most common strategies, but it 1is
~possible only when someone has'asready g1Ven you access tq the
' meeting, and 1t reaches only a few people at a time. _ : ‘
/ ¢. ~School Boards. _ o ) .
~The School Boards Association also meets regionally and we
. did attend several of these meetings. Only once were we asked’
"to make a presentation to a local school board. Our trainees
seldom did this either. Apparently North Carolina school boards
are more involved in budgets.than in new programs. .

i} Associations. Co S
e * Meetings e North Carolina Asgociation of Educators,
o The Association of c1assrqpm.Teachers.<{re North Carolina )
o . ' ) o “ v ‘*
\ T 7 .
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Business Educators Association, Delta Kappa Gamma, and other

. professional meetings exist for the purpose of keeping members . -
“informed. They are probably the best single avepue for “getting

the word out” on your priogram, but they.are not dectsfbhsmaking

. bodies. ’ . . W _ v NPT
THE PLANNING WORKSHOPS -+ . = 3
Needo - - M )

T Experience durtndieQ Pioneers-Yocational demonstrateggthe
need for strong support from the central office for a‘cbhesive
program. For example, local trainees found:th

what they were there for. Deliberate hosti was only occasion-
ally ja problem; more often it was simply the New Pioneers
cour e s11d slowly to the bottom of everyone's list. .

Second, {if there was to be a cohesive plan that would
include all aspects of education it would*have to be prepared
by ‘a team. We would need to work directly -with each’team, as
there would b2 1ittle motivation for them to accompH{h\lne N
planning process on their own, Yet visiting every LEAwould ~
take forever, S v

[14 -

We felt we could meet the two goals, developing 1nfluential

support groups and developing cohesive plans for each LEA, through
semi-regional one-day worksheps. Since they would be.close to

‘home, everyone could pay their own way, and the only cost to us

would be our time and travel, the materials, and refreshments for
the break. ~ | _

Developing the Workshop. -, . :

Three counties agreed to help ‘us- field-test the workshop.
They were Catawba, which was the first LEA to have mandated our
In-service program for every teacher., .We asked them to work
with us because we knew they were committed to the {ssue, and
because we felt they could help us focus on what should happen
after in-service. The second county was Transylvania, in the
Western mountains. Their trainee had held the course for 25 ,
teachers, but.no organized system-wide approach had been taken. -
The third county was Halifax which had been one of the ten'. (

Vocational Pilot Units -two years earlier, and which had also

had one voluntary in-service anss.

~ We arrived at Catawba with the first draft of our pTanning
guide, listened as the Catawba people vaIipnt1y~stru?gIed -
throligh it, drove te Transylvania County and sat up late vevi-.
sing it,.. A gallant secretary at Brevard Middle School typed |
up ‘the new.version and had it ready for us as soon. as we had
cgﬁc]uded_our~horn1ng-awgreness session, By the time we had
walked through it a third time with the Halifax County team

/ \ . : . .
. i\ o . )
N 3 . B AN ' + »

\\. . ‘. : 53
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- good support they were able to run terrific programs. "But often.
there /simply wasn't anyone/ in the central office that vnderstood'j-
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afew weeks later, most of the questions seemed comprehensible
and we had worked out the timing of the agenda. We were ready
to go public., . ‘ ' ) . '

Assuring Participation. ' - f
Kfter each presentation to a Superintendents' CouneT T wét
scheduled the planning workshops, usually two to a region. We
“sent letters to all superintendents, enclosing another copy of
the flyer we had handed out at their council meetin?. and a
questionnaire asking them to list the people they p anned to

~——send; These-letters were followed up with telephone calls.

These follow-up phone calls were essential, because.our
memos had frequently been burried underneath a stack, or had
never made their way to the person who would make the decision.
Phraseology for these calls was important;-we couldn't seem to.
be bugging people, Rather than saying, YWhy haven't you sent
“your form in?" we would say, "We haven't heard from you, and
we did want to reserve a place for%you.- Do you think you will
be sending anyone?" Same superintendents flat out weren't

deadline date and were delighted at the courtesy of being called. - -

1ntg;ested. but many had simply lost track of the memo or the

We also discovered it helped to print the memo on colgred paper.
A hurried official searching for something that arrived three

weeks ago can find it more easily if you can.say, "It's the one
with the yellow stripe around .the edges." o

The Planning Teams _— . S
The teams ranged from one to a dozen,Wa discouraged
“singles, knowing that they would simply have to turn around and

-essentially repeat the workshop for their dicision-makers if

anxthing,gare to happen. '

Every team was different, but they included Title IX

coordinators, both elementary and secondary curriculum super-
_ visors, guidance supervisors, vocational directors, principals,

counselors, and teachers. Only twice were students part oft the .
‘team. Occasionally there would be a parent, and once there
was a school board member. Remarkably, our trainees were often
not included, an oversight wa found frustrating. We also wished
vocational divectors had been more consistently repregented, as.
"most of them had already prepared sex bias plans in previous years.

How Teams Were Selected and Informed. . PR
Tome "teams were already existing Title IX committees or task
forces. ‘Some were new committees which had been put tagether
very carefully, Occasionally someone known to be negative to the
idea was included, with hope.of bringing them around. . A1l too
often, however, the teams were chesen by what we called "the .
loose body method of selection," i.e., whoever was 1oose in the -

- ' -

¢ 3
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hall the day the superintendent had to pick the team,

"3:""Thumnwpeopia-glso~ofteﬁ“suffered~from-havﬂngmreeeivedvveryfy-;» 
11ttle information. "There's a meeting in Wilson-én Wednesday.
~ Be there at 8:30." We soon disgovered that the opening session

needed to describe the purpose of the workshop in some detail,
and that we had td reassure those who were randomly selected

" and uninformed that the day would sti1l be worth t efr while,

e 'Maﬁy.wereiextremeTy uneasy at the thought of mgkfﬁg plans
without authority or any idea of what backing they might have -

at home. We encouraged them to complete the process anyway,

realdzing that their plan would be no more than recommendat{ons
to those who would really make the decisions, and assured them

(with fingers crossed hopefully) that the superintendent would

"~ “not have committed their time {f they hadn't wanted a plan
- written, o ) ‘T T L

e .

‘Occasionally there was a team wé couldn't hold. They felt
- s0 strongly that they hadn't understBod ‘the purpose of the work- .
shop, or that their superinteddent wouldn't back up a plan, that
they Insisted any planning had to be done back home in the central
office. To our knowledge, few of these ever did actually prepare

any plans later. -

This lack of communication between central offices and the

‘people actually taking part in a program seems.to.be a chronic

problem in the local school systems. We had already"rdﬁ'into it

with the summer institute trainees. We finally hit on a simple
soluffion: with the invitation letters we enclosed ten copies. of

the flyer describing the workshop. We then added an item to the
form on which the superintendent sent us the names of people who
would be atténding the workshop: "Flyers have been distributed -
~to workshop participants.” This worked very well, The superin-

tendent did not have to explain anything but simply asked a

R ‘secretary to-distribute the flyers, It almost always did get

f..

 .with the first Superintesdents' Councils in April and May of =

done, and participants came to the workshops much happier, -

When to hold planning worksﬁqps.  B L
~We held them all year round, because we couldn't get to
Superintendents' Councils any faster than that. When we met

1977, we assumed that planning workshops would not be until the
fall. - However, on the questionnaire we passed out, several -
_mentioned July. Astonished, we asked who could attend, and .
were reminded that central”office people work twelve months,

.. If the teams are not going to include teachers or students, ntid-

© summer is indeed a good time.. .. e

- we’fOQnd.the opportune time of the year redlly depended on'-
. _whether. theé LEA had already sent a trainee to a summer institute.

"If they had, summer and fall were good times tb develop a plan

which would support the trainee's efforts, However, if an LEA,"

“had. no trainee, fall was frustrating, fqr the team tended-to

e _?‘T
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feel it.would be -a long time before-they could do very.much. One  ° , \
Lo ~or, two large LEAs felt they already had enough informed people | Y &
—-: . to.go ahead with small.curriculum committees even though the .- . el
= '~ general Jjn-service program hadn't started yet. Spring plamping (- - oo
L . - workshops allowed the team to find someone to send to the-summer . \’ SRR
institute, and put together a strong plan for -that person.. This ‘
was a boon .to the trainee, who could come to. the summer institute
assured of strong support back home. . . = . .
o §§r a new program just beginning, winter and spring would Lo i
1ikely' be best. - ‘ C - o | o

. be the host sites. We then conferred with them (usud¥ly the
superintendent's secretary) as to the best location. - We used
R classrooms, auditoriums, libraries, and cafeteriasvin schools and
Ced community colleges; community centers and réstaurants. We learned.
- - the hard way to ask ahead of time whether the room was air-condie
tioned, if the furniture could be moved to accommodate a f4lm
3 _ strip, a lecture and small groups sessions. Sometimes lunch was
~ ‘available on the premises, more often we went out. It worked
best when.there was a nearby restaurant with a buffet 1ine or a
fast food serwice, and.when we could make arrangements to all be '
o accommodatéd together. Often our host or hostess -took care of
gettin? the refreshments for us, and one-even“supplied real cups
on a silver tray, We also learned to be very thorough about
- making these arrangements. The promise to provide coffee did not
always include'tups, stgar and spoons. -And once we held the work-
shop in a steak -house where -the coffee flowed freely all day long.
We consumed it ‘happily, until the end of the day when we discovered
‘that it had not beeén ‘included in theyprice we were quoted for o
o | lunch. Try getting an unexpected $56.00 through a state budget -
IR ~ offfcer, - L | . N '

\ g.w ﬁ;an Arrangements. | : ,>~V_"" '_M - -
’ a*fﬁ %ﬁe_ﬁeip'of~the'Regional Director, we selegted LEAs to | . -

.. +

~
'S .

h. Amotated Agenda.” .~ - 1~ L e .
' « The workshop had to be a full day. We knew the planning
. sessfon would take two to three hours, and we had learned that we. . - .
coyld not jump straight into the plan. Several months earlier T A
one trainee had asked us to come and help a number of_people from oy
“her central qffice develop a plan. We had the entire afterncon. ' ’
- We arrived, with materials ready, anxious not to waste their time, o
- and to show how efficient and organized we were, We never got to -~
the’ first question. She-had collected a group of "hard-headed o
no-nonsense. administrators"” :whom we expected to be all business.

o _But the subject of sex .bias was new to them, and they had to talk.
v " After abgut three hours of conversation they were ready to begin .
: ~ ‘planning. Unfortunately, by then'the day was done.” Over and over
~ we kept learning the same tesson: issues;before answers, no matter-

- . whom you gre dealing with. - o )
~ 7 o - o ' . v

-
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8:30',

' n
‘half an hour.1age. so we built in some leeway., As people

EOUCATION AGENCIES . .80,

ANNOTATED. AGENDA: . :

Reqistration and Coffee IR
“ Any mee o which people have to travel will start

arrived. we gave them an agenda and told them that the actual

‘session would start at 9:00. From 8:30 to 9:00 we had coffee

and doughnuts and apples, partly to reward those who had -
arrived on time and partly because we feel that any workshop

" which will deal with an emotional issue like sex bias needs

9:00

to go out of fts way to keep people physically happy. -
Opehing.SessljF - SR | .

Introductions‘*‘f ‘ : - - - '
The staff introduced themselves with two sentences of
professional background and family status. We ~found people

related more quckly to us if they knew our backgrounds, and

as we represented®lots of family patterns, we made a thing of

it. We then asked a spokesperson from each team to 1ntroducg;ﬂ

their colleagues and say briefly what their LEA had done
about sex bias.® -

History of Equal Education

Our‘Services

" Purpose of Planning Workshop

New Pioneers Approach

(1) Distinguish between discﬁimination and bias, (2) include
men, and. (3) start at the beginning. :

N .

This gave us a chance to explain why‘@e would have a |

- morning for discussing the issues before beginning planning.

9:30

" who Needs It?

s

Awareness
¢

Tn the first workshop, there was 1ittle opportunity for

participation until after the film strip. The discussion

" was then often slow in starting, so we inserted a brief

activity to warm people up sooner. . Using a blackboard, we
entitled it "Who needs it?". Then we asked the group to
toss out categories of people in the school systef who might
possibly benefit from an understanding of sex bias. We

wanted them to- be.specific, rather than just saying "everyone,"

and give a reason why they had named the group. Usually
every subject. area and age group was named, Eventually they
would.also include the support personnel in the school, such
as secretarjes, cafeteria workers, janitors, as being impor-.
tant role models in the lives of children. Parents were 3
discussed, and church groups. Sometimes the school bogﬁd

and potential employers were included. . We recognized in the

-

R
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. S ~ course of discussion that few programs would in fact reach . R
gt ‘that many people, but it tended to reinforce the applice- = - -
. " - bilit of sex bias to everyone, We then asked them to think SRR it
N . how t e people they had named would react to the film strip, :

.. . %o they could roie-piay these poOpie‘s reactions during the , ,
----- ?,discussion. S . . N _ C e

ilmstrip -"I'm Blad: I'm a She. I m Giad I'ma He."(23 minutes)

* Discussion.
| en 1t would take a little while to begin. but we T
learned simply to wait rather than to try to prime the pump ~
with forced remarks. Forty-five seconds of pure silence
while you are sitting on a table waiting for someone to say
something can seem forever, but it is bearabley Often the
~initial questions were cautious or technical, but by the time :
’ for the break we were often.so deep into it that we often ran ten’
: .or fiftéen minutes iate.

11:00 Break - )

11:10 Getting Practical | | S A B S
. : i ‘ ,

Textbook Eyaluation ‘

, We passed out books and divided the g;oup tnto at

-least four teams of four to six people, ey. were each given

_ different instructions: one to do a head count of pictures,
one a head count of main characters, one to list the activi-
ties of women and one to 1i§t the @ctivities of mén. They
were all instructed to look out for overt hostility between
the sexesy if there was dny. We found that, given such®
simple instructions; the groups could. survey the books

~ rather completely in about ten minutes. Then each team .
reported on their findings. Many people have said they -
find-this exercise very convincing., The teacher who has’ ’
been using a book for years, and suddenly sees something
o new in it, "is hard put to insist that there isn't a probiem.

. '..,*‘a’ |

Unconscious. Well-intended Behaviors
| ~This exercise 1s the best single activity we have
discovered for: » L

N o -demonstrating what we mean by bias . .
- I -reducing defensiveness . o - .
~ -letting an-audience feel involved, whi'le 2
the leader sti11 has a chance to discuss
.a wide variety of issues .

lt involves. small groups identifyin the unconsious,‘weii- \

o intended behaviors which tend to rei nforce stereotypes,’ and
SR | the group leader commenting on their significance (For a
. fu11 description see Appendix A). People really seem to
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. "

enjoy 1t. They all know they do in fact treat boys. and girls

'-di{ferontl.,,andfseem.to_have'fun.1dént1f ing how, when-re-
Y el

12230

1:30

back together.:

1{eved of ‘the.need for defensiveness by ¢ abels "Unconscious"
and "Well-intended." Lists have ranged from 9 to 42 {tems!
The discussion of the relevance of Parti;ular behaviors can
relate "boys don't.cry" to ulcers, "girls don't fight" to timid-
ness on the job., Before you are done, you will likely have
touched on most of the problems plaguing schools today. .

It {s definitely time for lunch. N N

Lunch - ‘ '
ogether, if possible, so you can talk, and so you all get

L
'

P1ann1ng-b¥ LEA Teams : = - L .
e afternoon was devoted entirely to a planning period.
Teams sat together ‘®y their LEAS, Each individual had their
own copy of the planning guide (See page 195).  Then each
team was asked to pick a reporter who wrote their group plan
on the -set of forms we provided. In almost all cases we held
the workshops in buildings that haiza copy machine, so we were
able to copy the plan and let them take home their original, -

ST

If a copy machine wasn't available, we had carbon paper to use ~ _w

instead, and we always carried the carbon-paper just {n case .
the copy machine broke down. It has been known to happeri
. ' s '
We started by explaining that the pTﬁhn1n? guide was
really jusipa series of ques¥ions. Every local school system’

would face a different situation, and there was no way we -
could give them answers, However, we could tell them how

. some other school systems had done it. We then went through
‘each objective, coverin? the highlights of the issues in each
1

3:30.
4:00.

one.. This process usually took 35-40 minutes. We were never

eptirely comfortable with the straight lecture format, but

when we let teams move directly to the planning quide we

found ourselves. answering the same questions over and over
individually. There was ordirarily an hour or an hour and

a half left for the teams to write their own plans. We all
circulated among.them, advising and 1istening. We found that

it was important for us to.circulate because if we stayed too
Aong with one group we became the group leader. It was during
this process that wesdid most of the revising of the planning
guide, as we noted carefully where people got bogged down or -

didn't understand what a question was driving at. Based on , ,\;_

this feedback the planning guide was revised after nearly
every workshop. '

Wrap-up and Eva]uétionf

Addournmehf.. : o ‘ “
— Sometimes a team would end early, and, especially in the
beginning, some didn't finish. By the end, however, the ‘

timing seemed about right.

59
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Evaluations, . | - : o : L C
old 73 LEAs attended our pldnning workshops. e

Evaluations of the warkshaps were very positive. All
areas were rated highly by the majority of participants.

Especially favorable were the comments about the filmstrip
and .the general discussion that followed it. (See Appendix F

for composite evaluation.) - , & 'w’

Quality of the plans: - . ' SR .
“Yhe plans themselves varied dccording to how well prepared

 the team was before they came, how committed they were to the

jdea, and their own individual talents. They themselves evalu-
ated the planning guide extremely highly. They really liked

. having the procedure broken down into logical steps, and over ~

and over said they felt they had considered all necessary issues. -
(Except for those who hadn't-had a chance to finish.) «

FblTowqu Questionnaires..-. ‘ '
In spring- a questionnaire was sent to all LEAs who had Y

attended planning workshops. About 55% responded. The question-
naires indicated the goal of creating an informed nucleus in the
central office had been met, but that more follow-up activities
from our staff would have materially helped the implementation N
of the plans. We felt even simple phone calls of a "Hi, how's it
going?" nature would have helped. Unfortunately, time pressure
precluded these, but had. the project beer going on into another
year they would havesbeen a major priority for the coming fall..

o (See Appendix G).
4. NEW PIONEERS SEMINARS - THE SUMMER INSTITUTE

a.

Need. . - .
" How much tnformation do-you need before you begin curriculum
development to expand sex roles? - Knowledge of the law? Aware-
néss of sex bias and the ability to recognize it? Understanding

"of its social dynamics and implications? , .

At first, we_thoﬁght knbwledge of the law was enough.

‘ Indeed, many people-urged us tp "Keep it simple." "Explain

your program quickly,and give teachers something they can take
home 'and. use tomorrow.” -Good advi¢e, but wrong. The trouble
‘is, this advice assumes people want:to take it hope and use it
tomorrow. This may be a safe assumption for curr cuium special-
{sts, who know that teachers afe committed fo theip field.
Hgwever, with sex stereotypes, you canot er asslme that
aryoné shares your goal. -We found that even with people who
*shared the general goal of equity for all students, one person
would think that issue A was crucial but issue B was nit-picking

" wh¥le another would think that issue B was fine but issue A was

downright dangerous. There was no predicting.

-~ . P
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eople needed awareness before they could change.<r§ut we ¥

~ learned that awareness could do Tittle-more than dispel-miscon-.
ceptions afid create interest, Awareness can give access, But
it cannot really address the profound values questions that
must be answered before teachers can undertake a root-and- .
branch examimation of themselves and their -curriculum. -

_ This point deserves elaboration., If some new project
~ officer comes around pfomo%ih, activities, which, according to
"your assumptions, will set yGZr students up for a lifetime of .
misery, as a responsible educator you -have no right to accept
these suggestions. You have gnly two responsible recourses: .

one: politely or bluntly, get riddof this persdn
" before they do any more harm. '

two: ask quggtibns.

+ . It took us a while to recognize it when we were being
evaded, because North Carolina educators are very polite, And
often the questions came from those who would let their anger .
show. Eventually we understood that thqugh the questioners were
mnot so polite, they were paying us the respect of emgaging.in
discussion and giving us the chance to find out what their
concerns were and respond. An axiom for sex equity: {f you're
getting the "uh=huh treatment,™ your program isn't happening.

~This doesn't heaﬁ\The\program has to be a fight. Quite
the contrary. People need to be assured that their concerns
are right on target, and that expanding sex roles offers new
approaches to the very problems they are mentigping.‘

We thus concluded that a purely lega! approach. succeeds with
no one. .. . N

Awareness succeeds with adpinistratdfs, who need to understand .

the general aims of the program and decide whether to support it.
But proceeding directly from awareness to curriculum defelopment

L

may result in a program which is spotty and .uneven, or. superficial. |

It will tkely flourish only in those topics where individual
teachers have low anxiety. - ; .

. | .
- In order to develop a real understanding of the issues,
teachers and curriculum supexvisors need time to discuss, and
time to observe themselves, their families, and their students
-in light of their insights. ' o

Fortunately, the system provides for this:'need in one of

~ its major access points: the requireient that every teacher
must have a‘certain number of continuing education credits to
keep their certificate renewed. But if we tried ourselves to
give in-depth programs over extended periods, we could serve .
only a few LEAs a year. Therefore, we decided to train local

seminar leaders, which would free the LEA from dependence on
a state consultant, and allow many LEAs to go forward 'at ongi.

\\M;f

" .,. ' | b, ‘. * ‘
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We established the New Pioneers Summer Institute to prepare
-0 -individuals from LEAs to return and conduct a twenty-hour..
= certificate-renewal course for fellow teachers. This has been

' ‘the core of .our program, and its success has been $o mov ing
that we are now sold on both the process and: the substance, for

‘cost efficiency and for addressing the real issues.

b, The sugstance gf”thé course, ) 3 - , .
.~ . The original ten sessions were based on the tough questions

we'd been asked, and were then modified by the-experience of
our local seminar leaders| The materials were revised every
year, with a major revision in the fourth year, taking advantage
. of seven years of consulting experience and- Jerri's having
taught -the course four times to fellow teachers, people she had
“to Vive with, Even after Summer Institute IV we went back and
added many "notes to.the trainer," pjeces of advice that we'd .
.- safd but never written down. * '

_ Many of the topics we would never have included, .if the
~subjects hadn't kept coming up! It is our experience that
anyone who de with sex equity will 1ikely find themselves
cast in the role)of expert on subjects they never planned tg*”g
talk abdbdt in public. ' | NS

It is possible to avoid ticklish' topics 1ike homosexuality
or divorce by simply saying you'd rather not go into that. 4
People will honor your request, bugéthey will also stop progres-
sing at that point. If a teacher feels a boy who plays with a

do1) will grow up homosexual, and, perhaps for religious reasons,

is very concerned’ about homosexuality, that teacheru%éhnot give
a'boy a doll. If you set 1imits on what you will talk about,
you set 1imits on your program. “

~ Some people are afraid that if they d1scuss high voltage
topics ihey will turn people off./ Our experience has been the
opposite, _ R -

. — - ) ) . ,.'
Over .and over our trainees would say, "You don't- understand

how it 1s in my county. ‘I can't mention things 1ike thisl"

But then they called and wrote to say, "This {s the easiest

teachtng I ever did. I couldn't stop them-talking."

’ ; : v - be
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THE_TEN SEMINAR

$; Startwith

~L (4.) d and womanhood - what are they? How do children .

| | ~ develop healthy sex identities? Are they based om rolet, - - - = - ==

R temperament? or only on physical differerces? . What does R ol
o homosexuality have to do with it? . - ey :

(11:b) The relationship between work and famjlxi Hhat‘isf%he
difference between changing tamily structures and enduring
fam11x7vq1ues?‘ Where is the American family going?

- (441) How sex bias hurts men - ori'men.are people too! Does . e
 equality for women mean a new battle o e sexes where men o S
' will be the losers? If so, neither men nor most women want any. T
part of it, : ‘ ‘
) (iv.a) Langquage. Does language really matter, or is it all
: L nit-picking and trivial? Can language be unbiased without
a losing its strength and poetry? g T o

(fv.b) Bias in instructional materials. How do teaching - " § - '/(
materials restrict or expand expectations® How can we teach .© S
creatively out pfyb1ased books? , . o

(v) Pioneering in vocational edu¢a£1on; What makes for‘good
TifetTme planningf?or both sexes? What happens when we mix ¢

formerly single sex vocational classes? Why would students
~ want to pioneer 1nto'these‘c1qsses anyway?

(vi.a) Hidden cyrriculum, How do the mechanisme of bias work?
How do we unknowingly shape students, eacn other, and ourselves?

(vi.b) Coedghysica] education? Coed athletics? What are the
" neqgative athlet{c values which have Ted to the exploitation of

« Malgs and the exclusion of females? What are the positive” °

' athietic values which we might want for all our children? Why
“do people feel so passionate about athletics? Is this where we
" "geparate the men from the boys"?

(vii) Kid's culture. What pressures.do students put on each
other? “Who are more 1iberdted) teenagers or adults? |

'(vifi.a) Teacher's Planning Guide. How can I, a teacher, examine
my curriculum so that I can Tdentify every opportunity for. ,
expanding sex.roles? . (See Planning Guides, p. 265J. | o .

c‘;;%\(v11;\p) Seminar Leader's Planning Guide. How can I, a éeh1néfl*;fﬁ* 
"Nleader, Orga"ize-myiprogramV (See Planning Guides, p. 217). ’?'kﬂyf
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c.

- and sexism, in t
. interest,

(x) Roads away from power. What are-the problems whaa womllly
.. . and meg sincerely wan% to work together as equals? Hdw can we
. all have the best of both worlds? S L

‘a ggﬂftouiQ: ‘The old one was too painful,
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(1x) Sex--the real thing. Isn't this all toé-eaS{? Nhat about
the dEuBle.sfgnaarE?n.Sex and money?. Sex and violence? Family . .

.violence?

\

14
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Race and Religfon: Two topics which dori't appear in_the go
outline. - v S R |

(1) Racism and Sexism. As we began the project, we were antizus
to invoTve minority pedple. We had been told.frequently that |
sexism has less relevance for minorities, so we looked especially
for ways to overcome any midority resistance, or even hostiljty.
This was one reason why we felt that it was important to have a
minority person on our.staff, .

Our first azproaph was to outline the similarities of racism
e belief that this would increase minority‘ '

: This approach made evefybody mad! First, it tapped 1nto
minority fears that's?xism was in competition with racism for
public attention, public resources, and public funds. Second,

‘some perceived it as’ an effort by white women to ride the coat

tails.of the civil rights movement. Third, some members of .+
all three races were simply tired of the subject.. Many‘NortH
CaroTina school people who have: been through._desegregation feel
this way. An older Black woman walked out of a.seminar once, .

- .and ne ame back. The explanation, which wé®received second

hand,/was\fhat she hadycome.to our workshop ready to deal with

-—

FinaIiy. it turned out to be practica11y~1mpo§sible to

%discuss the similarities of racism and sexism without in effect

painting white men into a corner. A1l of our efforts to focus ~
on how bias hurts men, to take men off the-defensive, went up
in smoke when we added racism to the equation. -

« 0f course,fome people wanted white men on the defensive.
During one of t¥e few workshops we did on racism and sexism,
in which we had alse attempted to focus on how sexism hurts men,
one white woman finally burst out, "I sti1l say you're lettin
white men off the hook. No matter what you say about how well-

~ intended it all\ is, the bottom line 1s that both sexism and

racism work to the benefit of white men, They are the ones with
the power." : . :

» She's righé. (Part -of our distinctjon between discrimination .
nd bias 1s that discrimination hurts moStly women, bias hurts

AN

6
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- men and womon equa]!y ) She's right, but what “is our goal? To

o ..+, _y  4ssign blame? Or to bring about change? The basic system which

i makes discrimination sometimes seem reasonable will not change -

o ' . until we focus on bias, and that can happen only {if we can demon-

: ' ~strate that an equitable society will in fact be better for every-
one, If we'simply fight over who occupies the driver's soat we

ot may get revenge. But 'we will not get,gquity._,‘ - | e

. ~
e ey

V Faced with the fact that our good intentions ware having bad ? 1:,
- results, we went -for a period of not addressing the {ssue of . o
racism, but simply trying to 1mprove our workshops on sex bias.

The rPesults: = | . ‘ S w B
- -Very occasipnal obJections from,minority women, |

who would say things like, “I don t kndwwif I
should even be here.". ‘

-more frequent comments from Black’ men. to the
effect that "All of this sounds awfully fam111qu"

These remarks gave us & clue about something that had puzzled
us. We had expected that we might get a hostile reaction from
Black.men. - In fact,.they were often quickly supportive. We
believe that:the reason for this may be that many had taken part
in.a widespread program of in-servite on the subject of racism;
“during school desegregation, (This pgogrﬁm was led by Dudley
- . Flood, now Assistant Superintendent for Student Services, and the
< \ immediate supervisor of our division.) = These people had not onl
\\ : experienced racism, they had also studied it and could adapt
. their previous learning readily, In fact, some seemed to enjoy
no longer being cast as the accuser

But the most common result of the worksﬁbps in which we

addressed sexism alone, without menttoning racism, was simply -

that everyone nodded and frovned together. Apparently, although

North Carolina Indians, Blacks, and whites have distinct cultural
‘ridentities. they have fairly simiTar ideas ‘of what 1t means to

be malg.and female. In facty one of the most pleasant outcomes

of these workshops- was to have peuple look. at each other across
~the "barrier" of race and see how similar they really were. ‘ -

ften, a sense of unity would develop between the women of all RS
- + groups and the men of all groups as they grinnﬁd with recognition

over each other' s stories. ,

‘ : - At the same time, Sylvia was occasionally working with all-
T Black groups. Within this context, she seldom found resistance.
to a discussion of sex stereotypes. Again, she discovered that
the best approach was to begin with isgsues that people were already
concerned about: family structures, employment, education, and
SN racism,\ Relating sexism to racism within an all Black context,
( :;) o when the speaker herself was Black, did not produce the negativeu .
T : reactions discussed above, In this case, she was simply relating
“sexism to what she knew was a major concern,
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, “~Within these two relaxed frameworks, we began Xb notice ° ‘/. =
T . some things., Some aspects of sex sterectypes have a particular . T
. impact on minorities. To the extent that a group "fails" to o g
"achieve" an "ideal," the'whole‘groug may be labeled inferior. -
Thus, our minority members began 1ighting up with the insight

o “that dispelling a sex stereotype would lay to rest some racial . P
' stereotypes tod. Further, we found that some {ssues were of e LT
- particular concern to minority people, The need for minority - g\\
unity, for instance, makes minority people very interested in : ;

how meh. and women are taught to st each other. ' |

For all of these reaspns, during our first three years,
we had dinner speakers dealing with sexism and racism (first
' Libby Koontz and then Sylvia 8o\e) at. the summer institute,
‘\‘\\\\ * It was not until our last year'that we were ready to
incorporate material on racism into our Seminar Leader's
Handbook. It is there, pot as a special sessfon but integra- RV
- ted into all sessions wh8re relevant; and it focuses on the L
o special impact of sexism on minorities, or on the {ssues of

special concern to minorities, not on the similarities betweep
racism and sexism, ‘ . N L

/ 4 (11) Religion and sexism. We wquld probably never include .

: | religion In the actual course because of the need to separate
church and state, but it is another issue that can't be avoided.
“Isn't all of this against the Bfible?" “Can I be liberated
and sti11 be a Christian?™ We Wave heard these questions so

. often. 'In other parts of the’‘country, where other faiths are '

more heavily representfd, the qugstions may*beé phrased dfffer- = R
ently but the capcern ay be thgxsame.» - : ,

So many of our seminar leaders had asked for:help witp this
{ssue that for the 1978 follow-up conference and Summer Institute
IV we brought in Tibbie Roberts, a woman with a lifetime of o
activity in the North Carolina Methodist Conference. Tibbie can - v
‘quote chapter- and verse with the best of.them, and her own ev1$§nt o

compitment to both her religion and her sex made her qxgyitt\z

We scheduled her presentation for the evening, so that {
was clearly not part of the basic seminars, Interestingly, even
those participants who did pot share Tibbie's religious convic-
~ tions were g%fd to see that Biblical objections could be answered.

. Some thoughts on handling religious objections to equality
! -between the sexes: I \

. -Affirm that this 1s a valid concern, Don't dismiss the -
issue by saying you won't discuss 1t, or put it down by
»sayig? that people can prove anything they 1ike from
the Bible. - '

\
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«1f someone says flatly, “This 13 against my religion,"

"

honor- their right- to their beltefs immediately and- - o

cheerfully. Don't try to argue.

-Most will ask the question impersonally, ”ﬁhat'dd;iou‘
say to people who ask..(?" In this case, if you are a

- member of any-faithi answer personally, making. it clear.

.you are neither trying to put down others' convict#o?s
nor -to impose your own. . = .

-If you are not a member of any faith, or don't feel
comfortable answerin? personatly, quote some other
particular person. “"Here.is how X answers this
question." You are providing an answer, not the

- answer, : : T C

~Provide a short bibliography and/or a short reprint
article on the subject, ’ -

-Your answer need-not be long. Something like, "“Jesus
. lived in a culture in which women were of very low
status, yet he consistently went out of his way to
treat them like people, When he encouraged Mary to :
stay in the front room discussing religion, instead  *
of returning to the kitchen with Martha, he was
. ~actually breaking a law," is plenty. Of course, if
time and interest permit, you may want to go into
much more, ' . '

- -Remember' that for most people you are not really
| discussing religion, you are providing the reassurance
-~ that there are legitimate answers to the question,
for those who care to delve deeper.

Promoting the Training Institute. | '; N
We géscriﬁea Tt at alTl Superintendents' Councils, stressing

that the program would be locally controlled and would provide a

way for teachers to move beyond rigid legal requimements into a
,pr??ram that would meet their own goals as educators.” We then

ma

accompanied by a course outline, summary of activities in LEAs
that had already had the program, and excerpts from participants’
comments.” These memos were followed by phone calls, as discussed
under "Planning Workshops." In addition, we mentioned the insti-
tute and local seminars at all puflic appearances, yrging anyone
interested to contadt their central office to encodgige the LEA
to take part, After we recefved nominations from LEAS, partici-.
pants themselves received -a mailing directly, with a complete
copy: of g¢re ormation which had been sént to their superinten-
dent, so that they would know what was expected -of them. This

didn't alwafs work, if their names came in late or the mail

fa11ed us.

»
-

v e A . o -

ed a strongly supportive memo frop the State Superintendent,

i
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e. The Participants. . 3 | .Efxn p ¥ ‘
) The maEe-up of the institutes changed somewhat .from year

to year, 1 and II were limited to vocational people,  counse b

and those who could pay their own way. IT was limited to LEAs

that had not taken part in 1, III, under WEEA funding, was open
to all LEAs and all schobl personnel. About one third were

central office people, and about gne thivd came from LEAS which~‘,

/had already had a program, or whose trainee had been unable" to

conduct one. IV included several teams of two people from madium-’
- sized units and three teams of four or five from big units.

~ The main requirements for an effective local leader were
that they be someone who related well tqQ other e could-see
no difference in effectiveness between 1t d academic
teachers. Central office personnel had mo¥eé freedom and flext-
bility than teachers, but were sometimes too loaded down with
other responsibilities to be effective. Also, as many of them

spend their 1ives at workshops, they sere somewhat less exhila- -
rated by the institute experience. ‘Over the four years we' had

.85 white women, 30 white men, 29 Black women, 2 Black men, 4 . !

Indfan women, and O Indian men. We-could see no torrelation

' between race or, sex and. local effectiveness. Most of our

trainees had 1ittle prevdous knowledge of sex bias. In a sense
they were ordinary school people, but we believe that most LEAs
djd make an effort to choose those with leadership potentials
Certainly, each year's participants often commented on what an
extraordinary group they thought theirs to be, and we agreed.
They were handworking, humorous, open about their-own 1lives and
feelings, and most of all, interested. '

The question of whether to restrict LEAs to single repre-
sentatives is.one of cost effectiveness versus emotional su rt.,
The early trainees, who were all singles, suffered from the lack
of a partner unless they had a supportive local director or other
friend in the central office. Some trainees formed their own
partnerships with fellow trainees from nearby LEAs, '

14

In Institute 111, where several participants knew they had

an already-trained teanmate at home, -and a® IV, when teams
attended together, there was definitely less anxiety. For large

. units of 50 or 100 schools, 1imiting the LEA to one trainee is

probably unrealistic, It thus cages down to.a balance of how
you need to use your resources: w recommend teams if space, time
and money permit., On the other hand, by training single indivi-.

‘duals you will reach more LEAs, and singles can beu}ery effective

if you can find other ways to provide support, sucl as planning
workshops. . . : A e :

In fact, giving support to the local seminar leaders.is the
name of the game. They are the keystones of the program, and all
aspects of training and follow-up ser ices come uhder this heading
“{n one way or another. o ‘

-~
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e institutes were all held in the third week of June, =~ - ""f”ff

.Just ‘after school ended. This t1mfn? gives the participant the . :

Rlay itical and organizational o
ground work. Holding 1t in August, as some suggested, gives <
them no time for reflection.  Further, people are hard to find = "~ v ~ . 7O
1@.Au?ust; except in August work.days when most schools tn North L
Carolina will not release teachers., . The August work days, on

~ the other hand, were an excellent time for our tratnees to

promote their program with fellow teachers. -Holding the training

~ institute during the school year was never seriously. considered..
Locatiom, © R R

- We used hotels, which let us sleep, eat, and work at the .
~same place. The more isolated locations seemed to. provide fewer

distractions, and people both interacted and ‘retaxed more. Our

_happiest workshop was the last (comforting to think we were

. deals with an, emotionatl subject, people must feel 1ovéd and cared

~In addition, there wa% a one-hour supplementary sectjon\ga
. with materials, teacher attitudes or student attitudes, of

getting better at the job!). It was in a hotel set amidst woods
and golf course, with a pool and a good buffet line in the dining

room. We believe that creature comforts are necessities, not

"luxuries,. A week is a long time, and especially 1f the workshop

for.

Materials, : - , - ' .
o participants received their own copy of the "Black Book,"
“and, after the first year, thirty copies to take home. ‘One of .
the resources of the agency was cheap printing, and we felt that
the more Seminar Leader's Handbooks we gave out, the greater the

chance that local participants would also act as leaders.’

. . ) . - . \
'We wanted all participants to be free of the necessity of .
‘taking notes, so each presentation is written out completely, - N

- accompanied by presentation .notes.or exercises. In addition L
~ there are suggestions on how to present the material, biblio-

graphies, fact sheets, and supplementary articles.

Structure: LT i T . » 4

— Each morning and afternoon of the five days corresponded
to one of the ten lesSons. Me presented the basic two-hour
session to the participants, as they would be presenting it at -
home, so that they cquld have an opportunity to experigige it. -

zatiomal #dps, and so forth, , .
« ’ )

Voices of Experience, . :

‘Many of these supplementary sessﬁons‘weré?conducté by

those who had taught the program before, so that every day we .

'had at Jeast one "Voice of Experience." Their practicalvadvice

'\»On materials and organization were valuable, but most important

-4
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was their spirit. Trainees were'vastly reassured by ﬁeeting_

colleagues who had he™F their seminars and survived,: We. - -
* included .a mixture of men and women, elementary and seconQar{.
~ types of LEA.,and'or?an1zat1ona1 approaches, so everyone tould

find something to relate to. One of the most popular: Betty

',‘T¥nda11. a thind grade teacher who brought taped interviews and .
slides of her students, some with beautifully expanded attitudes, -

and some quite unreconstructed!

" use the pool or tennis courts, or go sﬁopping. '

Time te relax, . - , Co
— This Institute works peaple very hardj and, as-one colleague
says.it'sﬁtou?h~to hold two-hour.sessions in 45-minute chairs.
Yet, no participant coyld ever tell us what to leave out, and in

fact we seldom finished a session. (We stogﬁed. because prompt- . |

ness is an article of faith with us, but we didn't finish.) Lots
of people complained they were tired, but most said they preferred
being overworked to having their time wasted. ST

R

¢

Some strateg1es'for relaxation: - i

| (1) ‘The lunch break was two hours every day;sduthat people could

H

(11) Evenings: Only one was a formal event, a dinner with a

~ speaker. The others were a £ilm-festival (optional b¥t nearly |

everybody came), a night when all parti¢fpants were asked to go -
to the movies or watch TV, and report on the dﬁgree of {tereo- .
typing the next morning, and a "free" evening to write thgi(—p1ans.
o : o - ot . A %

(111) Wine.and cheese. The first year we had a one-hour break
before dinner, in which most people went back to their rooms and
collapsed, and then came to dinner almost as tired as when they
had left the agt@Moon session. We realized they needed a rore,
definite kind of relaxatton, and the second year we drranged for
a wine and chéese party. At the opening session we passed a hat,

“explaining that we had never fgured out how to get wine past o
‘the state budget officer, and asked people to jot down any specfa .
‘requests. These.included Welch's ?rape jutce, cglery sticks, and

. .

peanut butter, which we did-supply

Every party had a:"Voicg'of.Experience" as gugst of honor. .
People sat on sofas or cafe]styTg,df?sma11-tab1es§§éot to know
each other; and really did unwind. Exchanging stories on a bne-

to-one basis 1s an essential part of coming to terms with sex bias,

but when: peop1¢ don’t know each other, you simply can't:count on -
. 1t-happendng during "free time." L : . -

. Feelings and feedback.

¢ L]

We passed out dn eva]uation'éheet after every séssion-(seéﬂ ’

Appendix H), It was brief_and anopymous. It gave us good feed-

back ‘on how we were doing, but¥not enough on how the partjicipants

themselves were feeling. P | . o
™ - ) .
. ) ’ ) o . * . . Al
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.. Therefore, on the Thursday morning with six. lessons -4nd a
night on the town behind them, we asked t
. "Suppose we could sit down together, and you could really say how

" you are feeling about all this. What does it mean to you, both '
| persona]ly and professiona11y?“ We asked,them to sign the letters.h

It turned out to be the best thing could have done. . One

woman said, as she began to write, "Thank you! I've been wanting

3 chance to do this.".
Having the letters signed was important. We found that it

. made peog]e more honest, not less, because they realized that we .

were truly concerned with them as individuals, The anonymous
sheets could be tossed off with a word or two,
4 '/“‘
The responses(changed somewhat over the years. Ne got fewer
complaiiits of exhaustion, and less apprehension about the future,
~as we learned to build in relaxation and reassurance, The warmth
and enthusiasm for the substance and organization of the confer-
ence remained a constant high, a year's worth of psych1c sa]ary
for every membgr of ‘the staff, (See Appendix B).

Perhaps most {mportant, each year two or three peop lewwere
having serious problems with content, schedule, or personality,
which they expressed in the letters and which we had no%;pven
guessed at otherwise. Each year, by altering the sched

~clarifying a substantive issue, or-through personal conversation.'

.we were able to ‘address the need expressed. Then, at the end of
Friday afternoon, we asked for another letter. These proved to
be shorter and less emotional than the mid-point letters, but
they tet us know that,.over the four years, we had been able to
satisfy every one of our‘troubled pepple except one. (She went
.on .thinking sessions were too long,- and Teft early every after-
noon. ) : .
~ There 1is no way to overemphasize the personal nature of,
these issues. When you are impersonally discussing family
violence, femember that the chances are good that you have a
battered wife in the room. During discussion on the- work
pressures men face, there may well be an assistant Superinten-
dent simmering with resentment At the way his. wife has pushed
him. You don't have to become anyone's psychiatrist, but

- recognizing each person's individual needs, as an 1nd1v1dua1
human being, is crucial,

The Seminar Leader's Planning Buide. (See p, 217).
.. The first year we scheduled planning for the last, session,
but the anxiety in the Thursday letters convinced us to.move it to

Thursday afternoon, which also gave participamts Thursday night

to work on their plans. At first the planning guide was merely ..
. half a page of questions, but when the planning workshops demon-
strated the value of a highly structured gﬂide. we developed
~one for our trainees too. -

-

hem to write us a letter.

Y

-
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. We based the objectives on the concerns of our participants,
For instance, the first year many people feared they would not
have support from their administrators at home, We. therefore *
included an objective that would give them a chance to plan
strategies as to-how they could get that support, They flound
that thinking about it in‘an organized way often took the terror 1

- out of it for- them,

.

- The objectives included: (A)assurin necessary organizational

and moral support, (B)identifying the ex sting priorities of

their school system and plugging the New Pioneers program into .
these priorities, (C)deciding on Ymmediate and long range target .
groups, (D)deciding on the organizational pattern which would let

them reach the most people,

(E)publicizing the program in such’

a way that their target groups would understand what it had to
offer, (F)preparing themselves fully for conducting the seminars,
(G)identifying resources of people, materials and money, (H)mak ing

logistical preparations for the program, (I)providing follow-up -
support for the participants, (Jg
plished, and‘(K)decidjng what to do next.

Each ebjective had an aécompanying‘form‘to organizé.théir

evaluating what they had accom-

thoughts further, We stressed that if they were uncomfortable .
with the format for any reason, there was no reason to use it,
but we did urge that they consider all of'the.quest1ons.

N § o= : : .

. The structured ‘foFmat of the planning guide did seem to be- R
réassuring, At the same time, because the guide is phrased >

“entirely as questions, they. did not feel pushed. "No" was

alwdys an acceptable answer

phrase, "If not sure, enter how decisfon w

_theless, we did urge them t
recommendations, reminding

: %

and all throu?h.the guide is the
11 be made." Never-

o think through.their own best

them that 1f their plans were too
ambitions. their administrators would tell them so, but if the
plans were too mipdest, ®o oneé would object! .

n. The Teacher's or Currliculum

-~

Committee's Planning Guide. (See p, 265).

The local. seminars on expanding sex roles are open to everyone,
Iheir strong point is also their weakness: they focus on. the general
- values questions which form the major barriers to action. The seminars
treat teachers more 1ike people than like professionals. Only inci- -
dentally do they touch on any subject area. Yet, if the program {is
successful, teachers now want to do something, And. {f what they do
is not thorough-going and systematie two pitfalls Jurk: )

\

. little support.

- the program may fizzle, as teachers haphazardlg do what they can with R

-

- Students may suffer from overkill, if every teacher does the same

. thiny. Having five different teachers explain how to find sex
bias in a textbook could be pretty deadly. bl

o

B .

)
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THE THREE OBJECTIVES L .

~(A) To identify developmental areas which may be limited or

~ over-emphasized for elther sex, N R .
g eachers are agked to consider at least seven develop-
mental areas: intellectual, emotional, physical, perception
of the world, interpersonal, societal, sexual, vocational,

other?,,.and then brainstorm ways in which sex stereotypes

affect either sex in each area, This objective serves. two , 1~*g*i;j’

purposes: to see how pervasive $ex bias .is in human ‘develop-
: ment and to remind teachers of the many kinds of impact they
. have on students beyond the 'skills they teach, One of our .. '
trainees felt this exercise was so convincing that she ‘ ‘gb S
planned to try it as. the openet of her awareness program. - o

: . ’ \ .
.(8) To identify all possible_opportunities in their own work for
expanding sex role perceptions. i .o
~Yeachers are asked to identify those developmental areas dis-
cussed {n Objective A which are relevant to their own work, - Some
fields may find all areas relevant, others will choose only a few, .
They then 1ist all possible opportunities in their work to contri- ;
bute to each developmental area." This exercise should produce long

- 1ists of subject matters, skills and activitfes, The purpose of
this objective is to encourage teachers to systematically examine
their whole field, rather than simply arabbiqg at ? few obvious
behavioral of curriculum activities, Preparing this exhaustive
list .should not only provide a foundation for an {mmedfate plan
but also a broadened piew of their work which will resurface,
unbiddep, in the future. :

N
v

. .
A by-product of this objective: many teachers have: not ‘stood b$ck
and taken a real Jook at the values and opportunities inherent in
the work they do for a long time. This exercisg-may give them a
renewed vision of their entire job, not just the elimination of

" sex bias. « o ' : '

L d

+(C) To write their own plan of action. : . ‘
7. Only now are teachers encouraged to get specific, by looking
over the list and choosing those activities which they would like
to actually carry out, based on which areas are most important to
them as {ndividuals, and which are easiest to accomplish, -

- - .

L4
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For this reason the LEA planning guide (see p,195) at
the ‘one-day planning workshops urges the planning te&m to give.
stron? support not only to the in-service course but,also to
organized curriculum development. . ‘ I

Providing separate planning guides for every field of
education was impractical. Therefore, this guide structures .
S the way teachers think about their task. It'does nol provide - R
Moo specific curriculum suggestions.. It could be used- in one of ( \\
g ~ two ways: as the eighth session of the in-service program,
\ ' or as a follow-up activity to be used by. curriculum committees.

The teacher's planning guide does not f cus on eliminating - oo
- sex gias, If teachers do no more than try to identify bias ang ; |
eliminate it, they will have done far too little,, for two o ;
paradoxically contradictory reasons. : - - -

One: eliminating bias is jmpossible, at least in the near
future. Even the most committed professional will find un-. ‘
conscious biases cropping up all the time. Therefore, something:
more positive ‘is needed as an antidote to the bias which will
inevitably continue to influence our students' lives,

. Two: there are programs which are fairly neutral, or un-

biased, but which still.have superb‘oppontunities‘for expanding

students' horizons. o« i VU -
SN

Also; identifying bias is negative, and as we saw with the
state consultants, many people resist the very idea. But anyone
who is seriously trying to ex and studénts' perception must in
the course of doing that identify bias, and deal with it. = _ .

-

crimination produced resistance, but that leap-frog r
discrimination to focus on bias brought an understandin of dis-
L. " .crimination "for free." In New Pioneers-Elementary and -
* . Secondary. we came a step further. Focusing on~eliminating bias
o ~also.produces some resistance, but if we focus on expanding
‘students' perceptions, we get the reduction of bias for free, o . .

In New Pioneers-Vocational we 1earné‘d that fo.cusihglﬁn dis-

» n\ ' .
' M L4
[ ) . 3 R N e oA
- . ) : ..
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. The failures. o

. bé,too quick to classify. - '

¢ woman,) Several

i

" If teachers are working in curriculum groups, they can
divide up responsibilities in order to be sure all possible

- opportunities are exhausted, If they are working as indivi- - -~

duals, their qth_wi]]-necessqrily be more restricted.

It is at this point that teacheérs should be encouraged to -
develop long-term goals of seeking out the curriculum-specific. o
terials now being developed, or writing and publishing their SR

own. The positive approach they are taking can make an impgftant
contribution to their own professional literature, o

THE PROGRAMS BACK HOME

. ¥

Gettiﬁgfready.. o |

, Most seminar leaders started by reporting back to whomever
had sponsored their attendance at the training institute: the ‘
superinteddent, the staff development coordinator, the vocational

~

" director, or the Title IX coordinator. They described the work-.

shop, expressed enthusiasm, and made plans, In these conversa-
tions they identified other priorities in the school system,

decided on their target groups, and discussed the organizationéi

pattern that would suit their schopl system best. ‘They usually
then spent the summer in studying and reading, and making informal

coptacts with other people they thought would be helpful,

j .

Oh yes, there were some. Although' the yedrs taught us not to
‘ | |

Only one that we know of was due to outright hostility. The
first year, one of our best participants went home only to be told
by her Superintendent that they weren't going to have any of, that
dirty.stuff in his schools, and that was.the end of it., It was
to save others from her experience that we required subsequent
applications to include a signed statement that the LEAs would sup-

" port the.cou?ﬁe.k.Ihe LEAs still have no legal obligation, but we

hoped “this wdw4d~ix£4east improve the chancey.

- . :
‘!//TﬁAlsoin the first year we had one participant who herself
ould not agcept the ideas. She said, "I Jjust wouldn't do it the
way you'W want me to.™ Even soj she found someone else to conduct:
the" semindrs whilg she took care of the logistics. ~(An honorable
_ ggrticipants found their LEAs so caught up in
dther priorities tRat there was no room for -their program. In some

‘cases* they turned to the eommunity, especially women's church
~groups, as an alternative. - ~ -

o
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Sometimes trainees were given new -assignments or additional
duties and had no time. This is one of the hazards of central.
office jabs. : . - ‘

The most common reason for a class not getting off. the ground
was "insufficient interest.” In these cases the program was simply

“included as one of mapy in-service offerings, with no special ‘
. attention. This was how we first learned that pre-program promotion
was crucial., ~ (. A -

However, each succeeding year made us revise our definitions
of failure. -Trainees who had been pushed aside by other priorities
did' teach their programs - the next year, or even the year after. -
LEAs that swamped theiy trainees with other duties, or whose train-
ees moved away, sent new recruits to Institutes III and IV, And
every time we found out why a course didn't happen, we learned

- something. | B I

list. This method swcceeded in some cases, but we believe that it
smagf or rural LENs where there are few in-
e where everyone knows and 1ikes the in-. .~
{ny seminar leaders found misconceptions were
dy County only ten signed up .for the first

.can be relied on on
seérvice opportuni\
/structor. Even
sti1l rampant. L&
_ program, then word-d
that forty signed up the

¢, _Noluntary programs;promotion the key. | » N ;,"\; o -
‘ ~ The "lack nterest" LtAs a andled it the same as any '
*')f other course: /himeographed memos or including the topic in a general

scond time arqund. "I didn't understand

what the course was all about, Please offer it again." In a large

school system, however,ng(d-of-mouth is not enough.

. Most successful LEAs did more: N
: Supportive principals helped by anhodncing:the‘program, and -
urging teachers to take it, though they cpuld seldom explpin the
program in much depth. In some units where all teachers gather

. for single large meetings atothe beginning of school it.is possible

- . to make a presentation to everyone at once. Usually trainees did
this themse]ves,.ﬁﬁt sometimes they invited one of us. :

. . ' Sometimes 9ma1lev?un1ts°tobk,advantagé of their size to present
 the whole program to their entire faculty during August work days.
Halifax County and Weldon City used ¢hese days to start the program,

and then teachers completed it throughout the year. : o -

In units too large for a single staff meeting, showing the
filmstrip in individual faculty meetings seemed the best approach.
We lent them enough copies so that they could send teams out to

~several schools at once, covering .the entire LEAs in a month..
. o . |

buth promotion by participants was so positive
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me went on, s were more and mare willing , ®
_ to make the program required. In the beginning nearly all wére ;
voluntary, though some small units took advantage of teacher work-
days to 1ve the entire program to everyone, This works fine in a
“unit of BO teachers or less. Only one system in the first year
tried to train trainers and they lacked 'sufftcient admipistrative.
mpleted program, The

backing to assure that every school got thé
* second year brought the first ‘univérsal program, in which our trainee

in Catawba County trained representatives from every school who re-

‘peated at least ten hours for their own faculty. They could fit ‘the

ten hours -into one-hour sessions after class, three-hour sessions =~ -~

during teacher workdays or whatever they chose. .

The third year brought two more counties, Vance and Cleveland,
following this pattern, while Halifax County, which had been one of
our Vocational pilot units, took the lead again, They had had a
voluntary program the first year, and had planned to repeat it,
However, the pregnancy of the seminar leader had led them to post-
pone the seminar in the second year. The third year they sent an

_additional teacher for training, and those two "team taught" a
team of two people made up of a hand-picked lead teacher plus the
‘principal from each school. Involving principals to this degree
represents an unusual investhent of resources, and speaks for the
level of ‘central office commitment. The Halifax.seminars were

- monthly, with each team repeating the program.in their school Some- - - “"J':

time during the Subsequent month, Rﬁe\program thus extended over
- the entire year. | . S : S

Each one of these advances was at the initiative of the LEA ? '
-~ in each case they went beyond arything we had dared recommend,
We can only wonder what the Institute IV graduates will come up
with. - ' -

~ Acceptance of a universal or required program depends on two
things: teacher expectations and tact, In systems where teachers
expect. the August workdays to have a prearranged program, their
only question is, "What-is it this year?" Halifax used the teacher
workdays to give all teachers the introductory session and inform
-“them of the goals of the program before they were plunged into it,
‘Although they did not in fact have a choice as to whether to conti-
~ nue the program, they were treateg with the same respect as though
they had been a voluntary audience. Resistance was very Tow. -

~ The advantage of a ‘universal program is that it reaches every-
one together, It 1ifts the burden of responsiblity from the
. teacher, -who.is relieved of having to explain why they are taking .
the seminar. It is quick and efficient, and guarantees that every-
one is weady to start curriculum planning together,

¢
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PR

" We, therefore, recommend a universal prqgrqm'which treats

. participants with as much respect a elr attendance were —

voluntary. : Ny , . -

e. When, S ' S o ;

. ~ Classes were held_dur1ﬁg teacher workdays, (either all at
once in August or scattered through the year,) or weekly after
schoo} or in the evenings, or monthly. Sometimes other scheduled
meetings were used, as in one school system in Haywood County
where the program was held during already scheduled manthly
counselors' meetings. Halifax used release time in the after- .
noon to train its teams, who held their own seminars after school. .

Using workdays has the advantage of easy scheduling but may
cause resentment if teachers expect to use the time in other
ways. Weekly meetings have the advantage of good percolation,
giving a -chance for new ideas to gink in. Vance County High
School offered teachers .the optior\ of a weekly meeting on one of"
two afternoons, or a weekend retreat. They felt that those who . -
‘had attended the retréht a more imtense ‘experience than those ,
with the weekly meetings, buk good follow-up activities would  °
. likely be needed to sustain this involyement.  Seminars seemed
'“<:S:) -i:  equally split between fall and spring. Those who conducted them
N ~ 7 in the fall felt that teachers géd more time to apply what the¥
. had learned. Those who conductel them in the spring had usullly
spent. the fall preparing for and promoting .the program, Also,
somet imes gther priorities in the fall demand too much of the
‘ teachers' attention, and they felt that the reception would be
» . petter in the spring. S i

’
-~

f. How long. : : s ' \
" Programs ranged from !Zﬁ to thirty hours. Systems which
offerad ten did so in the belief that teachers would not sign
up for .more. Perhaps they were right but many trainers felt they
were just getting stad{:d,'and the group just beginning to open.
up, when they had to stop. No one who offered twenty hours had
trouble holding interest. Indeed nearly all reported they could
seldom finish a lesson, the discussion was-so lively. One LEA
gave twenty caursé hours with ten more of independent study,
for a tota} of thirty. Of course, LEAs using the rippld effect
were involving their local -trainers in thirty og{forty-hours. o
g. How many and whére/7“ 3 : o ¢
Class size rapged from.ten to eighty. Small classes were .
« usually conducte® /in a round table manner in a classroom or central =
' of fice board room, Large classes were conducted in libraries, &
. - cafeterias or auditoriums, Large groups were handled comfortably
0 ) by presenting the first hour in a.lecture or other formal presenta-
‘ tion, and then letting the second hour be spent for small group -
~ discussion at the table where participants were already sitting.
. Small groups have the advantage of <imacy, large groups have

H‘\ ' '/‘

i
ST
L

-

\
. 4= S




>
A

L &

LOCAL .EDUCATION AGENCIES  .72.

" the advantage of more diverse opinions and reaching more o

Nh.‘= : . . |
'—Qv.?g'lass membership ranged from a total

‘people, As must be clear by now, our bias is in favor of
reachiny the most people as soon as possible, ) : o

groups, dependfn? on the organizational ‘aflpragch chosen, Some -
slasses were entirely for counselors or vogati al teachers, Une
brave lady taught twenty hours tﬂfiﬁtIass T lusively of
principals, supervisors and theFSube intendent, She reported one
stood up after the first class and announced, "This isn*t going
to be boring after alll" . o L C
Follow-up to the seminars. . R

7 In the early years, with 1ittle organized support from
the centrai office, there were few formal Tollow-up éfforts.

Teachers ght together on an ad hoc or friendship basis, sharing
experienceg, new materials, etc. ‘Seminar leaders were seldom
free to trhvel to other schools to provide support services, - -
gexcept in LEAs using the ripple effect. Although two or three ~
. people held "reunions," most did their "fo]]ow-up’activities“
in chance meetings in the hall, the teachers' lounge, or the
grocery store. ' o :

With the advent of the planning workshops there was an in-

~ creased recognition of the importance of f?}éow;up activities.
ng

We believe that the support of -these plann teams, and the tool
of a §Jructured planning guide for individual -teachers or curri- .
culum committees, will make curriculum planning easier,

PROVIDING FOLLOW-UP AND SUPPORT SERVICES TO LOCAL SEMINAR LEADERS
~People varied in how much support they wanted, and in how
much they communicated with us. Some called us often, for advice

‘or help or just to talk, Others didn't even tel1l us when they

* held their seminars, Although it's important not to pester, we

~“would still say. that the quality of support you offer your people ‘

has a dirett bearing on how much they accomplish. They need not
only whatéver services you can perform but also the continuing

sense  of momentum- that can provide,
. \ ‘

Ne began with
weref going, offer a

alls in the fall, just to see how things “

, and pass on news from other seminar leaders,

~ thusiasm and_re\nforce positive experiences, but also to-give

- - Batance was imQ:;tant in these calls, We wanted to convey en-

people a chance ko discu57 problems.

) SR
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~ Services /people asked-fdf 1ﬁc1ud§d identifying ;kert or
mater{als, or/visiting, Visits were usually to Eaﬂe a session

) e couns?{ either one they felt ygeasy with, or one they felt
was a spec1%:ty of one of us. O : < Wt

. was not based on some special alchemy of the Training Institute,
but on the chords struck by the ideas themselves. The dedication
‘and enthusiasm of many of the seminar leaders was sometimes mind-
boggling, not only to us but to themselves.. One woman shook her
head in an empty classroom, after everyone had gone home, "I .
don't know what's gotten into me, It just all seems so important."
She looked around at the empty desks, "And it does to them too."

~ As time went on, follaw-up services blurred with general
activities. For 1ns{ahce. speaking to a principals' meeting
at the request of a trainee was an important way of gaini .
access, as already discussed. This service was esp$c1a119ﬂ1m-
portant in the early years, before we had the planning work-"
shops to help create central office support. '

The Seminars Leaders themselves became part of a support
and service system, As often as possibie, when we received
speaking invitations, we would recommend one of th trainees
instead. This gave them a chance for the positive feedback
They would get from the event, demonstrated our faith in them,
and established them -as local leaders. As such organizatigns
as the North Carolina Association of Educators bBegan to be aware
of the issue and the exidtence of this network of resources,
the invitations went dingctly to the trainees, rather than
being funneled through us. »

The one thing we never did, and really wished we had, is
have a newsletter. Many people asked for it, and 1t would have
been an easy way to feature local successes, ask for féedback

on common problems, and 1ét people feel a continuing supportive
presence, Next time. - (

The highlfght of our services to trainees wis the Follow-up

" Conferenge held in March of each year, . In early February we
mailed atletter catching them up on our news, and a questionnaire
“asking them for theirs. Based on these responses we set an

agenda, and\ identified session leaders (See Appendix J).
then sat bagk to let them run the show, This was our major
chance for fgedback, the basis for materials revision, and |
for refinemeht of both philosophical and organizational ap-
proaches, ' o ‘

We always 1ﬁv1téd ﬁg?ticipants from all previous
instAtutes, The early trainees gave insight into the long
. . haul - how programs could gain--and lose--momentum,

O sy
)
K ‘ -t o

ta

These Qisits“were a great pleasure, visible proof'that success
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Represantative comments from ‘77 and '78: “ .

- "This reunion has been a shot in the arm—-Just' )
what | needed:"

- "MY experience with my LocaT Education Agency S
has been frustrating beyond balief," - [

- "My greatest need--unrealized until now--was to
be with other people who are interested 1n ¥ U
eliminating. sex bias." |

e , ~ "I was particularly 1nterested and pleasedﬁ&ith
v - the "Bible" session." .

- "I have written innumerable ideas in my noté-
book that have come from our opeq di%cussions""

- "The rapport I have had with those who took my
course has been most satisfyipg. Reports of
experiences in the c]assroom with kids have been
gratifying " .

“. = "The 1dea pf traiping-a téam of ‘supporters frbmA'
. the centrdl offfce staff 1s exce]]ent "

= "I keep getting favorab]e conments from '78
participants, and keep gettin static from those
who have no idea what it's al about "

- "In looking back, I think cour s havé been a
bigger success than I had .previously 1magined
i I have enjoyed the county-wide recognition and
) - personal satisfactibne" | C e .

. = "I have learned and-put into nract1ce the. topic
as an individual, a motber and certainly as a .
teacheér of people. It has enriched my feeling A ,
and teaching and ever¥day Tiving. .In no way v
:g@n I measure the real benefits to me;personally."

‘ "~ We were particharly grat1f1ed by one woman's report that her
| " first year, the principals simply 1au?hed at her presentation, ®
However,. she was able to get the Local Education Agency.to send a
oo team to a planning workshop. Their support was such that she is-
‘ dpow conf{dent thg program wil f]ourish next year!
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7. IMPACT ON THE SEMINAR LEADERS

What does 1t do to a person to run-this program for fellow

teachers? ' A few drifted away, but most, even those who had "
not conducted an in-service course, told us about the profound
effect the program had had.on their own lives, The impacts
ranged from the sublime to the ridiculous, sometimes with a
strong dash of bittersweet. .

Our people came in for a lot of kiddi Nearly all the

Some reacted angrily to this kind of labeling, but most

developed cheerful grins and thick skins. One participant was '

a quiet,courtly, ‘gentleman who safd 1itt1é during the Summer
Institute, but whose Thursday letter showed that his silence
was due to reserve, not disapproval. We called to ask how his
program was going. "Well, it's certainly changed my image."

Several people mentioned that the insights they had gaine
resolved confqicts within themselves, and made 11fe easier in
dealing with others, "I am more copfortable with 1ife in
general and myself in particular," " "Some of the things that
used to drive me crazy don't bother me any more -- I can cope
and try to change them." : - ‘ |

But it wasn't always easy. Everyoné_neportéd-some hostility;

4

‘often from close friends or family. Sometimds women would $ay,
"How do we help our husbands understand?" The resulting sharing

from women who had found ways of'inc1udin? their men in their
new insights was often moving. -This proble

emotions. Women I know and.love are against me entirely, Some
men think I'm & traitor, somg are for me, and some think I'm -

actions enormously." @

crazy. But my 13-month old daughter is going to benefit from my

. A

| Yet.€he most common remaﬂ(. from both sexes and all ages,
was that peqple felt they understood the other sex Petter._'
"Now -1 appreciate what my wife is going through." "I never
realized how I'm pressuring'my husband." - One happy‘heasurable
result: a woman who said, "lve decided that I can get marriéd
after 811, now that I understand we don't have Tﬁ"l?ve by the
stereotypes." ' Yet, this very hopefulness could lead to an =« .

opposite paihful decision, With mixed emotions we“heard of two
-participants who had decided to leave bad marriages, partly

because they had lost their sense of resignation. 2

LN ' ’ ' . ~

-

ng.
* women said they had to get used to‘being ca?led "The Sex Laﬁy.: '
e

m was even more poignant
for men. Consider the courage and the commitment in this state-
ment from a young father: "I am constantly in a muddle of mixed

~
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v § 200 Increased communication between the sexes shohed up in

n ~a professional context too, "It seems so much eagier to work
& with women now." "I can communicate better with my principal.” -

very visible! That can be a Professiodal advantage. 'A young

*‘woman wrote, "It has set personal and prpfessional growth ahead

[ 3

‘many years and-I;hgve-been,!nvo1ved‘1ess than a.year." In fact,

we-watghed-SomeAppap1é.changeu._0ne man was greeted with "You
Yook different % at -a follgw-up conference. And indeed.he did
leok ta11er._b§&ader-—hg'd never been a leader before. . =
, Some Women said they were noy actively interested in ad-
" vancemgnt ta positions they .had never considered before, ’ This
{nterested us, as no part of our program forusel specifically
~on hiring and promotjon practices or affiiymative action.-’ And
here too, new opportunities sometimas brought -inngr cqnf11c€.
One’ very capable woman said, fIfstruggt!?with_the-questiqn.of
. tiow suctessful I'want to be, ~ I have people pushing me to be :
~and dQ more.« My”super{ntendent'45,pgrtigu]ﬁrﬁyvinsistaqt.“ '
- Womén are accepting the challehge, however. - When New
- Pioneers-Vocational bggan,, there were ehreeﬁfemilg-toc ).

~ trainees, Perhaps the greatest by-produgt of the pre
_ "‘will?be a new cadre of ver ' Tk

_y N ., an _pale, who have thoreughly int € ;
;. eapndingsextole Perclglons, L, t T

ram -

s | L R e e T
s+ e« o+ . 8, MWORKING WITH STUBENTS .. - SRR VR
D o - 7 Inour orighnal proposal, we'had plannéd a rather
IR I ¢laborate students' project, in which we-would form advisory
e ce T .. groups of ‘'students of different agesy’ racial bdackgrounds,:
& .. and econom4c“group§4 We-also, cansidered an urban-rural

‘ T - “variant. The object was ’to .try tb discqver differences

#

13

o A teachers could/tailor their: approaches fmore appropriately, -
LS 177 - and so that we cowld tatlorvour-presentatichs fo specific
~, .., teachers, However, by°the~third-quarter:we realized-that

ﬁlfu in. ..% - .along.-these variables or the;hbaenCe offdifferenCes, so that

to-he.able_to*handle it with the type and size -of staff we

2 ‘Otheryromponents of the proposal were all essentially

T ady ratfve«and systemig, and they doverstailted.and comple-

% s meni@laeach other, - This component, baseqd on.library re- .

L andsghe formatiqp of thesegroups, . Just. never- happened.
‘_f'.,_ ‘7‘\.‘ PR .

“ ’ - " &
) « 0L _ B
.d - K

S ... . = “Rupninga‘s sﬁem¢w}de.‘gram"én_,'sex roles makes a person

.. . Directors. Now there are twelve, and two'of them are oyr .. .

this project wag~too different from the'rest of, our ac 1V1t1e§"

.
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a. -Norkinﬁrwith students as regpiar'siaff:wbrk o e
T Facing reality as far as our -indepth research project
was concerned dign't mean we never met with students.

SRR Teachers ‘and local administrators often asked us to yisit a -I“T o

¢ class or speak at a career day. In addition to-providing a
. _service, working with students filled three functions With
“us: ' staff training, informal research, and demonstratton.
) _ ~ Most important, working with students sometimes provided:
. . access available in ne other way. ' L A

v °7 (1) staff training.

';‘f',“ SR 'WB%kan-direétlw.with sthdenﬁs ave our staff an opportunity =
to/try théir wings, and a fund of peg|!

ry,thei mal stories-to use in-
. . . -more formal presentations with”teacherS.and administrators.  \$kay-"
. ing in touch with students' attitudes also kept us all grounded °
'a " én reality. Contact with studedts usually came® in one of three .
) . forms: large audiences 1like Achool-wide carees days or- <

C fﬁ . . -assemblies, addressing individual-classes at the request Of'the"
, Va f _ q

. teacher,,and working with studént organizations such as the North
s Caroljna Association of Student Councils'.annual conference, or

new life-gdnning information, such as the fact.,that only forty

Y Lii_j “- ~ with 'the leadership groups of,the,%ggafigna]_youth;clubs!,
e ne JeatersTip 9o T e S _ 'S |
: - In large group,situations,. which-were usually lim¥ted to a.
N\ . .. lectune; we would briefly explain our program and define bias. .
R We usually had jwo objectives: that students would absorb some

1 percent)p all available jobs pay well enough for ohe person to
~ - support”a family, and for.them to learn what bids is, sa that

‘resist it. - 4 _

. L We aTSO“wangéd them: to unders£hnd that thefr peers could
O ‘ohe. as oiased as adults, \Sometimes we began with a‘story of a.
e "gir] who had wanted to take carpertry but never did, She had
L /  ."chetked it out with ‘211 the adults in her school and at home
" .and it'had bden fine With i]tv_of-théﬁt “1t.was fine with her - .
. "boyfrignd."s It was her girlfriends who talked her out of it.
o \%ﬁggten-startles;students wha are us
B adqlts’ai being the ones that keep them fyom doing what they ./

. wan' _'l:to-.:‘ ‘v'-.’._‘i . oo Yoy o : ) o

* This sstor v used to perceiving

L
N -
i . . o ’ o e R
~ 4 14 [}

Gairy had a’mass. demonstrat on qf.baﬁf pressure whelllae '-I 5

e+ &ddressed a group 4250 students .and asked for a shof '%hands
v ?y " - ,0€)Any boys who mjght,be interested in elementary ted 'ypg,,-, .
SN After some urging one hrave 14 year o)d raised hfs 4 After
e o, the speech, Gary Pried to make his way to the youn ~{n order

~ < ].. ~to congratulate him ¢ his ‘independent opinion, b®ould not
S ‘wade. throygh ‘the ‘crowd, of "friends". who wewe punching’lp on him
-and asking him why he saig sfch a dufd thing.’ . oy

A4 .

" «.thgy wolld~understand 1t, and be able to recognize and therefore .‘”

.
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. (41) Student organizatians L BT .
"~ These groups have the pofential for beind.a real access . 2

e ,Agotnt'for~chaqge,,,The North-Carolina Association of Student .
. d C" ouncfls meets on a state-wide basis, and provides an opportun-
4 ity for reaching student leadens.. #n some schools, especiql){-
" if the student :counselor advisor was particularly interested in
). " . . _ expanding sex roles, the student counctl took a real- leadership
" % . .role, Almost any.’special interest club.might come up with pro- -
 Jects relating to expanding sex roles, =~

NS

S

- (111) Individual clpsses.. g
. ' - Speaking to individual classes was our most common request,
SN * + and the place where we were. most 1ikely to meet some of our other
S« . v, goals. High scho?] Psychology classes,”Pre-vocational classes,

‘ English and Social Studies seemed to be the-most common.

N | Meeting with classes gave us a chance-todefonstrate how to =~ °
. work with students irm expanding sex roies, and a chance to add
. -~ to outr own informaT research. S |

. ., . : M ' ,
o ... .7 Some of the patterns we followed: , | L}
T gimple discussion instruments, s . |
; : - R short Tist of occupations and whether they Should be done.by

L ox b ~ men, women, qr anybody-could be checked off by students in three

//' - + or four minutes, and then used as a basis for digcussion. |

A\

Reprdd&&ing-fesearch.

Research\studies, mike good .informar tnstruments——Fheresutts,

while not conducted\rigorously enough to be* publishable, still

. contribute to your own.information ‘and enable you to back.up the

+ ~ . . academic studies with quotations or anecdotes from your own ex-

o sv - perience. Matina-Horger's study on fear of success, in which
.+ students are given a ope sentence story to complete (Ang or John

#  “has just completed herkhis first term in medisal ssheol and dis-

- taovered that she/he ranks first in the medical class)l is a basis

. ‘ lively discussion. -Qpe of our trainees, & third grade

-y teachar, adopted Linda HaNrisdn's "Cro-magnon Woman," a stud \

- .'ov-fwhiqﬁ”demoniﬁfates the inpdrtante of languade.2  She divided her

| T classin ree groups, an “{nstructed one group to draw a -
- v~ » o picture bFf cave men, one grod to draw.cave people, and one group
A I .+ ' to draw eave men and;gomen,; the third grjﬁp drew any women. w

2 LA .0

»
(3 - )\ S . T

. i p gyt T S ‘ . ©
‘1.~ Horner, Matinaj “Toward An Undérstanding Of Achievement-Related

Jinl Camé‘Tumblfpg,Aftgy,,pp.'5y953.

fonflicts In Wopgw," Ang
;g;% B S O T o
" Harrison, Lindd}. "Cro-magnien Woman-In Eclipse,: The Science
e Teacher ,~Aptr it 1975, N . : . ‘
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dy

. a

-Are the results the same? - Different? ’

Answerin Ou own qyestions. ' )

In the course of your reading and discussing. yoy.are boun@
to catch yourself wondering about student attitudes, and
whether certain factors really make any, difference., Save the

. questioﬁs for the next time you are invited to speak to a class.

For, example, we hear ‘a lot about.the importance of Same-sex

role models. Does it really matter? If you had been asked™to

speak to a series of four classes, you might hold up pictures
of sex stereotypical workers in the first and third classes, ;

~and ask the students to raise their hands if tﬁey can imagine_,

themselves doing thesé jobs. In the second and fourth classes,
show, paired pictures of males‘and females: doing the same work

;‘

.(iv) Keep a record

As soon as possible after eacir evendywrite down what they
asked, what intere ted or irritated them, and any good stories,
Did’ boys and girls enswer the _same question. differentiy? For -

atever the format keep a regird of studénts® reactioms; -

- 1nstance, ask a ‘class of teenager$ how many of them are plan-

ning to get married, We have seen eyery girl's hand rise

~ confidently, while the boys nudge ealh other gquestioningly.

This 1éads iogicaiiy to a discussion of who those girls’ are

pianning to marry. .

. robabiy the best singie question we have run into for :
ively discussion among adolescents is, "How would it be’

if girls always paid their own way on dates?" Boys_ and girls

- respond quite differently, and the discussion always leads

straight to the heart.of ma1$ -female poxer-reiationships.
Girls readily discuss their feeling of bwing their date some-

-thing. at the end of the evening. And beys may react as though

you have -been . eaves»ﬂ!opping on their most private thoughts

if you suggest an advVantage for boys might be that they’don't
have to wonder why the girl is with them. Is it for themselves
e; peop}e or because they were the only way she could get to
‘t e mov e? M ,

x
1] B

f

(v) %ggxcle. S l T
se your experiences ith students as you work with teachers - -

and administrators. If you are focUsing on changing the system

-you won't spend much time with kids, but quoting them wi]] keep

yo'r program rea]ity based.
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™1, SUMMARY AND TIMELINE e B ST

' With teacher education our-main accomplishment’'was in- = - . .
identifying the dynamics,of the university systeng developing . -~ . '

~ ‘a process for involving professors, .and building a core of .«
leaders comnitfed to the continugtion of this process. -

As with the SEA component, late funding meant(ghe'loss
of most of the~first year, This loss turned out to be a lucky
: one, as we spent most of that year discovering that our original o ‘
‘objectives were inappropriate for college professors. = . - , oot

~ The major lessons: professors hdve no continuing education.. RN
.requirement and are not easily reached by-providing an in-service , . = -
program. Education requirements are aTready crowded, and there + oot
is no room fpr a.new course, except as an elective, ‘However, . .- | '\\-
‘unlike teachers, professors have the time and skills: for resea£ch3,’”' N
and. curriculum development, -and will commit substanttal: effgrt’. - ° o .
to incorporating an understanding of sex roles fnto exifting . vl T

BT
T .

courses. . & .
.
- F
© December -  Meeting with Dr. Elizabeth Koontz, - o ~
' . | .A551Stant‘Superintendent for Teacher g
o , Education. | _ ' .
1977 ‘ SRR . | : .

PresentatiLn to North Cafo]ina»Assoéﬁati ﬁ

: 1 .
January-4February | i
v : of .Colleges for Teacher Education

) _ (NEACTE). o .
o " Firkt advisory meeting of “pilot" - -
institutions. y T o (.,.; _—
‘ Visit with North Carolina acgreditation _ .
‘ - team to Catawba College. e
april . . Visit Saten College'with National » |
' . Council for Acrgditatfoh of-Teacher ‘
T ;;¥ " S EQucatlion ‘.(NCA?'), T \
" gwme .+ 7 T Planning meeting - decided on combi- - i L
o | L nation planning and awareness - R
- ) .. . conference, T

| -.8] . .\.. &/

N X !., T oo ‘ o -. L T O - L \ 7- :. . ¢ 8 b o S * | ':.T R
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) -August—Séptembpr "«  Developed andAfield-tasted‘Teacher"z

- chober' o~
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Ap'r{ 1 "
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5. TEACHER EDUCATI

ST s,
v - .

Educator's’ Planning Guide. .

~ . . 3 Day P]anhingAanq‘Awarenéss Conference. ,;M

L

5 A.' | | - (j oo o ‘;

 Follow-up calts and visits,

Follow-up, conference.

e

5 Yianning for fall conference to be ‘,i .

sponsared by Dwision of Vocational

Edus‘ion o \ |

ON'S PLACE IN THE SYSTEM:Y

e forth

private.

Carolina teacher education system is composed. of .
43 teacher education institutions, 15 state supponggd and 28 |

In 1977 there were 4063 teacher training graduates fromthe.
public institutions, 1016 male and 3047 female. The private . .

~and Industrial
numbered mer in
male 26), Engli

’ 1n$f1tdtfdhs graduated 1788, 478 male éhd 1310 femates.

< 'In 1977, 51 men graduated with EarTy Childhodd degrees, -
“cempared to 1611 women. At the secondary level, men out-
numbered womef <in areas like Agriculture (male 25/feffale 0) . - .

o

Arts (pale 108/female 7). Women greatly out-

‘areas *4uch as Business cation (female 169/
sh (female 276/mate 83, Ho Economics (female 187/ .

| male 2), and special Education (EMR) (fem e'242/ma]e 19) .,

Social Stu

vide in-service
ficateq.nnewa1

degrees. As th
while the deman

 weducation will’

-“eduCa ion programs.

e o . Y

diep was more ba]anced;witﬁ.z

< \

b

7 In addition t Lp}eEService'education; these 1nst1tu£10ns brﬁ-A

tdachers most of their opportunities for certi-
craddit ang credit for upgrading and advanced . -
e demand for the nlmber of teachers decreases S
d«for specialized services increases, ‘in-servdce -
assume an increasing proportion of the teacher

04 men and 188 women.

TR
4

? \{.

Y

BN
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| The teacheg(::::edilation staff 1h the state agency o( ST
“course. works c1dSely with these institutions. -Professors - o, e

may also have close working relationships. with state con- . ¢ a
“sultants in their own field, on an individual basis. but - B
there 1 K3 1itt1e system-wide coordination. , ’

3: IMPORTANCE OF TEACHER‘- EDUtA‘I‘fONf;- y

Inadequacy of In-Service Program
n-service seminars are banda o be effective they ° o
require at least 20 hours of general understanding. foiiowed"m o
by curriculum expansion and adaptation, a complicated after- LT
the-fact process which would be obviated. by expanding nd . | . oY
‘adapting pre-service programs, The waste inherent in re- , ) - Ny
educating new graduates is obvidus. Further, no.local o
school system {s going to offer in-service on any one e
topic indefiniteﬂy .

S . “ s

b, Universities as resources
*« 7 Professors are permanent resourcés to.local teachers - |
- and to state consultants, As the established source for - ;
continuing education, they are the ones who can provide the

T, T in-depth curriculum expansion, within the-context of the - ‘f”i' B

curriculum itself, which is beyond the scope. of- our workshops.

- €. Longfterm research :
‘ Finally, professors of education are tHe most 1ike1y
source ‘or -the kind of quality research on expanding sex e .
s«rgles in all of the. curricuium and developmental areas which - he
+~ will be needed over the years to come. So far, our work - | R
has only hintgd at the conpiexity and prdmise of understanding ‘
Jiow sex roles’ affect Qearni‘ng &2

<

"4, REDEFINING OBJECTIVES AND STRATEGIQ§ ‘ ' .

a. . The original objectives S " w—t - : '

) ‘We had planned tp follow the Same pattern te had with - C | ‘/,_,J
3

local 'schoal systems: to conduct 'a onejweek institute ty

° s+ . _train one or-two people from each teachér education institu-

tion to go back and conduct in-service for fellow faculty.
. In addition we expected develop a curriculum for a speCific
course on sexism in education, which we envisioned as a more
_rigorous version of our; seminar program,

-

-

ot .

= t- , - ..7 é}. N -. . 7;‘ ’
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e .

) b. Pre!imingﬁ* 1gt%rest agsessments. . o
' 7 ur preliminary meeting with Dr, E11zabeth Duncan Koonti,
- A;sistant‘Superi tendent- for Tedcher Egucation, she expressed
. interest’ as to whetber we would have uch participation in.a ~ ,
‘ ~_“training institute, pointing out that the traditions of academic - =~
freedom at the university level_are‘jnconsistent\With the type of
cOntinu\pg education requirement'that-provides such good access 3
to teachers. ~ =~ - .7 P ’ C;e§

' This conversatign made us. wondar whether we should proceed
directly to developing the sex bias course for pre-service teachers.
1f we could nat have a direct impact on professors, perhaps the

studenti could. Our. influence might need to bubble up rather ' ~
than trickle down, S el

a‘

__ Dr. Koontz arranged for us to make 2 presentation at the
~ state-wide meeting of the North Carolina Association of Colleges
» + for Teacher Education (NCACTE). As a preliminary, we met with T
_ half a dozen professors from North Carolina State University <
- - and Meredith College who™were already enthusfastic about ex- . _
- ..panding sex role perceptions. They were- dubious that they could . °
gain stipport for any type of mandatory semfnars for fellow h
faculty and felt few would attend voluntarily. They did think
- that some type of individual professional geve1opment institute
might be attractive, but not a full week.- In faet;—they seamed. .
atmost offended at the suggestion that they could miss a week .
of classes. Summers.were a-poor bet, as college professors ' Y
. tended to travel-or aﬁfegt othew‘fu1]<§1me commitments, . =¥ 7

L

=7
par "Mt the NCACTE meeting we gave a twenty minute presentation,

- %" gescribing the goals of equal education, the impowggance of s

o . teacher education in the system, an handed qut a questionnaire ’

o _ - which a$sessed interest in possible ways thea might participate. .

| ‘/ / © " (See Appendix K ). o | T

»

;

Tighted with the response.- Many eXpressed interest in

-were d
a 4raining institute or workshop, no one hecked "take no action-  ©
at thi time," and, best of ‘a1, several yolunteered to be pilot
units. - R S o

: T%Fs‘haS'ouf first chance to measure rerptiveﬁess and we

®

: . EAEN . E ) . . . . E}
" As it turned out, Bur "pilots" functjonLd in a loose advjsor} Lo

» " capacity, rather than.carrying specific demohstration projects. |
L ~”‘iwe-ca11 d on them bften for télephone advice, and they came to | . K
LA 'Raleigh or Chape) Hill several times, -- a four or five hour drive, o
.. . for some, cecre T 3 \ | ‘o o o
- . ;,. . ,---.. | > o ,‘ ;r S o ‘i” S . : o Co “ -
"' ) .;‘ | - | ’ . : . ’ iy ’
. : _‘ . N 90 .'_ i
! o ' ) :?
. & , . ‘ 0 § ; .
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4

‘s

‘there was no room at the inn for a new required<cdurse.

At the first such meet{ng,.they diligently worked through o

g structured set of questions which were designed around our.
original objectives. At the end, the verdict was clear. °
Despite- the NCACTE questionnaire only one person thought an in-
service program was feasible. ‘And they were empha at

only institution that would even consider a separate courjse

would have it as an elective, and as we were trying to r ach all -~
 students this would not meet our needs.” In fact, ther

some passion on the subject of the tightness of the present
curriculum, people always wanting to put in new requ rements,

and so forth. We would have been discouraged except for the facg‘

that, as individuals, they were so supportive. But we were now
at a loss for a systemigjapproach. . . a

. Visiting campuses

Invitations to visit campuses began to pick up stegm now.
We were asked to make presentations to classes, or conduct .

. special workshops far both students and faculty, ranging any-

where from two hours ta two days. Faculty attendance was
usually voluntary, and sparse. :

_ relijable guest lecturersy rather

P

ways Jto work expanding sex role

thesq ‘generally had had little impact on the education s

) Our objectives in providing these services were that they
prpvided a chance to get tknow the institution and gain support
for our program. °‘As with :%ikggg with elementary and secondary
students, we tried to use thesé\sessions as demonstrations, apd
as a source-of informal research for ourselves. ‘There was a

potenti:1 problem with some o “these invitations. -As memBers’of °

a stdte agency and thereforefpublic seirvants, we were expected

to respond to any reques

expapd sex role perc S. Sovg\gfgected simply to use us as

‘ ‘than‘developing their own -,
expdrtise. For this reason, whenever possible, we tried to spend
ti ith a professor before 6rZafter our session discusging

into the regular curricplum.

. B ‘ ) . , .
hese visits taught us that although some teacher equcation
instikutions had women's caucuses and women's studies prggrams

_ Except for a small numper gf individuals who had a specific

interest in,sex roles, university faculty were very similar to

 teachers and the general public in their awareness level. -No

institution had a systematic approach to informing education
students on how sex roles affect learning.  ,~° Cm

1]
v . . - -

servicé. However, it was our goal
to develop ca?acity on the ppart of the professors themselves to .
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. ferente would be just three days %%

E

We did discover lots‘of resources, both committed indi-
viduals and materials collections, though universities
apparently suffer from the same kind of communication problems
that everyone has. On -one big campus, the head of the

women's studies:program did not know about an enormous collection

of materials on expanding sex roles that was housed:in the
career: counseling center.t .

.

e N
Using an existing priority as an access;ggint
' At the N meeting, we had met Do

North Carolina university system. This offictal investigatiQg

definitely had the dttention of the. teacher education community.

Don proved tg/be a'Ste]lar'example‘Of7the unpredictablé

good luck that alls aggope tryiq?kto expand sex roTes. In

the midst of what sometimés seems 1ike a Sargasso scene of

resistance or incomprehension, are people who don 't need any
_persuading at all, and are ready to go‘'out of their way to give
* the program time® and ‘attention,

Don volunteered to convene a-
meeting of representatives of the state supported institutions.
. N 4 3 .

We gave this group qﬁ overview of our approach to the

~ {ssuds and the programs we had underway with LEA and with other _

divisions in the state agency. We shared our discovery that
many professors were enthusiastic about doing more to expand
sex role perceptions, though they had. been dubious about our

original objectives,

The group recommended-and agreed to-s&%nso? a conference

_'thatfwou1d‘1n'fact be a blend of our two major LEA activities,
the summert:;adning institute and the planning workshops, which

would create an- informed group of teacher educators committed

to implementing a plan of actioncon\ their campus, This con-

, held at the Uniiersft*
a

of North Carolina at.Charilotte.  They 1iked the idea o '
structured planning guide and'were in rested in seeing the -
ones we had developed for LE “Hut’were too unfamiliar with:
the concept to have many suggestions for its development.
However, everyone agreed to comment on a draft.

[ ™

*. After neér]y a year, we had a plan,

9

n Stedman, who had been:
. conducting a state-wide assessment of teacher education in the. '
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5. _THE PLANNING AND AWARENESS CONFERENCE -

“a. Develgping the Planning Guide , | ;
uring August,Sylvia developed a draft of a planning ‘
guide, then field-tested and revised it ;2;ough indiyidual .,
yisits to™ive universities; working with-groups of faculty
appointed by department chairs, [t was’based on the model
: : of the LEA guide, but adapted to the needs of the university.
5\§» . It had the added attraction of being printed on self-carbon ,
S " paper, a technological gimmick which' appealed to the professor- .
W planners. (See p. 265). } : e |

¢ - : ' ) : .

b, The conference agenda : N ) | S
'his conference was a special pleasure to us, because .
L we felt we were profiting from many le$sons we had- learned
the hard way. On Wednesday afternoon we started with the
substance of sex-bias: an overview, and a special gession
on men. That evening we had a dinner and speaker, Virginia
Levister, a guidance counselor aqp local New Pioneers seminar
leader.. Her mission was to make it clear to the teacher
~ educators that their graduates would be-coming into systems .
that expected them to understand the connections—between sex
) roles and learning, would in,fact ‘be looking to them to be
- up on al] the latest. She quoted a recent graduate af ;a
‘prestigious university saying, bewildered, "Why didn't I ever .
- hegr about this in collede?" The next morning we had a )
se$sion on language and teach®ag matenials, and one on how ™
sex-bias can ruin your marriage, Although this session was -
sub-titled "Implications for Guidance and Career Planning,” -
. in order to justify its presence in"a professional workshop,
the real purpose of this session is one that underlies all
of .our 'Start with problems people know they have'. approach,

" Teachers .and professors who are also human beings may have
conflicting feelings about expanding sex roles, if>they fear
damaze to their marrlﬁges and families, Someone who 1is
carryingperfonal fear-into a professional’settipg will not .
, be able"to plan freely. . . e R /

X. S e In the afternoon we fecused more specifically on curri-
o culuim and then began the planning process. We had learned

;k  « from the languafe Cdnfepengsgthap planngrs need a team to

L]
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. c. Evaluation of the planning copference

.
W N
o

L4

~ support them, Therefordiy we divided-the conference into small
~ groups, each to brainsto possible ways of approaching one .
objective, which they thel shared wit?,theigroup at large, - :
~ They then had just~half an hour to write the first half of their
own plans based on' ideas they had obtained from the small and
- -large group discussions, They had the evening. free, The next
“ ) morning we had the second half of ;the planning session, following

- the same pattern of half an Hour brafnstorming, half an. .-

hour for small group.reporting and half an hour for plag,
‘writing. The conference ended with another substaptive session,
"Roads Away From Power," which 1deqt1f1es;9¢ys“in_wh1ch men and
women have been reared in-.such differentPeultures that- they <
may have diffdculty workifg together, despite their good in-
tentions. The soundn f ending witd subgmce rather than
planning was borne ou%& a conversation with two men, who said
at the beginning of th& last day: . e Ny

»

"We finished: up our plan last night."™

AN
.

. . . o . . N, . P j
"What brought you bacﬁ.‘his~mmrq1ng, thgnlﬁ S . RN

"This last sgssion tooked interesting.” "\
In‘fact, they later said they had both §ained From andrcont- ‘-
ributed to the p]anninﬂ session’ which, because they had done
- ‘their homework the nigit before, they would.not have attended
if that had been all that was scheduled. -

A [

The people at the conference varied from those who had
made women's studies a specialty to those who had never congi-
dered. the subject at- all,- The technique of presenting all ’

_topics as "Methods” fessions accomplisheg the-purpose of making
" the substance equally relevani to 3&1&1«Eoﬁ those whosalready -
knew the basic theories, wé weren' talk¥ng down to ‘them, we
. were discussing techniques. For ®hose®to whom the ideas were -
~ new, we Wet; not being gondescending or putting them en the
*. spot, T L . B

A3

N L =

‘hPaftXCipants'weré-eXtremel} favorable about . the structured,-
plannhing guide.: Many made comments to jthe effect that they, had
&e%g“to,workshops with good substance, [in which they. were . =~

) [ . ) - ' . .l"'.

L]
t
. . ; .
. 1 ;o . N BN
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simply sapposed to use the materials.the best they could, =
Somé of those who had ‘been dubious about the planning process .
- . expressed particular satisfaction that they really felt they
A - pad considered all the major avenues of potential activities
: and problems. . . o B
- CR Some participants exhibited the same anxiety that
T teachers did about writing a plan when they weren't sure of
what support ‘they had “back home. Again, we uryed thém to °°
_ commit their thoughts. to paper, stressing that their- "plan"
.~ was-nothing more than their recommendations to the final
- decision makers, .o .

‘ - ~ The professors were also enthusiastic about the gub--
L stance sessions, Wé confess that we had feared university . :
' people might find our presentation primitive, but they re- - f? -

sponded just like common folk: - . -

¢ ]

L d. Devellgjng a resource list, : _

S Tnce the beginning, everyone turned to us for recom-
mended materials. To meet this need, we had prepared and
distributed annotated bibliographies to school libraries
through the agency's Materials Review and fvaluation Center.
At the Teacher Educators' Conference and through our visits
to universities, we became increasingly aware that there

- were many resources already available in the state: extensive

- print collections, expensive commercial media’productions.
The problem was, no one knew.they were there. .

R During the winter, we sent out a‘dquestionnaire to all
-+ _universities, co]Yeges. technical institutes, and regional .
centers asking for information on print and media materials
relating to sex roles, Had time and resources permitted,
we would have included media coordinators from the LEA's,

. Based on responses to tygse questionnaires, we prepared a
- . list of existing materidls in the State of North Carolina.”
“ As we expected, films that people had been renting at a |
substantial fee were often available on loan. We also be- ot

. ~ Jieved that the act of receiving and filting out the question-
= naire might in itself be a conscfousness raiser, perhaps '
- ~inspiring media specialists to invest in more.material.

. The. response to‘this list*was twofold: leasure and jnterest . -
t the variety of materials available nd a determination .
to contact local” institutions wiose collection was meager =
or who had not .returned the questiohnaire. . /.

-
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‘o, The results of the gonference. . - . -
. K¥ter the Planning and Awareness Conference, we kept B

in touch by telephone and by visits, Six months later we .
" held a follow-up conferenc® in a hotel in Raleigh, Fourteen
- people came. Their reports, plus our telephone surveg.
* ‘showed that some interaction with fellow faculty had’been
‘possible. About one quarter of the original nineteen had been
ahle to show the filmstrip at a faculty meeting, and three
smaller institutions were able to hotd. two-hour ‘workshops for
their education faculty. Several develpped cooperative &'
~efforts with ather“departmentA, or made arrangements with .
campus media specialists to obtain material en sex roles .
and one administered our attitude questfennaire to their’ e
entire education department, with the help of the campus
attorney! " 3 Y .

The professors' individual compitment wpa“borne out- & . ...~ *
by the fact that all had attempted tn-one waf or another to .t
bring the issue of sex bfas into their own classes, by fn- - .~ .
viting our staff meetings for a workshop, by asSigning‘papers'~«\
andreadings, by demonstrating and encouraging expanded " - - s
teaching behaviors in the ‘classroom, or by ?eferrggaéstudents e

~

to resource materials, ipclyding our filmstrip. ut haltf .
had held\a workshop on eliminating sex bias as part f their =~ . v
‘pre-student-teaching program. ' . :

-
-

.6: PUAN FOR THE FUTURE: SPIRAL CONFERENCES -~
Tlearly, the real opportdpity with teasher educators .
_ lies in the creative curriculum expansion they can do, in , .
’ ~ their awn classes. Unlike teachers,’ they have the time and N L

resources for research and writing, and they are professiofn- ' .;‘
ally rewarded for it, The results of such efforts are . ' '
valuable not only to pre-ferwice .students but also .as t

- can be- adapted through -inzservige programs into the curri-

.+ .tulum at the etementary.angd secondary level. ‘

During the early winter, laying the grounduwa;k fora @ .
new WEEA proposal (it tidn"t get funded), we called to suggest’ \\\;,/,
~ -the followtng model™: . . _ o ‘ : :

. Professors who' had .attended the awareness conference
" would develop exportable teaching modules on some
aspect of expanding sex rotes, tailored fo specific
*y courses they were already teacRing. They would.come : S
together at a fall conference, {{deally bringing one: T g
or two colleagues with them. In¥itations would also ' i)
. be issyed to institutions that had not taken part
- pefore. . The conference would provide bagic awareness
and issues $essions for the.newcomers, e' advanced
« toptcs for the old hands. p The main feature: each
. professor would demonsitriqte their module, ang try to
"sel1" it to at least ong-person who would field test it.
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\

In addition, neffftopics would be undeftaken by

whomever was irfBrested.. These new modules,

plus the field test results of the f

irst set, . »

would be presented at a spring conference, which )

weuld bring in new people, identify.
to be developed or re tested in.prep
a fall conference....and so on, ad»i

Ap follow-up. confarence four People had
on téaching moduled. At that tipe, despit
ftnancial future, eltgen people made commi
modules in the following areas: Early, chi
math methods, language arts, social studie
language issues, science, psychology, guid
in safety education,“and methods in the le

The idea was readily accepted, so mu
N

’

_In June we'got word that our proposa
fundéd., Telephone contact with all our te
‘indicated that they planned to go ahead on
David Panyako, a Kenyan from Barber Scotia
ing to chair their effotts. Their faith h
warded. ‘Gary, in his permanent position.a
Sex Equity Coordinator, is planning a Voca
Educatign\conference for the fall, with th
taking part as resource people.*

. é The professors' reactions indicates .
onferences" fit right into their expectat
dual professional development; combined wi
expansion, This process shouid'préduce an
.circle of informed and .committed people, a
sophiticated teaching resources. .

-

7 STATE AGENCY LEVERAGE - "\ = -

a. Certification Feqy%rements. o y
] States vary in how certification req

‘(nd~ y whom. If requirements are_ in terms

pleted, sex eduity is unlikely~to be inclu
the rising interest jin replacing course re

specific competencies provides an importan
This system is flexible enough to include

new modules
aration for

nf1n1;um.

ch sa that at one
alreddy begun work

e our uncle

tments to develop
1dhood education,

s, non-sexist

ance, equity )
gning disabilities.

1 had not,been

acher educators
their own, with.
College, agree-’

as been re-

s Vocational

tional Teather -

e "veteranms" -

that the "Spiral
ions for indivi- .
th curriculum
ever-widening
nd increasingly

* A}

L4

1

uirements- are sget,
of courses.com-
ded, However,
quirements with-

t opportynity.

a demonstrable

competence in understanding the effect of sex.roles on

learning and the ability to expand sex rol
in whatever curriculum specialty the pre-s

", wishes to be certified.

1)

‘.

e perceptions '
ervice teacher ‘
ce Leath
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b. Accredi?gtionf . : ‘ A .
, ccreditation team visiti provide both leverage and access.
' t

Recostmendations made unger tNese conditions are likely to have

the institution's full attention, and theg also permit a more
J extensive examination of an institution than is ordinarily

possible. We took part!in two such visits, -
evaluation team
visits on a regular basis. As this divisiom reports to Libby
Koontz, -they were already including questjons pn sex roles. -
These questions call attention to:deans angd other officials that .
expanding sex roles is an issue that will have| to be dealt with.
As of this writing, North Carolina does not yet have specifit
competency requirements on the subject. R Y

" “The DivIsiph of Teacher Education condu&ts%

-w. J

Even without the specific competency requi nt, when
Sylvia Coleywas included on the Catawba Collegp evaluation team,
she found that her comment$ on sex roles were [included: in the

" teams' report. These were.integrated into the| body of "the report
wherever: relevant, and thus presented as )egitfimate educational
fssues, .~ . " S C .

. !

By contrast, when Amanda was asked to représens the state |
agency on an NCATE (National Council for the Adcreditatian of
Teacher Education) team visit' to Salem College, the result was
rather different. Team members' reaction to her interest in
sex roles ranged from appreval to imritation. -She'was allowed
to present an appendix on expanding sex roles in the exit inter-’
view, but ‘this was deleted from the formal report as irreleyant.

Interestingly, Salem did not .find the'tdpic irrelevant, and
took enthusiastic fart in our activities, including module o
development. . A "

This visit also provided an important bit of evidence in our
efforts to analyze the needs of teacher educatfon. Salem is a
womén's college. Two of the three psychology professors (both
mert) are particularly interested in sex.rolq;.' They really do
cover the topic in their courses. VYet, when we met with students

- and asked them what they had learned about expanding sex:roles,
‘the entire group of fifteen or so stared blankly, Finally one
©.said, "I think we had sohething about that in psychology." Theh

a few faces cleared. "Oh, that." They. nodded. - ’

“« | e
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A1thoug had been given some academi under-
standing of Zzﬁwgtgngotyping, in nore of these(ébgﬁg
women's mindS had it translated 1nto. "Therefor will °
teach d fFeantly\

K In .conclusion: ; of expanding sex roles must
i!;egrated not- on1y into theory. courses but into methpds
.courses.- Pre-service teachers meed to be given a1l the
"~ specifics of how to ad)p biased books, haw to analyze.
their own ungonscious we Y¢intended behavior, how to recog-
* nize bias in their own studénts, how to talk with parents
about expand1ng optidns. We cannot assime:that because
they are given a theory of sex, stereotypes at the'sam
time ‘they are learning teacher/methods that they will

*

combine the two. . i
e . \
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G.) COMMUNITY INVOLVEMENT

}

SUMMARY AND TIMELINE. SN R IRV .

_ syfpathize with

. " How do you teach the parents? This question {is a common . "

plea from teachers,who often fear their efforts will be’'stymied -

by conflicting oginions at home. .And certainly any parent can. . v
hé feeling, "What ‘are they doing to my child?". ‘

!A thouéht there {night‘ be .a way to increase comunication

beiwe n our program, parents, and teachers, through the state- . ‘.

-~ wide organizations of community groups. Perhaﬁs'by working . : "

with their state officers, projects hetween schools and
local ¢hapters of the organization might flourish. , :
l- ' * Co 4 s S
We discovered that comminity groups are indeed an exgellent ¢

. way to reach parents ang other citizens, but that there is.a- -~ ¢ . A;T

P ¥
B N

.to the point of carrying out projects. .However, wg gop far

~Egrson to work onxgt.

quantum leap in the effort required to move from reaching, or .
communicating with, community groups and getting them 1nvélvea ‘ N

enough to believe this could be done ifrthere were’d full-time \

L}

In’?act, it could easily be a separate project, iﬂ théré‘,

“were a strong program in the SEA to ceordinate with. In any .

stafe where there is a "Community Schools" effort to find ways

for schools to relate to comnmunity, it would be a natural. North
Carolina now has a person in the state agency working full time ‘
on Community Schools. One county in North Carolina’has already | .
seen the possibilities for swch a cooperation, and has written .

a WEEA proposal for a full-time person to work on educatignal - . .
needs of women in dpoperation with the'ir local Community Schools T

coordinator. :

4
The sstructure of community organizations is as big and SS e,
complex as a state agency or the network of- teacher educatiog . ) \
institutions. It reaches the decisjon-makers, not only in the
lives ‘of children but in*politics, business, and community opinion.

. It would be .an ideal {pglbaps the only possible) way to help the

community at large deve\gm an understanding of the damage done
by rigid.sex roles. “And' qur experience indicates: that groups as, ¢
dispargte as NOW and the E}tension\Homemakers are-very ready to o

respon t '
The Community Involvement component of the project was R
managed by Gary Ridout, o . o8 g
. ' | ' Y
oy B
| 5. %
* ' 1(7\} ) \ ¢
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xocfbbérroecgmbgr' ~ No formal activity,

N e . ,
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january-M&rcﬁ - Initia) cdh{gctfof‘grbups; e

April:December.\.  Activities with groups contacted.
. . S «. + » (Newsletter articles, workshops)

. . . ‘ e ) . . . . . ) e .
e - ]97§ i - . > "‘\ . '_ . '&
K Jahua;y-Aug‘st,. - Service activities at request of "

: . ' community organizations., . - »

. , R T ' N _ V’:\J..'
r '/ .' . .'. ) . ' . . = . : '
. : AN S ‘ '
2. OBJECTIVES' ~ . ! S
v We planned to estahlish a'statewitie Advisory Council,
.. Members would not sjmpty meetL!oad01se'US, but ‘would .take -
. ' responsibility for involving members of their organization at
« : the local level. Local committees would also be formed,  «
wherever an interested person wanted'to- invqlve groups 1n

their own cdmmunity. Ve .

L]

Neither of these goals &\s met. Gary Ridoué} who had =~ - .
manaaer1a1 responsibi]lity for the community groups effort, ¢

" felt that each time.he .accomplished something, another priority
such ‘as ‘Planning Workshops would pul) him away. But interest .
was s0 strong and there were sd many requests.for our services
‘that time.seeméd the only important barrier. ‘ ‘ :

Nl

QVERALL- STRATEGY - N\ T

.®

. ' . " We began by approaching 13 statewide or.regional groups.
v ' They werg: the N.C. Federation of Women.'s Clubs, the N.C. .
LN Federation of Negro Women's Clubs, the GiF1 Scouts, the Boy °

oo © . Scouts, the PTA, the League of Women Voters, ljomen's Equity
R ‘. Action League (WEAL);-the M.C. Assbciation for the Education
L of Yound Children, the N.C, Association on Childreh Under §ix,
. "\, the American.legion. Auxiliary, Civitan Internationql, the N.C. .
. ‘Jaycees, and.Rotary International. oo o PR ;J
. . - “Response Was favorab]e\from~a11\af them, .with the exception
M of the Afierican.legfon Auxiliarypwho said flatly that they '

N
~ .\‘
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COMMUNITY INVOLVEMENT - .97, ,
- wd?¢ not 1nteré$ted; afteﬁ %ecqiving our letter. Contact was
. made by a letter, followed by a phone call, usually followed
~" . hy & visit. These visits indicated three communication access
points:. A . ] L . '

.~speaking to a decision-making group N )

-speaking to a conferénce \ o -
.-writing an article for a newsletter or magazine "

¢ One or the other of these was readily offered in most
cases, L S :
. )
4, POSSIBLE ACTIVITIES - ¥ ' S
Based on 1nput from teachers as to the.type of support
_ they could use, apd these.early meetin?s.with organization
officers, we prepared a 1ist of possible projects. (See
ppendix L). - | o |

. We used this 1ist as a hand-out when speaking at meetin&é.,
or conventions, It always elicited interested co ts, and -

, the items that depended on our services, such as fnviting oner '
of us to speak dr using the filmstrip, got results. The -items
.that required action on their part t6 our knowledge produced
‘no action. Ao - o
.- S : . A |

We believe-that these suggestions were too complicated to

. , succeed without an inforn

Coe o them out. - -

AJ

" Conversation and observation:-of how community grohbs actué11y

functjon leads us to three strategies that we believe could work,

| depending,on the nature of the organization.
.. a.—Develop state and local expertise. L
W\ A free training.program, similag to that we developed as
an in-service program for teachers, w uld be attractive to issue
. and program-oriented groups such as the Leaguée of Women Voters
.y or the YWCA, Such a program would focus on the issues most
likely to appeal to members, as well as provide trainin? for
possible projects such as evaluating materials or estab ishing
a speaker's bureau of pioneering workers to visit schools.

-

b, Se%‘uE a_highly brgénfzggggrog
' or example, the Jaycees'

ram with sim le local require nts.
merican Cancer Sbciety program

. «  on mouth cancer required the Jaycees to provide only three things$:

: tawles at shopping centers, vollnteeers. .to help dentists, and .

v » yolunteer dentists. No expertise on the subject of cancer was
required at all, This kind of activity is. high-visibility, and
Tow-involvement. Such a project m1ght be done in conjunction
\with a statewide "Working Mothers® “Day" (September 3, 1978, in
North Carolina) or some other, event. ‘ .

Al

ed and committed local person to carry .’
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¢, Cg-;gﬂgsor a'SQec{a1 corference, . T ‘ o
Jany organizatiens conduct major efforts on behalf of a T

« /particular themé, such as the Christian Wife Council's two-day. .
conference on problems of single people. Possible topics which
could do mych to expand sex role expectations: o

(

-o.-
L]

=Life-time planning for women and men
. -New forms of fatherhood ° ) .
-The relationship between family and werk, T -
-Teenagé parents:.why? . . |
~_ -Family violence: why? U r {

¢~

“Because groups are |looking for things to do,-and because
* they wouldn't let us alopel. [Not that we wanted them tol) AN
of the,staff spent a’good .deal of time public speaking. Some
 of -these invitations were in direct résponse to our'initiations, .
‘\ ?;yut many were a product df the grapevine, . '

Ihiifatidns fell 1néorfour categories: -

-Local.club meetings or workshops - 20-40 people :

. -Statewide or regional conferences - 200-1000 people .

\" -Leadership conferences of local officers .- 20;;0 pedple
-Special subject conferenqgs ~ 20-100 people o

A rough estimate is that in two years we spoke to about &= 4
4,000 people, at their invitation. This is not counting radio, ..
) TV or newspaper interviews. o _ -

a. What gind of grgups? o - g ‘ o
he following is not a complete list, but it gives an idea:

R -Governorfs Leadership Conference, co-sponsored by the . - i
' Federation of Women's Clubs . k

h -Council of Concérned African American Christians .
% . -Business and Professional Women's Club_ (BPW) .
' . .N.C. .Placement Associatioh (placement officers in .
universities and personnel efficers) RN
- -Qperation Breakthrough oo
~ -Southeast Regional Women 1in Communications xconvention
7 . -Women's Equity Action League (WEAL) S
, -ERA rallies =~ o s 7
-Extension Home Economists PR
. -Extension Homemakers ¢ N
_-Durham Lads$es Tuesday Morning Study Group (all Black)
| " Federally tmployed: omen—<{FEW}for National Secretary's Day
L. - -Craven- Gounty Community Forum e CT ’
-{ eague of Women Voters -~ o
~Christian Life Council . — /

-National/Organization for H?men‘(Now)

-7

f
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\

-Rural Electrification Association

-Sertoma : . e

—Asheboro Council on the Status of Women, Community Forum
-N.C. Council on the Status of Women - Professiofal Staff
-18M Secretaries - ‘ -

~ - . N K ,\
A . -Orange County Community Forum (\\J
S <Jaycettes :

-N.C. Administrativé Women in Education

-Human. Resources Volunteer Admintstrators ‘ T

-Downtowner's Club (Durham Business Women)
-Gir1 Scout Council (Tarheel Triad) < -
-NOW, YWCA, Women's Cemter Symposium gn Battered Women
-American Association of University Women (AAUW) !
-Wilmington Junior Women's Club Co
B ~=PTA ’
/. -YWCA
- ~ -Jaycees External Projectg Coordinators
. b ® V]

1

-
¢

«, b. Mhat did we talk about? . , ' ’ ,

‘ ) R Tn all presentations we began with a brief description of
our job, ‘which gave us a chance to distinquish between sex .
discrimipation and sex bias, emphasizing that,) by definition,
everyone is biased, and that bias hurts men as®muchas women.

We would-then move into whatever topic we'd been gfven, bging
as anecdotal as possible, making connections between early
childhood learnings and fam111ar,‘homey\adu1t_prob1ems. Fam#*&;
was a big topic, with “How Sex Bias Can Ruin Your Marriage,"
~and "Family and Work -- Towards a New Unity" both popular.
. Wil1{ngness to discuss family violenge is just emergin?. Our
v ' "Rogds Away from Power" session, which deals with problems men
: | ‘and women have when they try to work together, interested groups
.~ 1ike the -IBM Secretaries and'the Women in Communications. -
Minority audiences responded to all these topics and to dis- ,
‘cussions of how sex stereotypes especially affect minorities. .
"How Sex Bias Hurts Men," while always a part of any presentation,
was -also sought often as a special subject.

~

R

. 6. IS IT.WORTH THE.EFFORT? A CASE H@STORY: THE EXTENSION HOMEMAKERS
, o Tt Js difficult to measure in cancrete terms any direct
‘ o ~ results of these presentations, and in-one sehse the questfon is_
. academ?c, for as members of & state agency, turning down requests
from the public is not an optiqn. However, we believe that this
kind of communication f%‘the'o:\y,way to help the climate of
S community opinion shift. Perhaps the relationship'with one
organization can Qgpvide a useful case history. *

. / : N - v
Extension Home Economists are the female counterparts of

-

Y T

-, .County Agents, Part of the state Agrteutture—Extension Service
S where the County Agents help farmers, Extension Home Eéondmists .
help farmers' wives, individually or through clubs of Extepsion | f

+ Homemakers. Both work with 4-H Clubs, and the Home Economists’ -

o 1oy
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. Safvices are ho longer exclusively wural. ' The Extensidh Home-.
_ makers. are the backbone -of many rural communities, Stereotypically
. gpeaking, \he¥ should be very conservative, but this“stereotype

is no more reltable than any other! - "

We were first asked to speak at a conference mini-session
for the Home Economists. This led to two invitations: one to
give 2 two-hour presentations at the Southwestern regiohal
conference for the Homemakers. Response was such that about 15
of the women in the. first section stayed for the seconyl. (Dis-
covering this, we switched from "How Sex Bias Can Ruin’ Your ]
Marpiage" to "Family and. Work" so they wouldn't have.to 1isten

. to the same §tories twice.) There were about 200 women in each
. _. session, The other invitation was to be a luncheon speaker at
the Noréheastern Regional Homemakers annual meeting, about 500 -
women. _"How Sex Bias Can Ruin Your Marriage" was punctuated °
with nods and grins of recognition all overwibe banquet hall..
From this came an invitation to the Raleigh " rentwood Extension
Homemakers." The woman who called was momentarily stopped whén °
she realized that.the speaker she wanted-would no longer bé on
the state staff at the time of her meeting; and that an honorarium
W u}d be. in order. "We're not a fund-vaising organization.” We
dgn't even pay dues. I'11call you Back." she said, Gall she
-did, - "My committee thinks this is important, and we especially
want our husbands to hear it. We'll sell tickets.™ "Can you
-se11 that many?" was our query,- yes.. We're strictly
1imiting admission to 100. We think the tickets will sell
faster that way." 5
We believe that her determination is not a statement about
.the uncanny brilliance of the speaker, but that the {deas realty
ring a bell. with her and her fellow club members. Presented:
. anecdotally, cheerfully, and balanced in the 11lustrations of
how bias has hurt both women and men, the principles of expanding
sex roles make sense, and wives want their husbands in on ft.

n - . ~ . : .
‘Is it worth 1t? ,A11 of these people have children and
grandchildren in the public schools. ° ‘ _

o . | ' B -7‘

R .
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. CONCLUSTON
:> , 2 1.. Working with thé-system. o ., LT
: We found it is possible to use thg/Sy'tem. indeed it ‘is”
mici of the different

e : necessary. When we understoodfthe dyn “
' - parts of it, and so worked with the currents of people's
jobs, goals that had seemed impossible ‘became easy.

Not only could we-use the system, but the‘system itself
has changed. - Hundreds of peoplé in-all parts of education
. have been.deeply involved. Thousands have at'least gotten
their feet wet), and seem to be'eying deeper water. Things
happen without us. The néw competency tests were screened
) for sex bias without our involvement. Our people are not- *
- ~ onmly affecting the system, they are beginning to control it.
(o= It's no loss to the progpam when a local trainer stoqr*]ead-
| ing the .seminars becausg she or he (we've had both) has been
v .- made a principal. . . . ) o '

» " . » “ . »
o o And using the system is very cost effective. All kinds
: of programs that might merit-separate funding took piace -at
little extra cost to anyone. . L L S

L]
-

We learned that. the program is not dependent on parti-
§ersona1it1es - our trainees trained trainers success-

cular
-~ fully. ;-An impartial "case study" observer« -found that the
- prpgrgﬁ replicated wiEhout major changes.
It is dependent on a particular philosophical approach.
énaeed, this has been .the most exciting discovery of all.
ex equity in Vocational Education has a deceptively easy
ara1:  equal access, results measured in eprollment. Work-
ing with people who could and did say *'I have equal numbers
of kids in my class, This has nothing to.do with me" ~ .
_pushed.us beyond. The frustration of "No one cares"
"evaporated when we learned to relate sex equity to things -
people did care about, ™ - | :

f The program turned out to he more worthwhilc and morc
N . R N . . . .

\‘\ .

‘\’: *

*Richard A.'Bond,-American»Institutes for Researbh, Palo Alto,
California ‘

[

[
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interesting than evg'twe foresaw It was fascinating to ’
discover how powerfd¥ly sex roles function as a. méthod of
. social control, how they bend pepple out of shape to meet
soCiety S dictateg‘/;nd how they backfire. .
t

2. A kind of lau
e New Ploneers-Vocational hadbook ended with the
. statement, "We would like to think that the Joyous laughtér
- of accomplishment is the signature of the New Rioneers.'
The sense of accomplishment is still there, but we have
begun to recognize a new kind of laughter, .one that bespeaks.
an even deeper joy: it is the laughter of re]ief

. } Relief to discover that’masculinity_and femjninity~are
. not conditional, that we need na longer be unsexed fpr not -
conforming. That society's goals will have to stand on
thetr own merits and no longer be propped up with Giyls Just
) , .+~ Don't... and Boys Just Don't. That in fact we may Wain- .
: . tain our cherished values best by changing our structure§\\\\

Relief to. diéco%er that the battle of the sexes isn't
necessary. ., ,.

Relief that fQrings laughter - even a trace o tears —f
to think that we may no longer have to give up great chunks
of our real selves in order to cla1m proudly our identities
as women and men,, ;o "J,

_ Ihis isn't a ’.s1on we\have seen’ this kind of laughter
all over North Carol1na ’ _

>
1
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“T11. RECOMMENDATIONS

- [ e ) -

A. General phi]osophical approach
'Recommendations for setting up the program - i o

}Pctivities for Lthe program-staff
n~

B
* . »C. Strategie§ and
D, Strategfc aphroaches for the four componentsa. B .

=

E..TStrategies and acbivltieg me stafé,division directo#s . .
F. Strategies and activ1ties for' locaJ edycation agencies b

3y
G. Strategies and activities for feacner education 1ns¢1tutions
1] ) . ) )
‘' HW. Strategies and activities for community organi:ét!ons o ,
- Section A is for everyone. .
(N : . B Co.
e /Sections B, C and D are for setting up the~state program.

~
N

Sections E, F, G ‘and H are for each of the four ‘components, ) o
They would ideally be implemented under state 1eadersh1p How~ ' -
gver, if there is no state ,program, any of them may be 1mp1emented
separate]y

' Because the mode] -encourages interaction between the components.
o = they overlap somewhat, Therefore, leaders in any one component may .
‘ ‘want to look through the other recommendation skctions and planning
. guides for more suggestions, and see sections B C ﬁnd D for 1deas L.
on getting started, _ , L

e ' o '

.
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. . N A 11T, REQOMMENDAT&ONS - u
~A. GENERAL PHILOSOPHICAL APPROACH - . :
“{'3 e R Y ,./ : ' - N )
. . \ - - . ' B
K 1. Start With Problems Per1e Already Know They Have N Y
- T Expanding sex.role perception is not a new problem to . . S
* -, burden educators Wi have too many préblems already,- it is a ¢ .
.27 new approach to old problems which are already high priority.'
. o -z_ @
o éé/?n by 1dent1fy1ng problems whith people may not . N
", have 1dent1fﬁed with sex roﬁes,*asking whether they, or others
C . in their school, might welcome a new approach to any of the e
. .~ following: R ; o o d
: - Reading prqblems for boys o
- - Math avoidance for girls. - R )
- Discipline problems, vandalism, expulsion for
boys "prov1ng manhood. "
- Sexual promiscuity in g1rls . T ~ .
- Sexual promiscuity in boys. ' * ’
- Early, sometimes deliberate, pregnancy in '
girls seeking an identify. ! | ' . o A
- A confusion in sexual*identity for girls or boys o PR :
who .do not fit the stereotypes. ' . " e ’
- Sexual exploitation of those who do f1t . ' :
. - Male athletes exploited financially or socially,
- . at expense of academic studies. )
o S - Girls physically incompetent. * e
T - Loss .of talent where-:students of e1ther sex’ avo1d
‘ it are channeled away from inherent abilities.
o - Work poorly done-where efther are pressured into
. : : work they are unsuited for, .
- - - Depression in women and. men who hate their work
o -. Heart attacks and ulcers in men. .
e <" Divorces caused by-conflict between needs of - . :
" real world and stereotyped marriage roles. T »
- Fgmﬁly violence growing out of distruct and : S g
host1l1ty between women and men, or the pressure c
of 1mposs1b1e stereotypes .
i Y Ry
\' Sl ‘/
2. Look for Opportun1ty, Not Guilt. ( ' :
As you work with each teapher try to find their concerns ' .
and then discover whether there are any opportunities in their PRV
professional specwalty for helping students overcome the negatwve ‘
effects of stereatyping. Programs with Tittle or no bias may °
P V have excellent opportun1t1es to help students expand their self -
* images. . o co | ‘ : .
- \ . S . - )
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Seek ing such opportunities is a positive approach with
wider application than simply trying to eliminate bias, :
Students need a chance to deal opnely-with stereotypes, in
order to be able to cope with the conflicting messages messages
they are'getting. Simply creating an unbiased environment would
-+ not be -enough, even if 1t'wére possible. | "o | ) .
‘3. . Pistinguish betweensex discriminatiaon and ex.bias.;\ 3 )
: | . 7 Discrimination we define as that wﬁ?eﬁ,is against the law.
.o . Anytking illegal must be obvious, because you haye to be abTe to
: " .- grove it. happened, Discussion of the law should be limited to a
. . * few preliminary minutes, sufficient to make clear people's legal
S responsibilities and rights, - ' ' : S .

In doing this, you'll want to identify the major provis?ggs .
of Title IX and of Title LI of the 1976: Voactional Amendments,
which mandates awareness programs in addition to prohibiting
. discrimination. P ‘ o ;;H S

© Blas is the unconscious underTying network of aséumgtions that-
says men and women are-and should be different, not only physically,.
but also in their personalities, abilities, and occupations. We

are all biased, even those of us paid not to be. Only a few of
us intentionally discriminate. o o

-

" Understanding bias leads to understanding how we unconsciously
shape our students and ourselves. We can analyze how we bend '
other people out of shape to meet our preconceptions; and alsd
s : 1earn how we develop positive traits, such as independence, in boys;
S : and nurturance in-giris, so that théy can be extended to-everyone.

[ 3

Attdcking Discrimination

attacks only the sumptoms

addresses only thos who
active1y.discriminate_

- creates defengiveness and

hostility

encourages the "compliance
mentality" and minimal
action '

Understanding Bias

“addresses causes
addresses everyone

reduces defensiveness,Zan |

even intrigue, excite,
fascinate o

encourages positVe
- {investigation which is

. consistant with teachers' -

own goals as educators
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Attacking Discrimination(Con't) Understanding Bias(Con't) .
.« 9 . ) .

s - redresses wrongs . . - " " opens opportunities
S , '
' appeals to women's.sense : ;ppeqls to everyone;§“ )
| ~ of outrage, to men's sense . sense of self-development
BT . of-altruism or guilt \ Ve
| - benefits mostly women - E benefits womeﬁ.aqd men
’ o equally ' o -
.

N -

If teachers understand bias, they are likely to get excited
and involved,.and discrimination will take care of itself. I~
they are given a "pure Title IX approach"” thdy may fight your |
every effort.. Therefore, leap-frogging over discrimination to

deal directly with-pias may 1in the long run be the most €ffect-
jve way to somguvw{tp the law. - ‘ . . ’

. |
.~ 4. Understand First, Agk Later, : .
Never assume -amone shares, or even understands; your goal.
Discussion of sex bias--where it comes from, how to recognize it,
L,//' how pervasivb it i€, what it does to people--should preceed’ any
—effort "tq develop or recommend specific practical,sérafegfes,

- .or o persuade anyone to begin to ‘take any sort of action.
Remember that every member of your audience is a person first
and’ a professional second, and that the issues you are dis-*
cussing hit close to home in one way or another on a personal
level.' Pushing specific activitiés in an effort to "keep it
simple" before misgivings are allayed may be perceived as \
"coming on too strong." In -any given. session, provide informa-
‘;ion'first, then allow time for reaction, questions and anec-
dotes. Starting with discussion may reinforce’ previously held
stereotypes. ' . o L . \

<

5. Keep a-Balanced Program: Include Men..  ~ .
s Emphasize at.every possibte occasion.that although discrimi-
‘nation works mostly against women, bias hurts men and women -
‘equally. (Men have paid the same psychological price as women--
~ though men bought more for the price they paid.) - Whenever
. possible, illustrate points with anecdotes about both sexes,

or alternate. Everyone will be amazed and delighted. \

v ‘ s
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Wiy: political reasons. T ‘ . )
Most administratbrs ane men. S | S o
— ¥ order Tor them to stay interested, thaj must see how the™ :

program can actually benefit them, or younger versions of them
selves. Few will run for lofy oﬁ/the fuel of guilt or.even altruism,
" 1)

Many women reject the "women's Movement" because it goes against
elr value system, ~ ; R
. — Many American women were reared that you- don't-do for yourself,
you do for others: children, husband, poor peop le--whoever. . Women
with this value system are 1ikely to go into 4gaching, because they,
can be professionals while still "doing for others." When such
women hear about the "Women'a~Mgvement" they canEot accept it, be-
- cause it is against thejr whole,upbringing to ask for anything for
) themselves. When they hear how sex bias hurts men and boys, then they
. can open their minds to how it hurts women and girls, This is Just one
of the’ paradoxes of sexybias. . '
. Why: substantive reasdﬁi: i ' o
p . Simple fairness: Boys are 47% of our students, and they do
- deserve 47% of our attention. » .
+ Women's lives can"t change unless men's lives change too--not if
we plan.to go on living together, - . ' )
.'i(_)!:: N ' - o ‘ ' .-"":’ S
As with the overall approach, focus'or problems men are conscious
of . Few will respond .if you tell them stereotypes forbid them to cry
(they are proud of that) or to become hairdressers (the ones who =
wanted to, did). ’ . . ’ ‘
Some problems men know they h%ye.
- A much more rigid stereotype in early childhood for boys .
* than for girls, who ere allowed to be tomboys. |
( - - Heart attacks, ulcers, high blood presqure, early death
_ . (8 years younger than ‘women). o L
. < ' - Being cut off from children both by pressures of work and
. by social expectations. o, ' .
a - Being labeled "unmanly" for showing normal human emotions, «§-
. - Being a "status object" valued more for paycheek than for.
. themselves as people. , ' ‘ : -
| - Being pressured to take high paying or high status jobs,
‘regardless of interest. ' » :
' - Being'labeled "not much of a man" if can't get high paying
' 3 . or high status job. . o T :
L S - « Having to take all initiative socially and sexually, there,
AR -’ © for always vulnerable to rejection. . ,
. | o ‘ c | : 4 , .

-
I
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W

' may even feel that they are beYng asked tW’ﬁvent their own

~ the program is to succeed,

. ver'y much the same way as anyone else. AltWough pvéry-grcmp

" or "inadequate."

- | : . " “
- . , . ‘ N

‘ L ‘ B
Talk Qpenly About How Sexism Affects Minorities, . . B

. o R SR ,

. Mapy minority wbmen and mep are .reluctant “b..address sex .
bias because they perceive §t as being in competition with N
race bias for public attentiOn, federal resources, etc, They . «

attention away from the praplems of racism. Nothing could be '
further from the case. Whether or not individyal minority
people choose to actively involve themselves in eppandingyd
roles, there are some specific reasons why they can gain from_

understanding sex stereotypes. Further, minority members will, .
likely have seme special concerhs which must be addressed ifv . D

; - ' ?5 ' )
. In-North Carolina the dominantﬁnfng;ity groups &re Blacks N L
and American Indians and it is the experiences of these two t - ‘
groups that are reflected in these comments. S - P
/ ) . ,

. ) ‘ ,
As indivijduals, minority women and menfa’@ affected in

has an important cultural identity, most ethnic groups ing,
America have fairhy similar ideas of what it means to be . male , 1\
and female. MWithin races, roles may var ccording to' - L
economic, educationa}, social, or individual considerations. )

- Thus, though a BlacW female professor and a Black waitress
- share-a recial identity, their family pressures might have more ' s

“in. common with a white female professor and a white waitress.

- B sex and race stereotypes may blur these important indivi-

4" situations. In fact, one of the happiest results of &

~ program. to expand sex roles may be the experiente of people
' iook

inyg-across the "b rrier" of race and discovering how
<imilar their feeling§ and experiences really are.

As,Qrougs. Sex 'stereotypes have been used to label an . ; ’
entire group as iwferior because some members of it do not "fit¥

“the majority "ideal." Thus, dispelling § sex stereotype can -

mean'disaélling,a race stereotype at the same time.
Special Emphases for Minorities: .

Tt must he clear the program will not hurt minority me
Many minority women feel, "Minority men have been djscriminated
against. I want no part of anything ‘that will hurt my man."

Special emphasis should be placed og how "sex bias-hurts all men, -.
and has.specifically been used to. 1abel minority men as.:gmasculated"n

\
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' It.must be clear the prdgram will not.degtn%x m$g¥r1t¥ “
- unity, prominent Lymbee woman 1n North Carolina said, "L amy WY,
nat_enthusiastic about ERA bDecause Indians cagnot afford any- } Tl
thing that could cause conflict between Indian men and-Indian™. = - -

“ ' Wmn."‘ L] —~ i !, v e

' ¢ . . L . e v ) .
She is right to worry, because "the battle of the Sexes™ (
., 1s traditiona?ly common between women and men in all -Ame€rican °
o cyltures; However, a major feature.of a successfud prpgram to
s expand sex roles\is. to expose how males and females are” taught
to distrust edcH other from an early age. This distrust is T .
ot dam ?ipg to all groups, but especially so for minorities. - \
*Eliminating the "natural® distrust betwegnxshé‘#Oppositk" sexes .
- can free the energies of all men and women to work more -closely
together on other priorities. ’ : .

. The program will .not hurt minority advancement.- A

\ Tn fact, accepting the sex biased assumption that certain ‘
' good jobs should go first to men simply cuts in half the pool .
' ‘ of minority=people that could .advgnce into positions of .
" - influence. . CE : )

AN

\
by

Expanding sex role options for all people really does mean
a1l people, white males and minority males, minority females
apd white females, young people and‘ild peaple, poor pgople -

© and rich people and.... . | S N '

. . : - . .
] . . . . *

‘7. Never Ladgh at Anyone. . . -
Fears of integrated rest rooms, ‘lost femininity, orweboys i

growing up homodgxual ff they play with dolls, are real fears
. ~and showld be answered seriotisly, Religious guestions especially
’ must be treated with respect. . |

\
v

-

. L

8. Laugh As Much As Possible With Others, At Yqurself™ | | '
T Expanding rolg options can besa lot 0 -un'if—yoq can grin
spontaneously with the 108th person who. tells you the aren "t
biased against sex! +YoGr program will surely have some o
ludicrous moments, but as long as thé basic commitment to change '
‘¥s there, laugh and enjoy them. ‘ o -
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“These recommendat iqns g*e;addressed té the Chief State School
Officer or to whatever person has -beeén given the responsibility

_ . "
‘P]aca.in théfagencyu PR o * S e P
 The program'sbou13fbe so placed as to give maximum visibility,
leyerage and permanence. ° : L o ' .

&

v a. " "Special Assistant to the Superiritendent” hds high visibility.

and high 1gyerage,“but may be perceived as temporary.

A

b. Being part of the division of civil rights, human relations,
- etc., may have good permanence but Tow visibility.

A

¢c.. "Project" status sounds temporary.

d. A separate division gives permanénce, visibility, and some
Teverage, but may not fit into.the organizational philosophy

of agency. - . .

\
(Y

I

Support from'the'tgg.' ,
7 TFormal and informal support from the .agency's top-officials
is crucial. Everyone in the system knows what the boss is

interested:in.

' .
- .

a. .Arrange for jgdﬁvidua] meetings between top people and program. .

director. . L, _
(i) Discuss the -agency's top priorities and how sex .equity 7
will fit into and-support these priorities.

} l'(ﬁi) Let them get to know something of each other's personal
: priorities, management styles, and communication 'styles.

X4

b, Co;huct basic awareness sessién for top staff,'inéluding

Super intendent, Assistants or Deputies, Division Directors
and an¥.other individuals identified as influential.

(i) ‘Establish doaTS and philosophy,of'program‘ ‘

~(fi)\ Cover basic substance of the nature and gffég;g of sex

a bias..

' +(11i)- Focus on ways officials cqn-shoh support (perhaps by

« 7T & -

letting group brainstorm).

-for establishing the sex,@quisy.office,‘ana to the ‘prograp director. -

NS
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3. Signs of favor. t Lo~ |

very executive will have‘their own g g of shawing up roval, (In
. one company, the size of the plant’ in a Subordinate's office was an
important clue!) ‘The following*list includes some of the kinds of
supffort the program will need to Be most effective. Use it as' a g
private. .chéck1ist, ta[k it over with key people. or use 1 as a work-.
"shop guide. v .

L

4 Top manqggment cam: N B .

) o (1 : - be readily available fdr off1c151 action. questions,
1scussion.

(11) a!5k_un_;ng“djnggxgr_s_gggngsxs_with formal and informa) clout

(111) Make. it clear that the program has priority, &nd ¥gency TESUUTTES;
‘ &sPecTaTly Including professional time, are to be devoted to it

- (iv) Insludi_t_humar_ﬁm.dim.mnin policy meetings.
S (V) Get’ nLQﬁtgm_gggff_gn_ihg_gggngg_of major qtat? and professional

meetings. .

(vi) Ask_them to Lﬁm&&n.t_}.hmn&l

- as sex equity specialistg,
- as educatorsy not confined to a single 1ssue

(vi1) Come to their meetings-and conferences:
- o - as a speaker A | ; . |
: R - as a participant , |
-,‘ : S (VH‘I) Mmdgﬂggﬂubﬂuﬁ_jhﬁ_ﬂmm et
. - {ts substantive goals beyond legal compliance, '

- its relationship to other educational priarities..
- - its organizational progress

(ix) Be a role model in egalitanian professional courtesy
' and comp1iments.

\ (x) Be sensitdve to the. derogatory nature of “ethnic" jokes
‘ about mother's-in-law, etc., or based on the battle of

e the sexes. o
S o (x{) Hire and promote women to top jobs and urge others to.
A (xii) Seek other sources of funding for aspects of the program
s Tuse stafT development funds for sex equity workshop,
. 1 . professional 1ibrary funds for a film on sex roles and
S | learning, etc,) ‘
B ‘ L) ' ‘
. - ) \
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47 (xii1) " MOST IMPORTANT: & Y
' Support the program when &he staff isn't.there: . v
"’ . - mention the grogfam independently #nd supportively.
) - ask others, inside the agency and out, about-the-

\ pfogress bf their sex equity lefforts. . ° . ~

= refuse to "go along" with informal ‘sexist behavior.

- bring the issue of sex equity into discussions of
other related priorities such as reading or math
avoidance, discipline, etc.’ '

L]

3. Major functions of the prograﬁ staffﬁ
> : The staff should function as:
a. Generalists — | — .
(i) Not limited to any subject area, as sex bias affects:
all areas, and none can address the problem alone.
) - ; :
(ii) Not limited to legal compliance. Paradgxically, the /.
. ‘best way to achieve the requirements of the law is to
N go beyond them, focusing on educational and societal
: priorities. { ' '
b. -Catalysts. a o . :
v = ATthough as state employees the program staff must -
N provide services on request, their primary aim should be
: to make things happen within the existing system.
(i) Building competence in qthers, rather than providing
- continuing services themselves. ™ (.~ S
(i) Strengthening existing networks between all components.
. ~-of -the system, so that as their sex equity ‘programs
T develop they increasingly interact with and reinforce
. ’ eac™rther rathervthan remaining depegpent on thé state
staff. - S , .
4, Siie of staff.
‘ ~a., Minimum: oné full time'sbécih1jst.and one full time seqretaryﬁ '
~ . ‘
b. Ideal: the equivalent of one full. time specialist for each:
' component of "the system" (SEA, LEAs,.teacher education,
" tommunity organizations,'industry) with which ybu plan
‘ 7 ~~ to have a full program. At least one half secretary
Vil ‘  for each specialist, more if possible.
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| ' c. Don't stint on the upport staff. ' K/
.o A great deal aof the program- is\coordinating works ops'y
: * sehding information, managing a resource center - roles = -
S good secretarips can perform and free_the specialists for *
_ > ,other things. . o . ' _
” N 5. Cgstgz o L | - : s .- . o o~
: . o a, Minimum: $45]00? (in '78 doilars and at North Caroiina wage
N | scales :

“1deal: approx{mate]y $35.000_per speciaﬂist.

- C. Mejor bydger™items: o ’ v
— | ' (1) Sal nd fringe benefits B

(1§) Staff travei and;per diem

‘ f ,‘ (111). Travei and per diem for conference;particigants.
L . This . 1s a major item, including an annual week-long
, \\\\ “training institute, a teacher. educatioh conference, and

a variety of wonkshops and conferences jointly sponsored
with other divisions.

\

" (iv) Printing, telephone and postage. - "
- Should all be generous - this 1s a communications Job,
C - - ®and if you-have in-house duplicating it's a bangpin

(v) Standard office maintenance. -
(vi) Miscellaneous expenses may include: \

4

honoraria for a few outside consultants, purchase
of print materials for a resource center. or re-
_production of a filmstrip. N
d. Comment on cost effectiveness. '
. T The essence of this program is tha¥most of it 1s carried "
,/J out by other people, Some expenSive items that do not appear

7 ~in our budget: |
\ (i) State staff t]mg for dih‘sionai projects, workshops and
¥y , - conferences. .
. (i1) §gb§tjtg e teacher jmg for” participants. |
(111) \1mg, tr ravel or_per diem fgn thgse who a;;gndgd sgmi
o ‘ In fact, man 1ocaigprograms were extensive enough that

they might welT have Justified separate funding, yet all were
carried at local expense, This is important strategically as
well as financially: the programs were truly owned by the
“ LEAs and universities and not. dependent on state staff for
~anything except continued foiiow ~up -armd support serviggs

- - . - . . D .
N R . . ) - . . .
o . | A1y - o I
. . R . - . N .
N s . o - " - v . Y- t B ! . .
. . ' \ Lt . . . . . ca . . : .
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6. How 1ong‘doés it take? | - T

.a. A ygar to get staff trained and programs started.

b, «Two more years to get strong proje&ts underway in all combonents.

c. Iwo more years to "close the grid"-and get all components
working well with ea‘h other. T
"d.* After that? : , | S
‘The program will be functioning eiﬁ!ctiVe]y,.providing solid
: training and support services, encouraging ever more sophisti-
- _ cated curriculum expansion, reaching out to the cautious ones
who are just beginning. ) '

-

. » ’ .
e. As suggested earlier, call it permanent. - Working with an

, entireeducation—system—is complicated and attitude change takes
. time. But the program addresses a wide spectrum of problems
and is highly cast effective. We think you'll get your money's
worth. . .
7. Selecting, training, and dividing res onsibilities of the staff.
‘- hese activities wi Tkely be shared between the program's
supervisor and its director. . A common pattern is for top management
to select the director who takes over ‘the remaining hiring, train-
, . ing, and assignment of duties. : . -
. ‘ - . fst
a. " Selecting the sex equity specialists. -
(i) Advertise widely, with special attention to any populationg -
- you may want represented. Race and sex are legitimate S
/ BFOQ's, as role models, to communicate to different target
groups, and exactly because socialization has given us. o
C : different 2psumpt10ns and attitudes which must all be
. represented if we are to bedome whole people again. When ,
there is no further sexism, there will be no further
need to take such things into account. -
(ii) Criteria, in order of importance: : o . 2
- Ability to relate well on a human leyel. This job
, is more emotional than intellectual. o
, B ’ - Experience expanding sex roles in state agencies,
N ' classroom, qr community. - _ ,
- i > ice as a teacher, counselor, or
some other rofe your target groups will identify with.
- Antellect nowledge of sex role stereotyping.
rr"'"

-
.
N
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| " ({i1) Take your time aid ge% the ri§ht pggg}g;' There are plenty
. N ot school people of, a escriptions leoking for jobs. .

L, liv) ‘KQEE trac%lof the Egobie you don't hire, Many of them will
- " ‘make excellent cont#cts,and those with academic and pdliti-

. * cdlVkndwledge of sex roles mdy be good resource people - S
and conference speakers. They should, of course, be-paid !
fqr their work. . ) . .- | -

\. R . . - | . “‘ V . \ ‘ ]
b. Staff trainingN | S SRR
- (1) If you are alone. ‘ ‘

q

- Start with the basic sociology - books 1ike Cardlithe

Byrd's Born Female ! Read the angry early books,

~ the popular how-to-make-it-in-a-man's-world paperbacks,
he few books on men. These are the works' that will help
you answer questiéns in workshops. -

- - start adapting your genéral K ' T

- Begin reviewing materials for bias, and,révieW1n? med 12

Jproductions for recommendatfon. Get op mailing iists,

send for products of WEEA projects’to see what might be

- ~“\\\\\ " replicated in your state. Begin learning thesrequire-
‘ | hear
. ;

ments of Title IX and Title II% '
- talk to people - concerhed fellow professionals, women's
studies specialists, political feminists, fellow -

&

sufferers at the beauty parlor and barher ‘shop. , | i_ .
{ii) If you are a group. o | o
- : N begin with a group retreat for all staff, including
; * : | support staff. Divide up topics to present to each
, B other for discussion, perhaps using the New Pioneers
J . : Seminar Leader's Handbook as a basic text.

- as soon as possible, decide on your basic philosophy.
"~ (ours is outlined in-Recommendations Section A.}
"~ A clear set of principles will help assure that ¢
when you come out with statements that are factually D
. wrong, logically unsound, and betray a lack-of under--
' standing of the issues (and, if you are likegds, it
will happen all the time) you will still do A% harm.
Your own ingrained sex bias will pop up cen nually
T gven when you've been studying it for' year When
- . it does, ‘use it as an example that everyone fis bigsed.
. - | E and try to revise your behavior to conform to your
" AN principles! ’ ‘ '

.

s
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RECOMMENDATIONS - SETTING UP THE PROGRAM
, ; / a”,
- agter the original retreat, keep reading, and schedule
fdrther seminars in the office'@b Keep discussTng the
Tssues 1n an organized way. ' - |
: - as soonj as possible, start makin resentations.
' ’ ‘Especially in your early stages, ailow plenty of time
¢ .’ : for discussion, so you can get a feeling for what
: ' issues concern people, and what ensures satisfaction,
€ _ =«ape yourself, Driving home in the car, listen and
Co Tisten. Were you shrill? Nervous? Excitable? Angry?
" :Did you talk too fast? Did you make sense? Could .
anything have been phrased better? One consolation: N

—

' ~
. . ’ everyone has hafl the frustrating experience of "If
{ S only 1:d said...", but not having had another chance to

T : - * deliver the - perfect rejoinder. In this business,

you will have another-chance. : | _ :
Review the positive. What went over really well? e

When did they nod? When did they laugh with recogni- ' L

tion? !

Get someone to critique the tapes,-swap ways of
of hand1in? ditficult issues, point out relevant re-
search, help you straighten out issues you didn't
understand clearly.. If you are a _group, you should
all listen to them, Don't worry that you will-come
out carbon copies of each other. That can't happen. '

, » But you do want your approaches consistant.
S . - get feedback. On every ppssible occasion, get &

- , -+ written evaluations, asking which ideas or phrases '
were_interestihg or turned people off, and ask for
comments on your style of presentation. If your
questions are direct, people will. give you the in#’
formation you.need. - .

- have another retreat at six ‘months or yearl -intervals
again sharing the duties of presenting and critiquing.
‘Things that you could not relate to or see the rele-
.vance of in the beginning will mean much more now,
and will increase the insight and sensitivity of your

- ~ presentations and responsés to questions. . : e
‘ \ - - your own staff trajning will never end. There will - . :
3 aTways.be new stories, new insights, new things fall- .

ing into place, One of the great things about €
panding sex roges is that it is so much more fMterest- | .
ing than it tooks from the outside. o —

£
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" RECOMMBNDATIONS - SETTING UP THE PROGRAM .

v . . | |
"¢, Dividing responsibilities amonéﬁthe staff. ¢/ ¢ .
: (1) Responsibilities of the sex equity specialifts:
E - everyone should be a competent generalist, capable of
- T giving any of your basic presentations to any group.
| " " . some specialization is natural and useful, based on -~
i background and Interest, but it should not be exclusive.
- each person should sake managerial responsibility for

S IER “one’ component of the program, setting goals and miking
Lo | | " plans, but then using the appropriate,bxpertige of

everyon§ in implementing those plans.-‘ | _ e

(1i) Responsibiljlges of the supgbrt staf¥f.

: B |
C - give secretaries and other support staff 1naegendent.
S, ‘ | ggntjngiggrgsgggsjbilj;jgs. rather than having them

-~ ' function on a day-to-day basis. Any duties such as
. coordinating conferences, handTing th& budget, or
Y organizing your resource material which dolnq{ require
Y, a specific ability to be a specialist in sex bias can
R be delegated. Encourage 1nd§Pendence.and decision
Yo ‘ making. Oncé the responsibiVity haggbeen given, don't
- o spend your time on it. T .. X
tup '& | - include support staff in.all staff.development. When
Vol you are gone, which will -likely be often, they are
\ ) //) - the pragram and must be able to explain it.

, - (1i1) Tips on increasing secretaries' eredibility,qand therefd¥e
. - ‘enhancing your team approach. , -

- they should always sav_their own name when agswerin -
the phone: "Equal Educatden, Conpie Phthisic’kpeak?ng.“
- if specialists.are out, "Could ] ha¥fp you?" :
- never say "I wouldn't know."| Either "I'11 find out" or
. "T'think X would want to talk with you abeut that
‘v . her/him self, s -
- put secretaries’ names on division brochuré, with the .
rest of the staff. ' , : C b
S .= have them sign -their own letters, use their own names
if #hey are arranging something, S
- —encouragethem to speak up when attending meetings for
L you. 15 S, _
- - take time to talk things through with them - how to give

the essence of the program quickly, answer tough questions,
and so forth, 5 . |
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RECOMMENDAT IONS - SETTING UP THE PROGRAM

« (iv) Be prepared for the fact that if you treat your secretaries
'~ as independent, intelligent, autonomous people, they will
soon bé qualified for jobs that pay better than yours dp.
Send them on their way with a grin, and be prepared to start
all-over with good grace. o _
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C. STRATEGIES AND ACTIVITIES FOR~THEiPROGRAM STAFF

1, Analyze the system. = ’ [P

€ a. What are the important c)mpbnehts of the education system
‘ : in your\stat@? S . - ,

14

Consider: 7legislature, state .board of education, state
. education agency (or agencies), teacher education

. institutions, local ‘education agencies, gfo-

fessional association, advisory coupcils, interested °

community grqups.gspeé1a1_Qommissio s, other?”

.

b. Who does what? Who sets.policy, both formally and in fact?.
Who sets graduation requirements? . Teacher certification’
requirements (both pre:service and in-service)? Who develops .
curriculum? Selects texts? Identifies new materials? Who + .
provides staff development for - teachers? Sponsors conferences '
and workshops? Are there any other leverage points you need
to know about? SR - .

‘c. How do these components relate to each other? Which ones
R can tell others what to®do? Is your agency regulatory, ‘

‘ - , service~orieqyed, or both? Who initiates? Who responds?
. Who provides %services? Who uses services?: o

d. . What are the edudation pribrities of each component?

: ' A . " S R
“R‘ " e. Most important: for each component, who are the key people
‘ Whose support you will need? Consider both formal and
informal influence. Who are the "1ittle people” the "big
‘people listen to? AR | S

B

f. Keep on examining the dynamics of the system. As you begin
.work with each new division, university, -1ocal school system
. .or community group, briefly repeat your analysis, because
- #t may be different every time. ‘One division may le¥n ,
> &  ~ .~ heavily on universities, while another listens only to local”
S - superintendents; one school system may provide all its own
. ;niservice while another counts on the state qgs:cy,and,so,
: orth, : - : - .

1
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RECOMMENDATIONS - PROGRAM STAFF : | R
2. ‘Assgss what has already peeh done. . | o SR -

a. What have the Ijg]g'gg and Titld I1 (Vocational Sex Equity)
“" Ccoordinators already done? What are they planning? How can
you work with and support each other? - BN :

e . . y
b. Has,sg5_%gy111_ggggL£ggggniggg legislatively? . Through-any

_ Board policies? “Agency policies? Do you have agency language
. '$u1de11nes? what about teacher certification requirements?
extbook adaptions guidelines? o ,

c.' $ 0 i e already interested or active?

' Cﬂeck your Educafisn Information Center’s collection, Has
anyone been taking part in another  WEEA project? Were your .
guidance people involved in SEGO? What is happening in

. physical education and athlétics? Perhaps some_peop]e(grdivi-

gions have taken action on their own?

—————— [

P

3. Plan ‘

a. Based on the results of your openihg investigations, decide ,
where you can have the most impact. Using these recommenda- -

* tions and p1ann1ng\gpides,, map out the first year:

‘ (i) wWrite out objectives, with strategies and activities to
‘ " meet them. (it really is worth the time.) For eath one
' consider the essential evaluation guestion "How will I
~_know if 1 am meeting my objective?" . : -

(44) Evaluate monthly, and don't be inhibited about changfng
. yogr plan. 1t is a document to help you control your e
job. It doesn't control you. Revise freely; but know’ f ’

c " you're doing¥if . AN .

. b. Build your program around‘exjsting %riorities. Educatioﬁ' T

- . priorities. may fa nto three overiapping categories: -

poTitical;‘professjona]. aqg personal. . R

| (1) If your governor just- got elected on a "back toshasics" | \\

S , or “more discipiine-in the schools" plank, your agency. - .
. ' - will be dealing.with basic skills.or discipline this :

: year. This gives you a chancé to show how stereotypes

turn children off reading or how definitions of manhood
‘push- boys into Proving "nobody tells me what to do."

~ (i1) Be sensitive to career edutators who may feel that their
E long term professional priorities are Being $1ighted by

 ;‘, . this year's politics. °If your program-can bring attention
- to their concerns5,}heymay-be~very enthusiastic. B
. ‘;g‘d‘." ....... e arataras, . . ‘ -
N . . A
125 .
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_ (i11) Everyoné has ?evsonal Eriorigies relabed to expanding sex -
s voVes. Over ltunch in the 'snack shop you may well pick |
R up if a man is apprehensive because his wife just went |
~ back to. work, resentful because she refuses to, or burst-
: ing with pride over her skills either at home or in- the
* @f work place. Any one of, these can give you an opener .
| when you make & presentation to his division.

c. Plan for permanence. L . .
. 77 You are trying to use the system to change the sfstem . - .

' (1) Structure activities so they build competence in L .o e
. participants rather than relying on your providing T ?’.
" : a continuing service. : o .
o Example: you should not be awmaterials developer, but
e o a workshop in which others develop materials
\N : , may be ‘an excellent activity. |

" . (ii) Remember your overall goal is to interlock all components
of your program so they reinforce each other. Although
in some cases you may create new reiationships, mostly
you will be using the ones that are already there;

B
]

»

. d. Don't tackle your top targets first:
\ S You can practice on low-risk audiences (voluntary mini-

‘ ‘ . sessions. at large meetings, for exafiple) rather than on people
' : " whio_can deny you access ?Superintendents' Councils).

e, Be flexible. _Be;ready to adapt to new priorities, new |
. opportunities or time restrajnts. Respect other people's
realitieg, bu} don't go away. :

'

£. Use the calendar. For)each component you plan to work with,
FTnd out when they plah their year's activities, when they .
are busy, when they are available. It is pointless to start
something new with a state division in October, call a ‘
teachers' meeting in September, or try to find a college
professor in July. '

g. Use your proposal writing process to gain commitments. Talk .
~ over cooperative projects with the relevant decision makers Y
) (Division Directors, Local Administrators, Edugation Deans,: i
' Community Legders) in order to write’ the cost into your pro-
Vposa!. ‘Everyone respects a 'funding proposal? 1t gives:you’
‘ a-le§itimate deadline, promises money ‘to your colleague, and
gives them a chance to help you get.your money, which they
are 1ikely glad to do. S -

Al .
.
'
’ | ~ | | | ‘
LR s . ’ K .
- . - " N . -
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1

h. Some comments on time. ou'}T'be ca11fh§ yourself a failure
when you aren't one 1f”you plan your time unrealistically.
(See "How long does it takeé?" in the previous section.) -

(1) Don't budget more than three-quarters of your time. ‘As
T a member of a state agency you are a public servant, and
| . you will need the rest for meeting other people's ..~ . 5
agendas: going to meetings, answering unexpected requests, o
‘entertaining visitors, and putting out fires of all - , A
» ) . descriptions, If you‘don't heed this advice two things
. ‘ may happen: - ' i '

- . \ : - you will always be behind schedule and frantic.
: - you will be working an eighty-hour week and .
. frantic. And you may be doing it whi]e'yourgre - .
mak ing .speeches about how eq?gﬁyrhour weeks’ haud
.kept men away from their children and ruined the
family! | .

A : (11) Allow for.lag time. Everything in a bureaucracy ‘takes
! ~ ‘eight ‘times as Tong as you think it's going to. Follow = ,
the advice of a wise early mentor (male) of New =
Pioneers: "The only way.to {ive with this systemq is to

. \ have so many balls in the aim at once that you have .
\ ' . plenty to keep you busy while you're waiting for the first
‘o | * . oneY to come down again." . —

’
r

4. Accept appointment to as many planning committees, task force$, ‘
advisory councils, etc. as possible. In the beginnidg it will take
: up your time, but is worth it for the exposure it-yives the pro
v - gram and the education. it gives you, °‘As time,gogs on, try to
appoint others who are sensitive to sex, equity issues .to take your
: place. . It is a way to recognize and involve more-people, and | -
¢ : " increase the program's impact. : : o ' : .

-
L0
-

5, Consider having your own advisory council, o
‘ — : : ,

‘a. Possible functions:

| - prov%de_po11fical'exposure, public rélations, credi-

- Cos , » bi]i y. . ' : - . . T - . ;~ .
. S ‘ - provide a sounding board for your plans, representing
: - ~a variety of your target groups.. - - ' .

- provide an ear to the ground and Tocal or organiza-

tional contacts. . : - -
AR | - help design the program or parts of it. - <‘ R
) ) ‘ - conduct workshops. (you will have to provide training). ’ )
. = - assume leadership role in their own organization or h
[ | © institutjon. ~ . |
o . . . P . ) N v -
R L -123/’ ! |




125,
RECOMMENDATIONS - PROGRAM STAFF  ° T
. ) . I . - . | ‘ , L ; . | ) ‘ .. .
vt b. Possible drawback: g . ?~~
3’?“ | 1t takes time to identify members, get their acceptancas,

hold meetings, keep thelm busy enough to feel they perform a
‘useful function. . A L o :
»
c.  If you do it: o ;
e — Dpn't waste their time. Make it clear what you expect
® .~ of them. If they are purely advisory, have a structured set
of questions or issugs for each meeting, so that they feel
. you knew what you needed and got it. If they are to be more
. active, outline clearly what training and support services
»  yourwill provide. - ‘

ct person- in every division, LEA, university,

// - +
6.. Ask for a fo mal_gonta ,
community gr vou plan to work with.  Other relationships will

. p
‘deve1op around specific activities. Right now’ you need a way to
communicate. . » . : : oy

7. Information services. (Catching the attention of all the people.
who Tthink they know what you have to say and ‘that it has nothing
to do with them.) . ~ . S

N~

" a. Brochure. - . .

. (1) A simple three fold sheet, with>your logo on the. front,
t I X the bagics of your approach and als, some cgtchy facts,
SR ‘ a list of your sexvices, some cheerful picturés, and
your names and addresses.‘-(Include'secretaries‘names).

B o A(ii) Use it along with your business card, put stacks out at.
i ‘ " meetings, enclose it in letters. :

»

-

</ \\b. Handouts. In-house printing is cheap and easy. Run off
<~ articles, awareness exercises, newspaper features, and carry
them every time you speak, We have found it works well to .
tell ansAudience that the handouts are free, but "please
don't take them to be polite." It seems to increase the
chances of their being read.- : '

- -~ .c. A fi]%strig,r A basiG presentation which can.explain quickly
St | and optimistically what your program is all about. It-~should
include an introduction to the symptoms ‘of. sex bias and how
it affects both sexes, with some suggestions of what to do
, . about it. You may want, to purchase one,, adapt one by redoing
’ ;the narration and pictures to give local flavor, or start
i . “fpom scratch. (Ours is available on loan to reproduce or
‘ adapt.) Use the filmstrip: T

| | ‘ .
e - in your own presentations (you may soon decide against
/ : . this, as it is really a duplication of effort for you
' B ' - to travel in order to run a projector.)

' - beforg your visit, as an introdugtion.

“

‘x‘ A - 12y -

L .
e ' : s
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. ; ; . - after yourfvisit. as a follow-up. 'Either of these
| turns your single.visit into part of a series, and
‘gives good percolation time. e

L Y

- when you can't he there, e '
- yt 1§ also very useful for your local leaders,

. _ ~as’ it re™eves them from having to make an entir
) o i presentation themselves. - :

d. An annotated bibliography of recommended materials. Reviewing
materials takes a 1ot o?:time. [f possible, get this done by:
; a community group, college interns, or bring inja squad of
T teachers for the purpose. If your agency has a regular mecha-
L nism for sending out annotated bibliographies, plug yours
. into the system, In North Carolina such 1ists are automati-
cally sent to all school media specialists and 1ibrarians,
r and. are used extensively in each year's local purchases.

. o e. A list of existing materials by institution and ?eogrébhip
- L : region. This may be even more useful than the 1ist of

recommended items.. Many people can't affort expensive media.
productions and find it difficult to buy even print materials
from a 1ist. Letting them know what is already available
locally may give them a\low-cost,'low-effort breakthrough::

. (i) Find out if the agency or public 1ibrary.system has.a
central catalog or a mechanism for a media survey.

’ (i) If not, send a mailed uestionnaire to all public, state.
: | ~ agency, school, unjversity, community college, technical
R . college, regional education-center and local womeh's =
center libraries (or as many as you can afford.)

(1115 Qg§%nigg the type of items you are 1ntérested in care-
‘ fully., Otherwise you'lT get reams of sex education.

. (1V) Ask for the gonditigns upder which the collection may
' "be used. - ‘ S
(v) Publish the resu]ts;-listiﬁ%: o v

- _fledia - every item. S - .
- print - classified as “none", “small", "moderate",

o | or "extensive" collection. =

. - no_response - for those ‘who do not return the

Surve'y.‘\ * '

(vi) Use this list as a basic handout, while it is short. '
‘ As it grows, you may want to suhdivide it geographically.
‘ : ‘ ~ Geographic sections and new additions can be eatured
’ : in your newsletter (see below). ST

r o Co




-

JSUAT OV SO U
T VO
L K v \

¥

"\,.

AN . . .1270 . ‘ . | \
: VA . '

RECOMMENDAT IONS - PROGRAM STAFF '

'(vii)-'As you deve]op-your local contacts, urge them to get

(vi11) Keep the 1ist up to date by keeping a file of 1tém&ve
rvey

“)  through a newsletter,

f.

.
i
L]

g. . An 1nformat105 packet. A combination of any of®the above,

h.

L4

in touch with their, Tibraries, Eoﬁgratulat1ng them on
their collections, suggesting purchases, urg ng -them
to_return'the survey if they have not. e

you discover as you go along, and repeating the su
annually, The very fact of 'receiving the survey may
inspire some media specia]ists.to‘consider-beginning

or extendiny their collections in sex equity. o

(ix) Otherésources{ Personnel recruiting and. staff develop-

ment ces In industry may have good {tems on ex-
panded work roles. ommuggtxA;rougs“suCh_as the YWCA
‘and Girl Scouts may also be goo sources. Unless an
organization will condyct a survey for. you, perhaps

%) is unlikely you can make an
exhaustive 1ist of thesé items, but you can add what
comes to your attention, and urge local people to
help with the search. . | ‘ . -

A 1istwf resource people. Knowledgeable people of all
descriptions - from académic'authorities'to'pioneering
blue collar workers to your local trainees ¢ to be used as
role models, speakers, local spokespeople, etc. _Get per-
mission before you put a.name on the 1ist, which should
include how to.reach them and what they're good at. You

‘ ve priyvate file in your office.

Being a "booking agent" is a very valid role Tor yous

quickly assembled and sent on request.

How slick should your printing be?. This is a matter of
personal taste and budget. Your products should look clean
and profes;iona]. but overly slick items have drawbacks:

- they cost money. .
* . they cost time in prepagation.
- they discourage revision. o
- they may put people off (my tax money...). /.

You are probably better off with something you can gef done
fast, redo easily, carry ccmfortab]y,\and give &Way}free}y.

LY

i. _Use-thelpublic mediai | , -

(1) Get to know your public information office. Get them to
' ' 'show you how to wr te a press release,. «Jour agency may
focus on local weeklies - find out how to give a state-
wide story local appeal by attaehing the name of a
~local contact.. . ‘ ,

13‘()‘ -

.
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.

You may He contacted d1rect1¥ by reporters. Find -
out the agency protocol for handling the press. Which -
reportert have been supportive .or critical of the agency? "t
Develop your own list of Journa?ists. draw1n? on the . o
ranks of feature editors, and education-spectalists in

daily and weekly papers regional magaZines, radio, and -

television, : . e

(11) Make your events news—uorthy_gx,hhving public (preferably
elected) ??1c§aT*take part. Femture your owh Superin- .

tendent as often as‘possible. . Yeu are giving them ex-
"posure, they are lending credibility to your program,
and the issues are being communicated to tHe pub 1c
(parents) along with morning coffee,_ = R

Your visit to a local school system, perhaps to o
conduct a workshop, may be an. exzuse for press coverage.
If so, put all the spotlight.on fhe local pegple, Get )
theiy picture in the paper, 1et them‘be interviewed,

Write professional articles or arrange to have others write
‘them, These not only fatten your resume,-they give you a
chance to communicate directly with professional colleagues,
push you to articulate your ideas, and can be used as. hand-
outs or resource materials.

Possible seurces of * publication: Professiona] Journals, {
regional magazines, industry house organs, university alumni =

eﬂ

o+

k.

1.

magazines, state employee's magazing, newsletter of state-
wide community groups or professiona1 organizations.\

Publish newsletter.

- -keep a running file of castpons, news from your locdl
* program, success stories, Mlew‘materials, new research
results, pioneering workers, newspaper: articles, news
of lawsuits in the state, etc. .

r turn it over to a secretary to see that whatewer has

- .been collected gets put together and mailed. :

- it doesn't have to be slick or have regular features.
it just has to get out often-enough to keep people
feeling communicated with,

- use photo- copiable mailing labels - pee1 'em off and
send it out.

. Send colleagues copies of . articles, notice of conferences.

cartoons, etc., often with a "Thought ySu might be interesteg"

in the corner. Send an item that has nothing to do with sex '
equity sometimes, if’ you have reason_to think. 1t S “the{r ‘
thing "
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IdentTf useful mailing lists. A great deal of good -
material (along w e Junk) comes unsolicited, Get your-
self on these mailing lists, and put your .colleagues and 7 ‘\

contact people on them., (Get their permission first,) This .

* *gives them a regular reminder of the issue at no cost or

n.

effort. to you, from sources which they may respect quite
independently of your -program, ¢ - , |

-

Keep a bgliet1n\b0ard outside Eour off#ci. Change at ;egst L | fif
one i1tem on every day, and-don 't get so crowded’ o L

that the changes don't show, You- want people to realize
that your display is always worth a second look. This won't C
be a lot of work if you keep a running file of goodies, o s
and always read the paper with: scissors in your hand.

P

Have a borrower's table in the hall (if fire law permits)
or. in your office, with magazines, handouts, new publica-
tions, and an r. system sign up sheet. ° - o

"Carry a camerd.s Sex equity is often photogenic:

- Black and white filmis cheapést and what most pubdica- -
tions want. . L .7 ' S :

- You'll want color slides to show on television, or far
a slide show. Color prints are seldom useful. -

- Don't forget to get signed releasgs from the subjects.
Explain the pictures.may be published. ~They'1l be
flattered. . o . |

-.Send pictures to local papers. Some will not use

unsolicited photos but many _

and photographer instead. :

- Use pictures to illustrate any published interviéw
you give or article you write. : o

- Let local systems run them off fn their print shops to
use on bulletin'boards, paste inside the cover of text

books, etc. »
- Put them on your own bulletin board and in your news-
letter. | - >

Some of the pictures we didr't take and wish we had: boys and.
g¥r|sfogeEEer Tearning how to put snow chains, on a school
bus, a school's first woman teacher to take outside bus duty
(getting drenched), a teenaged boy sprawling under the:

" assault of four five-year olds, a secth;gradgEfasking an

eleventh grade track star for her autograph...®

T T:‘f""'f*' LM .\‘Vi ;
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8. Speeches, warkshops, and conferences.

a. A1l presentattons should follow ithe same general pattern:
(1) The phi]osoﬁhy of the program:

L4

- starting with problems your people are already,
interested in,

- seeking oppartunities to expand horizons, rather
than trying to éliminate bias. | ,

- starting at the beginning, showing the nature and

_ effects of sex bias. Go into some detail, relat-
ing.childhood events to aduit behaviors, perhaps
using a filmstrip. ' -

- the importance of including men. Give this added
emphasis if your audience is mostly male.

‘(11)-.Exam les of things people have _done ,demonstratihg
. the program is both posttive gFH po%sib]e.

(111) Discussion or. question and answer .period. f the
. occasion doesn't lend itself to this, 1llustrate
every point with a s@ory peopel can relate to.

(iv) A strbng statement of what you hope people will do as a
. result of your session, (Send someone to your training
W . institute, talk to their children differently, whatever.)

(v) Under some circumstances (half the audience has heard
you before, you're getting sick of-the sound of your own
voice) an hour session .can consist of a ten minute intro-
duction Tolloyé 3 : 11-

[

Intended behavior exercise. You w kely be-able to
make most of your major points in respanse to the be-
haviors they identify, if you comment rather fully.
It's a way of letting your group structure your speech

. for you.'

. (vi) A.good opening exercise for an occasfon. Ask partici-
.~ pants to indicate with thumbs up or down whether the
~ people in their school might be interested in a new ‘
: - approach to any of the following problems, and then list
v S - the problems related.to sex roles that you think might
. o have most relevance for your audience.

' (¥ii) End with something interesting. Save ovie of your bes}
.~ “sTorles or sessions for the end. It keeps people from
) ' drifting off, and lets them go home intrigued. (i

- possible -exception is one-day team planning workshops.)

-

‘..

Lk
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b, Speeches and introductbry sessions - 40 minutes‘to l houf.

" (1) Short, small-group sessions (mini-sessions at conferences,
) ?acu1ty,meef1ngs, principals meetings.) Make your pre- .

sentation about 25 minutes, save 20 minutes for discf¥sion,

" (i1) Formal speeches or groups too large for discussion. Use
e cussion time for more stories, or take ques fons.
(111) Comments: ' . . | -

| - short sessions are epough to define terms, dispel mis-
conceptions, arouse interest, but they will not moti-

vate much change. They should tr¥ to’ tantalize, se

that your audience wants more. Otherwise there 1S
The danger of people Ee!ng Tmmuni zed by a little in-

formation. "We already had that."

- Don't accept invitations for less than 40 minutes unless
your only purpose Is to have the program recognized.  {

X It is not likely to be worth the time it takes you
{‘ . to get to the meeting, and there is too great a dan-
ger of your arbusing old fears with no chance to
allay them, Lo 0
v - ‘ 4

¢. Awareness workshops (2-3 hours)

?

(i) Suggested agenda:

_ 35 minutes introduction and philosophical overview. -

10 minutes "Who Needs It?" exercise. |
26 minutes film or basic presentation on the nature
_and effects of sex bias. - : T

20 minutes general discusstom. '
60 minytes uncon§cious well-intended behaviors
exercise. = . e

~(i1) If the workshop is an introduction to a longer cbnference,
“stop here, or do a short substantive exercise like a "
Textbook Review .dr the Language Worksheet.

(ii1) If the workshop 1is self-contained, spend your final half
hour in large or small group brainstorming on ways parti-
cipants can expand students‘v(or\their own children's)
sex role expectations. o 4 |

' | ¥ . o -

d. ~P]annigé workshops - (One dayf”7

,
1

Yoe

Objectives: DUne, to create informed support groups who under-

stand what. the larger program has to offer, Two, to produce

a written draft of a plan designed to the neeﬂEgbf their

organization, ' . . .

(i) Morning - regular 3-hour awareness .session, because even
the most no-nonsensé people must have time to talk before
they can plan, - . SN '

~r—
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. : ' L] .
(11) Afternoon i p]annl\s are in teams (3-6) appointed by .
thelir organization: : L ,

. ’ »
- 40 -minutes - Explanation of planning guide's
objectives, activitijes and use. S
- One and a half to two hours - Teams work through
p]annin*hguide with \consultants circulating among -
them, ey.can leave when they have finished and
you have a copy of t eir plan, '

- -

(11.d)

Afternoon -,ff lanners are 1hdividua15 (curriculum
supervisors, single representations o any‘qrganization).

- 30.minutes - small grqups each brainstorm approaches
to one objective. ' ' )

- 30 minutes - small gr ups report to entire groups

- 30 minutes - indivi ualls write own:plans biased on C
large-group suggestions. (Be sure! tb eoltect coptes.)

- One hour - Final substance session!- anything that o
seunds interesting. . RS

(15) Planning Workshops may be re eated-annuaf1 , to 1hvo1ve
| new LEAs and help Eﬁe‘original,ones update their .
- {(v) Comments., ' a

—————i—

. - Promoting a planning workshog. I
I ress that participants wiil go home with a-written

draft of a plan tailpred to the needs of their insti-
tution - it's a working session. Many administrators will
consider awareness d Tuxury they don't have time for, )

t"me. : / T " )

- A chicken and egg problem, . AT
o Many teams are ungasy planning because they do not h
o know what the Superintendent wants. ‘Neither does the -

Superintendent, ‘In-~fact, whdt he or she may want
most 1s for the team to return with a well thought
out plan which they are willing to defend, based on

© what they have/learned at the workshop.. o

> Plans must be written during the workshop. =

ey arg very unlikely to be done a ome afterwards.

(We had som?/exceptions - rare and wonderful,) -

- Keeping topfes of the plans, letting people work ‘in
groups andfputting interest sessions at-the end all

- tend to W;ﬁe participants try harder to complete
the plan fully. - - . o '
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- assure them that you are éeping copies for study - : .
urposes only. If they think you wil) hold them | ‘
| accountable, they will write & p1n1ma1 pltan. . ./ - “
e. Spiral cbnferences.‘2~3-days. A serfes of éonferences at

approximately & months intervals, for individuals who ‘will o
_be developing and demonstrating modules or other activities, . :

Objectives: ' One, an. increasing group|of 1nformed'and,1hvo1ved )
people. 1Two, an increasing number of|field tested teaching <
modules or other activitfes. A | | '

" Conference I:

. - reqular awarenes$ session.’ » | ‘
- variety of subst sessions, td demonstrate the breadth
and complexity o e relationship between sex roles and
4 learning. These are not. training.sessions. Beyond in- S
.[ creased understanding, the object is to ggggg§t avenues: E .
. for research and development, , T
P ‘ - UsThg curriculum planning quide (with adapted activity :
‘ . 1ist {if participants are\not state staff or public . \
school teachersg. partic1pants\jdent1fy at least one :
area where sex rales are relevant to their present work,
and contract to develop a teaching module or other ac-
tivity to be-used in their.work. |
- if desired, a program planning session can also be®

included, using the LEA or Teacher tducatton Guides. | _ Cn‘\{f
~ , o
: ‘ us ast gne | &
o guest, and representatives from any institutions not taking. -
« ’ part Lefore. - ’ |

- .

Agenda: L
- regular awareness session for newcomers.
~'variety of substance sessjons - either free choice or
separate tracks for.newcomers and previous participants.
- modules (or other activities) demonstrated.
o - some participarts contract to field“test modules, '
. . others choose %gw topics to develop, thus gﬁ]arging . : N
N o .

" the scope of study.

-

‘Cbnferenceé 111, Lyﬂ V...: As above, adding reborts on
tield tests. /e CL ,
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\ ) . '. . - .

9, General uerkShegging‘tfpi. -~

a. Getting;people there.

(1) invite key Deople (agency officials, Board of Education Lo
& members, legislators, education deans, community leaders. o
elected officials) to

increase tQe workshop's cred1b111ty . I
raise theil awareness : .

provide role models for other part1c1papts
-give you feedback.

| A _ : They can "bring greetings w sit on a react or panel,

s o conduct a small group discussion. be an "honored guest“ |
o Joome e perhaps talking -briefly about their own lives, or make ‘

~ a major address.

(li) Have State Superintendent Or other top officia] 1ssue
. the Tnvitations to major events

(111) Mail early. °

R (1v) Invitation should go té top person respansible (Superin- -
: A tendent, Dean, etc.), but you should alert your contact
‘pegple to look out for it. /

L e ~«  (v) Follow u 1th phone calls, using non- d1sapprov1ng
- ‘ & anguage: e haven't heard from you and did want. to re- .
o ~ sérve-you a place..." Often the mailing has not gotten. .
to .the person who skould take action. and your ‘1 will
trigger a decis1on . -

. (vij Use colored fhper or put. magic marker borders on your
T invitation 8o they can. find it easily, . .

(vif) Use .a catchy sentence or two about each topic so that S
your meeting sounds interest1ng" - g _ *.f*faj

}f.;.*f o ., A(Viti) If practical events w1 otake place,.such as p1ann1ng, ,
: S e - stress them. . & o

;,?- o | xXVAJ © (#x) Enclose multiple Rlyers describing the workshop to be

lllc.l

distributed to participants ahead of time, Any work-
shop goes better when participants khow what to expect.
but this 1s cruc1a1 for planning ar. training sessions o

j‘:,

‘._4D> .\"

-
-
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0 be physically well cared for. ‘Now ‘is your chance to be

L _ nurtucant, C S L

V- (1) Qegis .,'yourse1f; or will you
- ask an LEA, universityy or community group to host®

S (11) Dossible locatioms: = -~

S L - Gentral Office Board-Room. B

LY © + -+« ‘< Schools or commumtty colleges - ‘auditoriums, -
" s - cafeterias, cTassrooms, libraries, . o
. | - restaurantg/hotels. . '

: L et orT ity center.

TERYHCA 6F G |
» - Criterfa: air. {tioned, furniture movable to accomodate
‘ Tecture and small\groups, projection facilities, convenient
i1ity and permission to have refresh- -

L]
b

to a quick lunch fat:
ments in meeting room. -

(fi1) If workin with commercial establishments, be,sufe exactly
7 what 1s covered 1n price quoted. Mealtr Coffee break? ’
‘ Meeting room? _ L. | \ 4

T (iv) If host LEA is providing,refreshmeﬁts,;check on boffee, E
. | - Creamg sugar, cups, spoons, and food. (Doughnyts, ‘

fqn;zparticipants!)'

r r Junch that is che.ap', quick, gogpd, and nea\rby,
Try to all eat together, It promotes discussion, and if
you're late, you're all late. S o

e +(vi) Check ‘on copying facilities, -arrange to reimburse for
‘ « - use of copying. - If none is available, provide carboh
o . paper. Take along carbon paper im case machine is.out
e _-. of order that day. Or avoid the whole hassle ‘and print.
| - - your materials on self-carbon pape? - people love it.
(vii) - Get good travel direc jons and include them in the work-
.~ shop ‘memo~" - o C . e

RO

K]

PN B .

C(vidi) State be inning and ending times clearly 1huthp original
memo. Even so, at the beginning-of .the first day, allow

¢ ‘half an hour for participants to be late,by building in
a registration;and{refreshment period.r ‘ . ’ .
:* ' T 3 : . - | ' » .‘ : v@ o
~ l. v . . . .
, -
. ¢ . -y
R | 133 |

e b. Making arrangefients. Remember how important 1t is for people -

apples, homemade goodies where you can wheedle the recipe -- |
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¢. 'Conducting the workshop

N €} Eet there early, start on timeg %t%x %?,%%hedu‘ﬁ- A
: ven & laggard group will appreciate you're firm
. and cheerful. - ’

. . ' ’ .
(11)  Introduce' yolrself .in personal as well .as professional
terms, and have participants do so also ki EEe group 1s
.~ Small. Where you grew up, your family status - people
relate to this .information and are sometimes reassured

by ft. _ ‘

{111) Focus oh the cautious ones in the audience, those who o
are sitting stiffly or whdse eye cohtact {s reluctant. '
A nod or a smile, even a wink if you're good at it, . .
can convey youf belief that you and they &are the
( - same.basic values and are on the same, wavelength,

)

N . * (4v) If a questioh comes up that you can't answer, throw it
o | back to the group. ATl the dité*]iﬁneéa 13 in your
</ ' : participants' own lives, I _
(v) Keep circulating. Even if you have an equal number of

consultants and small groups, keep moving. It gives
both sides a more varjed experience, and jt prevents
the team from turning you into the group dader . '

- (vi) Listen, while you circulate, Are some planning
oEﬂecf*ves meeting resistance? Perhaps they are un-
realistic, or poorly phrased.  Now is when you refine
your instruments and your technique. Anything you
have to explain should be revised, ~ .

(vii) Keep laughing, especially when you come up with un-
1n%enae3 aougle entendres. (We had someuteauts!)A

. However, {f.a joke is based on intersex Hpstility,
it's OK to talk about that, as long as ydur response
‘ T ) -

“isn't hostTle too.

© 10, Trainin?Atraingrs: the- Seminar -Leaders' Institute. One week,
For Individuals or teams nominated by LEA or other institutions’
to 1ead 20-hour seminar series on sex roles and learning. One .
theme has run ‘through these recomméndations: the importance o
of giving teachers an extended opportunity to understand the '
implications of sex bias, preparatory to informed curriculum
expansion. Although the workshops above are useful, they are - = .

» ~all too brief to provide percolation time, and too dependent. ~\

- .on state staffi A good.program should be under local control, - N
with local leaders. Lo : : .

7 S
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Therefore‘ the mosgiv#luab1e use 6f'project staff time is . .
1ikely e in _tra cal leaders, . .

- institution\or organization that wanted to use it. Plea :
also the Semina§‘Leader‘s Handbook, which contains not only the . ° .
text of the seminars but also a host-of suggestions for conduct-

~As our training program was for LEAs only, mﬁny recommenda-
tions will refer to them, but the process would apply toggny
see .

ing them, many of which.apply to the training institute as well.

a. Promoting the program. Some states may be able to-be: more:

"~ directive than we In North Carolina can be.. Our agency has -
more a "service" than a “"regulatory" function, and there is
no way we can require any LEA or university to take part in
‘the program. Of course, any community participation is
voluntary., Therefore, unless.you enjoy the lyxury of a com-
mand performance, a solid promotioh is necessary: .

(i) # Feature the local sqinar at all appearances, fn all )

‘interviews, through a nformation channels. When
people think about your program, th%?~shou]d think of
the local seminars. - “ .

(i) “Work through.superiptendents, dean, etc. Make pre-
sentations to superintendent's councils, send memos to
them from your chief-state school officer, the{r .
regional coordipators, or any one else whose opinion
they value, = ' . ‘ ‘

(i) Emphasize that the course will be Jocally controlled,
- tailored to Tocal priorities, aqﬂ%w: 1-at least suggest

" _some new ‘approaches to concerns.‘already on the local
agenda. : LN

(iv) It will provide a program which will give educational
' substance to legal efforts, 'reducing hostility to the
Taw, and provid¥ng clear evidence of the LEA's or’
university's desire to comply with its spirit as well
as its letter.: . » = :

(v)® The training is free, contingent only on a commitment :

' to support the course in publicity, logistics, and
financial resources., (It is important that® you get

A

’ this commitment as solid as possible, otherwise you
‘ - are ietting traineks up for disappointment or frustra-
tion . . ¢ ’ ’ ‘

(vi) 'PuBlish a 1ist of the topics to be covered, using
- “down-to-earth catchy phrases that wjll make the course
sound intere§ting, This is crucial, as most people :
will assume you are offering & program purely on sex.

‘discrimination, a topic which they are likely to regard

as unpleasant,

e My

[ S
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L o v (vit) ﬁgng mg’%i%lg 1n¥i§at19ns tp”thé Superiatendent or g;ah, ”
to ' Jirector of Staff Devalgpment Directar of Curriculum
L - ‘Devélopmeant, Director of VDca{iona].EdUCQtiona and S
o .Titde IX Coordinator, as the individual who actuailyg T
| makie such decisions will vaby from place to place. //// '
b. 'Who-§§0u1d'(§ce1Ve thg,training} | . ‘
- (1) Nominées should be any one to whom their tolleagues

- . cgn relate -comfortably, There s no need for them to
et ‘ N ) _Fave any previous knowledge of sex bias; Indeed, . '
| N _ there may be some disadvantages. if they already Have \
~ a lgcal-reputation for being.g%gped on the subgett.
o , (11) They may be any race or sex, an -subject, area,_ an
o S age leve], either teacher or cen e had
successes of all descriptions. . | .
that they should not have so many other duties that -
they won't be able to do justice to this one, .

, S ‘ If you want to fund the program out of vocational
' smonies, your participants will have to be vocational ! )
or guidance, but the program they:conduct at, home, :
which will be supported out of local resources, can
st111 be open to everyone, . (Many vocational educators
support this approach as it reaches children in time
o influence their pre-vocational choices.) |

L ' Nl 0 , N :
s : _ (441)- The training program should not be open to those who .
. : ‘ " want to take E’E- ?or‘ thelr own Interest, -or to use  °
’ . , .only in thelr own classroom. Tﬁé?_are who the local
program is designed for. -The tra ning institute will
' develdh a strong peer group and shouldn't be diluted
~ + with people who aren't facing the same responsibilities. -

- . .
S )
-~
R

c. How many from géch.LgA,or institution?
‘(1) This depends on the size of the LEA, whether you have =, = %

. ' created support-groups through planping workshops,
\ o and how large a premium you place g reaching the
L2 SRR maximum number of LEA's quiekly. = =

(/‘x S | (1iif Singles do fine, if they have a good support system,
- ~but they seem happieqlif they. have 3 partner, :

(111) In,.very 1a?g§ units, teams will likely be.ne&esSarj.

d. How manyat the fnstitute? The optimum size fs probably
e_yeen and 40, with 50 a maximum, | .

\
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rahewal credit for each ten contact hours. We planned our:

_ Toda) course to be ten Tessons of two hours each, and worth
I two'gredits. The‘tra1n1n? session therefore fit easily into .
' five days, with each morning or afternoon representing one ,
Tesson. As our trainees also had supplementary sessions on ’
special subjects, materials, and methods, they recéived
three credits. Several people have suggested- three days,
but we would regard that ¢autiously. -At the end of three.
days our people were tired dnd sometimes uncertain, Then -
they seemed to ge?ﬁa\second wind, and by the endthey felt
"ready" R _ : .

e. H§E long? In North Carplina,?téaéhers earn- one certificate’

£f. When? The third or fourth week in June, when school has
Just let out. Teachers are free but haven't left for
vacation yet. This gives them the summer for reading and
‘ ' reflection. * "Forgetting it a11" over the summer did not
’ seem to be a problem. "It's hard to get people for a )
~ week at almost.any other time of the year,

Foog. Teaching materials. )

({) -Materials should be as com lete as-possible. (See the

"BTack Book"). . The assumpfgon sould be made that the

T trainees know nothing about sex bias, and they should
be free fram all necessity of having to take subject
matter notes. They should, however, be encouraged to
take notes on methods of approach, ways to answer )
tough questions, etc. ‘

(i1) Make multiple copies available for trainees to take |
home, to enhance-the~“r1pp1e effect."

h. Conducting the training‘inskitute. Beyond substantive pre- LT
‘ paration, your biggest Job 1s to keep your trainees loved -
and cared for. Any week-long training sess%on is exhaust-

ing anyway - this one is emotionally exhausting too.

(1) - Hold the institute in a.gl%ce which is comfortable and
~ provide§ some opportunity for recreation, even though
~ « many trainees may work too hard to spend much time in
the pool. We had the best luck with places that didn't
provide too many distractions nearby. -

1 v

- (11) Time to‘re1ax,'. . .
: 1uqch - 2(690?5 to swim, shbp. hike.

evenings - no jore than one with a formal program.
. Ours were one dinner with speaker, one

: ) L o optiongl film festival, one-required
- " trip to movies or watching TVTQEFE_?kee
- : c for planning. : :

| 142
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Build. in oéﬁggt%nitiu¥ for informal feﬂiowshtp ‘between the partis - —
. cipants rather than simply hoping Tor_them under the heading "free"

Cfi?)

(1v)

{v)

(vi)

.1nterna1izing the ideas of the day.

time." For us it was a wine and cheese partg betweén the last

sessioh and dinner, cafe style with small tables, (Pass the hat
for wine money and spec1al requests - peanut butter. celery, grape e
Juice. suandwen:EE?ds ¢ '

This' is important. People need to exckanqe gtories ‘on a
one-to-ohe basis. They are not only unwinding, they dre  also

.
Feelihgs and feddback. - You need to knoWw' two th1ngs

- how good wds each session? Use an evaluation sheet at the
end o ever{ one. It should be brief ahd anonymous, asking

~ what ideas turned them on or‘Pff and an. evaI?ntion of the
presenter, These evaluations! are relatively mpersona1

- how are your people fee11n$? The experience may be exhila-
rating,xbs%ft1ng, depressing, exhausting - you need to _ .
know. At the beginning of the sixth or seventh session, “and ”
again at the very end, ask.participants to write you q :
letter saying how they are feeling, both personall
and professionally, about the tra?ning. E e take signed
letters as a signal that you reaIIy want to know about them,
and they tell you,

r

Follow up on the mid-point Ietters by.giving‘the group
a brief ‘6ral summary on "How you're ¥eeljng" and discuss any -
fssue questions that are of general concern. Work any others
into remainin? sessions without CQmment Deat with personal
issues directly and privately. -

Voices of experience, 1f possible, the presence of folks who have

already taught such a course is enlightening And reassuring.

They can share their experience, not only giving advice but also
offering 1iving proof that it is possibIe to. discuss sex bias and
survive., ¢ ~ .

Helping the trainée plan, (See page 211) Our'trainee 3 gkeat—

“how to achieve their goals. "However, when t
were completed, they felt confident. We urged them to be un- v

est concern was uncertainty as to what we exﬁected ?Itthemi and
eir written plans

inhibited - jitmeone would sarely say so if they had aimed too
high, and. is-more like?y*to happen if you write it down.

‘The p1ann1ng séss1on should not be left ti11 the . |
vefy end, We had it on Thursday afternoon, and gave B
the participants Thursday night free to complete
their written plans. (We required the written plans as a

[}

. a

| | ‘143
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condition for receiving credit, in 1ieupf a final T

exam). As we helped teachers plan, we tried to em- , | v
S phasize.theg did not need to develop lesson plans .

. o ‘ (the Black Book provided those) but rather consider . -
- all of the decisions they would have to make and =~ et
: | contingencies they would have to face in order to -
establish a successful program, The planning x e
guide is structured but non-directive. Everyone o

- ‘faces a different situation, It has o be their : }
plan, not ours. ~ B v o o, :

(vii) Give diplomds: This is one time not to stint on
the printing. Your trainees Have worked hard, and.
- they're going to be on the cutting edge,. They
‘deserve recognition. Mail the diptoma to their
superintendent and ask that it be-presented with ' -
, - suitable fanfare. Even if the superintendent just
- ~ . hands it over, at least it came to his or her
' .attention. And,. incidentally, don't forget a
state-wide press release withiall the seminar
leaders names attached, for local papers.

"

N

11. The importance of reinforcemen{;‘ ,
Tvery time you zi:Tow up on a contact, be it a chance meet-
ing ora week-long ttaining) institute, you create a continuum.
It's the difference Between a 1ine apd a point. A point has
no direction. A 1ine extends into infinity. S _

"a. Follow-up activities need not be complicated.. K simple
"How's it going?" phone call can remind people of a com- .
C mitment they took seriously, but haven't gotten around to.
e And -sometimes there is a minor snag that wasn't quite big .
- " " enough for themto call you, but which has them stopped. o o s

b, .Possible,reinforcement.activities:. Phone calls, letters,
“questionnaires, newsietters, press releases, visits, re-
~ fering someone as a spokesperson or authority, giving
. public recognition, including describing peoplg's activi-
PO . ties in your speeches, follow-up conferences, a second
N SRR ’ round 'of planning workshops, further training, building
' ’ on local success, organized curriculum expansion...
Anything which' keeps the program breathing. >

" Reinforcénent is important for everyone, but two

groups merit spectal attention: - _ o

» C -
- " -
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. ﬁttwtnunﬂons-:moeam STAFF

c, The sem1nar leaders.

- 7 (1) 1deally, edch one should be v sited. perhaps with a
e seminar or & ng of the pranning team.. Those
a - who dre haying diff culty cadn profit from the s?pport
of the stpte consu1tant in meetings with their local
administrgtors,'and in private discussions of what-
ever problems or worries they may have,

. (11) Visiting the successful programs gives the state con-
. sultarit a wealth of ideas on how to solve problems in o
‘other places. ; '*‘

. - {111) If 1nd1v1dua1 visits are impossible, etters and h ne
e | : ggj}s can_be substituted if they are done 6n & Feguiar
.. basis. ‘

(iv)" A follow-up conference is strongly ‘recommended, It
should take place around November or February, when
trainees have had a chance to get well into their .
courses, but there 1s sti11 time in the school year
for those who have not started to profit from their
fellows' experience. A follow-up conference should
be a learning ‘experience for the state staff, with

’ reports from trainees being. the basis for refining
the program for the fol]owing year. .

d. The planning teams. This 1s probably the sin le most im-°
portant group for follow-up activities. Theg need it more:
they may have written a detailed plan, but they only have.

one morning of “awareness" to sustain them. But, If the

o planning team really carries through they will. provide the ©
\ seminar leader with the support that might otherwise have S
tocome—from-you— : '
« \ (f) Read over their plan before you call or visit Try , .
| e “to have a specific, but merely curious, question. . .
S Ny . "Did you have a chance to do X yet? I wondered if
Je . ; | - {1t worked. Nobody/Everybody else i§ doing 1t!"

(31) Call different people on_.the team for different reasons
so the contact or chairperson won't feel bypassed,

(111) Don't pester. If you sense a call 1sn t welcome, :
- quit! N

e. As time goes on, the r09ram rwill reinforce. ftself. The cage-
. ' . gories of activit* blur, +or 1nst?nce a second plan-
v o ning. w6rkshop will Vikely reinforce darly efforts, but also
. ~ provide access to new ones. A presentation to a principals’ -
meeting will.reinforce their seminar leader's program. When  ~ =
the program'is in full swing and all components working to- | '
gether, their mutual reinforcement will make the program run
with only a.well p\aced nudge from you,

,'141:$_ .; r ;‘ | A. _i\
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€

12, Curriculum expansfou - the long term impact that ties it all
together. 3 _ - - ' .

A1l efforts, with all compongnts, should ultimately point

in one direction, curriculum expansion. L |

« ~ The seminar sessions address barriers to change, the
fhodamental values questions that keep people from dealing with.
rigid sex roles, but that also offer the greatest potential for
positive thange. But if the program stays here, it may fizzle.-

1 The seminar series succeeds best {if it produces an organized

second phase, focusing on curriculum, A .

The State.staff program is only so thatfstaté staffers can
identify or create new materials for teachers, and show them how
to use them, =~ T ‘

, . o e
Teacher educator's new modules are only worth doing if " (;’

pre-service and in-service teachers teach d1ffengnt1y.

~ Community organizations"projects\on1y Aatte} if they en- .
hance the teachers' efforts, or if members find opportunities
to expand’their "parental curriculum.” ‘ '

This finally is the réééon why the effort for sex equity 3
must involve the whole school system: each component supplies
a different skill, has a different opportunity.
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D, STRATEGIC APPROACHES FOR THE FOUR COMPONENTS

: 1. State Education Agency:’ o D -
| a. Special characteristics of State Staff. .

- (1) State Staff are specialists, most of them in Qh 1n5trﬁct16561 o
- area, Curriculum exgang!onwil] interest them,. and will be o -
what theywill want to convey to teachers, but they will not" . .
have time for sophisticated research. Like you, they - L

mobiljze resources, both human and material,

(11) Their main clients are teachers. A prime way to motivate :
State Staff 1s to conduct a joint program in which their =
~ local.stars-respond enthusiastically. Most State Staff spend
.. little time with students, except in demonstration teaching.

(111) State Staff people function as leaders. :They are comfortable
and ski11ful in this role,,and wiTT Tikely:not need the same
~ _sort of reassurance that local traineés may need. ° .

" (iv) Many State ‘Staff members are the best and brightest in their
" business. They are important role models for teachers, and
will be stimulating colleagues for you. ’ -

(v) It is possible to gst to know State Staff on a'continuing [
personal basis, unlike your contacts in the field. - | 4

(vi) State~Staff members are very busy, and spend a great deal- of
timé on the highway.’ You‘céh combine these two points:
any time"you are on the agenda of a conference, check with
the ‘conference coordinator to see if anyone else from the
agency will be there. If so, try to travel together., A car
{s the best place in the world for the kind of conversation
. you never have time for. . S : o

: (vii) State Staff are subject to all iinds-Of poliiica1 pressUrés
> : S and externally imposed priorities. If you can help them
Vmegg;tpese priorities, they can only be grateful,

(viii) Many State Staff members are professionally ambitious, and -
. an opportunity for publication will be very attractive to

them. ‘As expanding sex roles is' a front and center topic Y.

just now, many may see cooperation with you as an opportunity

for ddvancement. s N .

(ix) Finally, State Staff pedple‘will undertand the pressures.of
S your(job better ghan'anyone eI%e.a11vg. ' ,

VR

5

b. Planning your approach. ey SN AN

™,

. (1). EVeryAdivisionris-different, both'prOfesgionall and
. . ) personally. Find out what their concerns are first, then
) see how sex equity applies. o \ L

{
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: RECOMMENDATIONS - APPROACHES FOR THE FOUR COMPONENTS
R . R ~

L - the nature of their curriculum or specialty. . R
e - - grohjums inherent in their work, : - o
| Y - how they spend their time. | o -
- thetr prierities, work pressures, on-gaing
activities, - C
- their profegsional orientation. Are they °
curriculum oriented? Teacher-service
.oriented? Child oriented? o
- general spcietal problems of interest to
hem as individuals. . . , :
.« their relationship with other components of
‘ ~ the system, especially teacher educators.
- . Which universities do they relate to? How?

;JL' i"s*- . E

-

(1) What direct advantages can you offer them?

professional development.

service for their clients. ‘ * -
newly identified specialists and resources.
money - travel and per diem for their people,
printing, materials, consultants fee,. .
- if their field has been dominated by one sex,
an enhancement of ‘its value by emphasizing
what it has to offer - what the excluded

R sex has been missing.
. y ~
(111) How Gan you help them meet other agendas? . . . T
- prouide a supervisor's conference. “ ' ' -
\ - increase their clients' sense of self-worth,

- give an avenue for professional advancement -
being recognized as an innovator, publish
. ; articles, present. conference papers,
L _ - build staff relationships with an R & R
g . petreat in nice surroundings.

P (1v) ‘What bxfgrdducts'can‘théy gain from your program?

- a new insight into the breadth and 1Mbact of their
. field. : ’
T - . = an opportunity for professionals to deal with

' - their roles as human beings. a0

. (v) Be sure that when you conduct joint programs, they do
the wark. You provide resources and act as consultants
only. TYou don't have time to implement the number of

T : things you want to have going, and you want it to.be
. " .4 their program, building their competence, -

- . 1




1

L
(AR
ey 8-

3, In-service for'StateLStaff;.

R . AR I A - Al
< oL Tee "
'
. N ;
3yl ~
v

"‘01470

RECOMMENDATIBNSQ APPROACHES FOR THE FOUR COMPONENfS'

(v1)~ Use every opportunity.to establish ' urself as a hdman;
. being with the same values and pr!orif1es as other human
A eings. Don't take offense, but many people, will wonder

about you! Go to lunch with.colleagues often. If
you're female, and males are cdutious aboud including

ball--show bab

/» \L | you, ask-them.\ﬂ€o1ng in groups can help. ¥Talk basket-
\ .

ictures--quote your_mother,

’

not 0g.
:Sta%f members will actually be there.” They spend a lot of time
putting out f??es_anq$attendance may be eroded by smaldemerg-
encips unless you havé pressed the point.

So pos;ible patterns:

(i) Involve _them in workshops you con&uct for their clients.
- ‘Again, you need a commitmen t they stay .there, -
" “'as role models or as.official reactors, State Staff may

slip ' out for coffee\wyn they're not on the program. -

o . . .:. . . »
(11) Identify and bring in out-of-state experts or classroon .
- teachers, authorities that State Sfa?g vrelate to easily.
Tautian, however: You need to know exactly what you are
.'getting or your unknown experts may set teeth on edge
,under* your auspices, and you'll have damage to undo.

(111) “Conduct in-service yourself. If you take this approach, ~

talk it over with the participants ahead of time, ack-

nowledge the unusual telationship between equals, and

ask them to give you psychic permissign to be their work-
gg giving work-

shop Teader. Remember they are used
shops themselves, and their usual listening stance to
Stdte Staff is "For information only." |

fellow
- A major advantage of doing it yourself: As pro-

fessional workshoppers, they understand workshop skil]s.“\‘"

Be sure to throw your session open for -questions”and
let-them see how you handle challenges. If you gain
- their professional respect, word will travel very fast.

' If you can puTl it off, perhaps at a retreat,
‘you'1l likely have the-time of your 1ife. Hang on to
“your hat and have fun! | |
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He¥p divisions plan. ‘Work with them individually, or hold a Plandi
rkgnop for several ‘divisions at once. See the State Staff Planni
Guide, gi?giaﬁl) and the Strategies and Acg}¥1t1es$fur State
V1S T < 4 '

Agency - ok

Cons{der establishing an ggengy-wide tssk forﬁg made up of one con-
sultant and ane secrgtary from each division, to become a core of
informed people, to give you advice and access,and ta take the lead

in prepacing their awn division's plans. Reasons. for including

ans fpagé'ISQ).

secretaries:

- "they are accessible when consultants are on the road.
. - they can sgreen far biased language. | :
the nature of their jobs exposes them to biased behavior
which they may appreciate help in handling appropriately.
if they're far you the boss is 1ikely tosbe for you.

ng.

7

Conduct "How To Be A Liberated Secretary" rkshops for agency
support staff, covering the difference ﬁefween problems inherent to .

the job and those due to 1t§ betng "women's work," giving a chance
for practical discussion of how to handle sexist problems without
getting fired. Secretaries may want to form a continuing committee
to address 1¢nq term issues. - Ours produced an agency procedures
manual, studted the possibility of more Karapmofessional jobs, and
formed a suppor groug for each other. Alternatively, they may
want to work with their professional association to bring about

ey

.—-—*"'\
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 RECOWENDATIONS - APPROACHES FOR THE FOUR COMPONENTS ,

. Z."Local'E&ucatiqp Aggncies e - | N
‘a. Special c%gracteristiés. L v
school systems' primary*client group is the community.

L~ ~In-a quiet community ‘ ools ¢ A
=" . support and there are no education-relatéd political issues,
. ~ ~ school people are free to focus on tudents and plan pro« -
v ~grams. according_to their own professiona udgements.,
- . QOtherwise it will be the county commissioners, schogl board,

 pressure groups, newspapers_that get the public agenda, and
. teachers will have to hunker down and try to teach kids
when nobody's -1ooking. : :

Gear your approacﬁ accordingly,-1ett1ng administrators
- that*sex equity can contribugg;tg "back to basics" or
=5t ."development of..the individual," “as-ngeded. '

(11) Local administrators, especiall Superintendents and
rIncipals.. Many haye developed asmassive impatience:
"Just Eell me what the law says I have to do, and let me
get out of here." Many are exhausted, and tired of being

blamed. They may have very mixed feelings about their
jobs, especially if they came into teaching because they .

i )

. "posts before they were ready, fearing to be branded: as
© "not serious" if they refused. They are predominently
. male and white. . : N

-« They respond better than dny other group to the
"oroblems" 1ist.. 1hey have an overview o the. system,

and problems are their daily occupation. Having someone

_offer a new approaci~which might even suggest some answers
is most refreshing. | - T |

* They respond to an emphasis on how bias hurts men,
focusing ‘especially on job burdens and on their separation
. from Their own children. . Many are resentful of "fairweather .
~ . feminists." They may be frustrated (and jealous) when com-
' .petent women shy away from principalships or other admip-
istrative positions. o oL
- If you can convince them you have a program which
" ‘may help solve some of~their problems rather than adding
_a new one, ahd do it without blaming them as individuals
.. for .the i11s of the world, you're-in! N

.;f(iii)' Central Office people often hgve freédoﬁ; f]exibiiity and °
R _ cTout, but they may have too many other duties to get -
~-around to yours., = R : : :

Many spend their 1ives' in workshops ang meetings, so

/)// - . loved kids or athletics, and then took administrative -

b )

they will be less exhilarated than-teadhers‘by,the’trainingA ;-

experience (their fannies are fatigued) but also less
v ?Pprehensive, R o o

30
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unless they are released from something else..

" They vary widely in how witling they are to develop o
_their own materials or use somedne else's. .~ -

~ Teachers afe.oftenfgxh*]ggggeg by & triining con- -
farance or a'materials;deve,opapn ‘workshop., It gives
Ma

them a break, time to think,. Many are excited by the

_planning guide which gives them their first chance in years

to sit back and assess the impact. of their iobs. Teachers
have less experience as leaders than central office ‘
people but may throw themselves into a program and make

it- their first priority, T e

“Attitude toward the State ‘

— . Local people's view of 5€a¥e Staff varies from respect -

for valued authority figures to "Those idiots in Raleigh.”
Tell your seminar leader you'd be glad to visit or stay
away - which ever would be most productive: — ~

-

- "7 b, Planning your approach. . . S
- o ~Everything you do should contribute to’one or more of the. -
- following objectives: 5 -

»

gaining access.

building support in the Central Office,

helping LEAs develop and implement a plan.
he1p1n§§teachers-ga1n undérstanding of sex roles
and ledrning. PR «
curriculum expansion.

l Gdinihg;acceSS.piYod’ biggest problem is size. -You cannot

" ‘make Individual assessments of LEAS _ as you could state

divisions. Therefore, always operate statewide. There is.
no way to.predict which [E*s willrespond, - - -

A "pilot" program, baséd on a statéwide request for

voTunteers, can help you get started fast-and give you

existing programs to cite. Use your pilot units as fore-

runners only - don't wait for final evaluations before
starting additional activities elsewhdre. - . ' .

Do you' have any local leverages? Funding grapts? Programs

tied to federg resources?

Use all ekigt?ng commuhication ch&hne1s‘~ staféwide‘or S
regional meetings of Superintenden s, principals, assist-

- ant princjpals, supervisors, professional associations,

Gonsider holding your owg statewide meetings for high

- priority target groups, urging them to.support Planning
~ . Workshops, Seminar prognams. . ' | .

-

R L

Teachérs -are s;eden;findfcpf jculum oriented, but many re
too overworked oL 0. tTe on curriculun expansion .t




Wy W s BTN Ry T g AR s ST s R e, R

HERE SR T
R : . - ! : L SO . v e vedl ol A R A B
R W et e T A O ‘éi A NP AP TN &
' " Py - . N N e L U N 3 g A S ' ,
. ) LY . . . ' N 'Y 3 ' ' A W
- e ’ v ' : . . L - . . SRl
. ‘. N . . 3 N N RN
. . 2 LN X . st o N Wy v s : R
O N : . | | | ,
v ~

RECOWENDAYIONS - APPROACHES FOR THE FOUR COMPONENTS

>
-t

(vi) Always work throuﬁh Superintendents. They don't want any- -

o ng In thelr school system they don't knew about. How- - ) )
ever, they will seldom be your continuing contact, In R
fact, unless a system is very small and ‘the Supgrintendent S e
wears -many other.hats, Af they appoint themselves as your T
"contact person" that may be a sign that they are actually L
refusing to appoint a contact person. ‘ ‘

(vii) Principgls are es ecially impertant. As Superintendents
‘ .controagaccess to the EE*. prgnc{pa1s control access to
. the school. Do they have any regular meetin?s or other. yd
‘commynication channels? * If not, consider holding a meet- ‘
ing for one principal from each LEA_to report back to
- fellow principals. .. ,

J

(vidi) "Hold Plannin Workshops sem1-f§§iona11yAso~pe0p1e will not |
have Tar to graVel. to build informed support groups '
and develop a plan. ' , S R

(ix) Pigqqyback on other pjanning efforts - stéte or regional 'k , . '
accreditation, curriculum planning, etc.. ' .

(x) Make full use of a major leverage point (some states
~don't have it): Teac&ers' cerfi?*cafe renewal credit
* requirements,by training Tocal semipar Jeaders to build
teachers' understanding of the Tssues. Many school

systems are eager to increase their capacity to offer.
in-service that won't ‘cost their teachers university fees.

. (xi) Direct all these efforts toward curriculum expansi n\$ut_*;f
- ‘ " Urge LEA officials to contact State,Staff In %Fe Tnstiud=
- ~ tional areas and university professors to provide curri-
culum based staff development on sex roles and learning.

(xi1) Consider the quirks of geography. Do you have LEAs
where snow keeps ‘the Chi1aren home, but teachers come
anyway,»thus.providihg_unschedU]ed days for in-service
programs? On conversely, where-all teacher.work days
. are pre-empted by snow days? :

- (xi%i). Keep reinforcing. Stay in regular touch, i let peop]é-f
" Xnow what services they can count on you for, and give
.Tﬁgm_plentyga?‘pub1ic credit for what they have done.

-, . ?




LA
teon
RSN N

R I L T s L T N A A BN S h B TR A AL Y
T . SOay e e - . - s L Lo K v
PRt . 0 : . ' t 3 0 "v v N M
. . L0 . v . . . . .
o f ) v I - ' : - MR S ' 3 ' 3 o ' :
T . . . : . [
. . - . ' A . . - - .
* ' " 'l = 7 LN M L. \ ‘ .
: . fvél‘ . i v . - 4 v ' : N L
. 3 : . . . ¢
- . . ;
- i { l g , - .

L LR L LIS =8 vy wy
B R A A 4
e o e A

.

RECOMMENDATIONS - APPROACHES FOR THE Fouiz'conpouems o

3. _?ggchg[ ﬁdg;gtion. ' 7'5k35” . ‘ . o -

14” ' ,  o : a.';S cial character tics of te cher educators.

(1) Academic freedom. Professors have no continuing educa-' . =~ =

: | Ton requirement, though some of the more teaching o
. " oriented institutions are moying that way. 0n the can- L
: 3 traryiim@ny*univers1ties have a tradition of total indi- I

(; - vidualism, with 1ittle avenue for even basic awareness
: - sessions for all faculty.. = , ,

(1) Tenure. "Publish or perish" is a rea)l “acgess point."

Use Ef: Professors need to be producing griginal g g
 work if they are facTng a tenure committe®. Once they . 0
have tenure they have eyen more freedom." This may '

‘ mean. freedom to devote themselves to a new issue, such
. as sex equity, or it may give them ligense to do little.

L ’ Check the tondition of their lecture rotes.- Faded ink
,Q" _ - and brittle paper signal that you might gbtfmal1y qugd
s . : your time elsewhere. - - o , B

. . (i1i) Skills, time and opportunity to do sophisticated research
A ’ and development. Classroom teachers with five or six -
cTasses a day and state consultants with three field visits
a week may see curriculum expansion as an unattainable.
ideal.” For professors-it is méat and potatoes.

(iv) “Access to a high nulber of laboratory teaching situations,
through student teaching program, o o

(v) -Control over the. information and skills of all f@uire
Y teachers. | -

4

.'

(vi) Influence over an increasing number of in-service teachers,
> . | as jobs grow scarcer and demand for special services
' ‘ increases. . ~

. -(vii) ..As human beings, teacher educators do ndt'hqye special
- characteristics, and respond to sex equity issues Just:
~ - Hke everyone else. . .

b. Analyze ﬁﬁe system, S

T S ) " (i) How are teacher certification re uirements set? Move any.-
: ~mountain to get a competency in sex equity curriculum
expansion, : ' , S

| .(i1) Get to know SEA personnel responsible for teacher
YRS | education and certification.” Ts their relationship to
» R Y ' The university purely Tegal? Supervisory? Do they provide .
‘ o any consulting services? Sponsor.cgnferences? - ..

(

N~

-

LJ




'RECOMMENDATIONS & APPROACHES FOR THE FOUR COMPONENTS

(141) Analyze the education schools themselves, How manyfd?e :
There! FWow big? What 1s their status with their college .

(iv)

(v)

(i)

L 4

’

(wit)

s,

v

-

~

; o = | o T |
What is their mechanism fgr accreditation? Team .
. visits? Printed standards y to become. a part of this

system. Provide in-service to those who manage-it, A
consultant making recommendations on sex-equity during &
team visit can have an enormous impact, even with no.
formal sanction, LN S '

or university? Which are oriented to research, which to
teaching? Do they have a team approach.which wquld lend
itself to in-service, or are they highly individualistic?
What education priorities are hot topics? :

Analyze how rofessors spend theik time (especially if
your own BacEgrouna Ts In elementary or secordary education).

This will 1ikely vary, no% only individually but among in-
stitutions. How much of their attention goes to research?
Writing? Teaching? Supervising student teachers? Review-

klﬁg-professipnd1 iterature or ‘textbooks?. Other? .

How do education schopls relate to SEA instructional

visions? s will (ikely vary widely amon vis%ons
and among universities.) Provide expertise? Sponsor =
conferences? Provide in-service?

A there patterns you can repeat? Activities. you
can take part in? o '

~

How do the education schools relate to each other? Are
any combined in consortiat Are there any rivalries to
Yook out for?

Is there a desire for more interaction amang education
schools? Betwepn teacher educators and the state agency?
Between teachesteducators and local school systems? If o -

" 'so, you can provide a topic to interact around.

C.. Approachés and-stratédies for_working with teacher educators.

(1)

Identify pATdt fhstitutions who can help you hammer”out
your strategy and try activities. Try for a mix of pub--
1ic and private, look for situations with special dyna-

- mics, such as a small -education department in a large

university, Consider also institutions with a sex or =
race identifitation. . ' .
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. Lfff Strategies for each university will depend in pa;t on- how '
( 4w> - airecﬁqve administration 1s w*lling to be. A university
RSO ' | |

- Set competence in sex equity as a yraduation
. requirement, ihdependent of certificaf%on
-, Requiremeﬁts. | -
‘. Mandate a faculty program of awareness, under-
standin 'ana curriculum development..

- Leave it up to the individual professor.

-,

(111) 1f you find interest in planning a program for the
whole education school, hoid a plann ,
. conference, combining awareness with a structured
planning process. (See page 243).

(fy)%;To'tHé gxtent pogsib}e; urge universities to involve
A involve their whole faculty in the planning groc%ss

either 1n'wr1t1n? the plan, or ‘in.reviewing and. -
plementing the plan developed at a workshop.,

-

" (v) Faculty awareness. - L ‘

b A;;g;iﬁgossib111t1es for awanehé5§,and understanding ..
- programs or seminars for faculty. "Institutions

[ 2

| “that 'are small, or teaching-oriented, may be more . -
“ ' 1H%er§Eea than those that aFEvlarge,,or:reseArch, v

oriented, A
- In any program you conduct, the old rule is still
" true: ' Start at the beginning. Even though they
are colTege professors, unless expanding sex roles
happens to be their specialty, they will Q#ke]y
share the concerns and misconcepfions of the
general public, Hgwever, they will appreciate
2 ‘résearch references and bibliographies, if you
- have them. You may want to work directly with
a university, or offer a spiral conference which
~ combines awareness with individual planning. )
= _ Strategies for reaching reluctant professors
'» In an institution which does no fgroup faculty .
. staff development: . e

*fallow professors can invife them to spiral -
conferences gr shpre the ‘results of their -
.o own work, ‘ ~ o
. . *students who have developed skills in identi-
fying opportunities to expand sex roles
can apply these skills to all their courses,
and discuss opportunities with professors.
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- .

*state” consultants in theirn field can seek

To {nvolve them 1n programs. o *
 wclassroom teachers in their field can ex-

press a need for new curriculum and methods.

(vi) Curriculum Development | L

- adapt the curriculum based planning uides
~ developed for teachers {>ee, page . an
$tate staff (See page 261) to the needs of

professors. This can be done simply, by ,

~ replacing the activities An Objective B. R

. with those that make up~a college pro-
fessor's job description, . :

- Take advantage of professors' orientation «.
towards writin ang vesearch to encourage the
Tndepth curricuTum developmént that may be
beyond the resources of classroom teachers. .

- provide spiral conferences (using the curri-
N culum planning guide) to give professors an
' overview of the breadth and depth of sex
equity iss a chance to identify the -
opportunities ‘their own field, and a
structured showcase for the teaching modules
or activities they develop. ,
- consider specialized short workshops such as:
"Unanswered questions" to i1dentify research
topics, or "Writing to exp horizons" for
‘those preparing articles o:‘extbooks. “

’ - (vii) Encourage education.schools to identify local in-service
needs for general awareness, general understanding, or
curriculum and methods development,: As expertise and

. » modules’ are developed in a particular field, offer

- | _ these to classroom teachers to follow the general

' seminar program. - :

Consider both"statehwidé,curricu1um conferences
and courses of fered directly through the education school,

(viii) Working with.students. Awareness and understanding for pre-
,'sérvicenteachers 1s of course a major goal, and until
the curriculum is fully expanded, special programs may
be necessary. However, ‘it should be the respon§19111ty

of the university to provide such programs.

<
“ 4
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. 1f you are invited ta.speak to classcs.,usansﬂa-*‘f* :
i | . pccasion to demonstrate skills, to expase the prof _“‘é’\"._;)
e : . . te your ideas, and to conduct informal research of o
| - your own on students' attitudes and reactions. ‘Be sure
' " . to spend some time.talking with the professor about
o o ways to make sex equity a permanent part of the course.

.Da not accapt an invitation if the professor won't be
there. Tf'gqu s11p into the role of reliable guest
tacturer, the professor has no need to build their
own competence, B . ‘a

d, Keep gg;yagﬂln&. Education professors have skills that
. ‘ex1st nawhere else in the education system, Every time
~ you strengthdn their relationship with state agency staff
or with local curriculum supervisors and teachers, you
strengthen the gelf-reinforcing system.you are trying to

establish, '

. .
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RECOMMENDATIONS - APPROACHES FOR THE FOUR COMPONENTS S oo
4. Community Or'ggnizations . | . - | ”.‘T;""-“i\
5‘ a. Special characteristics. N ) u b.- .
(1) Community ordahjzattons are service oriented. . o : 'EF
(11) Many'are{issue oriented. o ’ . - - j riif

(111) They need speakers - somexevbry week, some for
© annual dinners. . -
" (4v) They need projects, some of an involved,substantive , | |
. nature, others that are simple and self-contained, o
C » | .but involve a lot of people. U S

(v) They have every organizationa1'hnd@béijticéi’sk111
yet invented. | . '

(vi) They run their communities: What they say goes. .

(vit) They'are parents and many have made parenting a
career, o ’ '

b. Analyze the system. _

(1) Find out-what types of groups exist in your area. We
. found a good strategy was to consult- the Chamber of
' _ Commerce and the North Carolina Council of Women's :
~ * Organizations. The latter group puts out a publica-- 1 _ ,
_tion called the Annual Directory of North Caroliny - o
Organizations. This directory provided us with names
and offices of all types of organizations (both male
and female oriented) and helped us decide which would  ° ]
be best to begin working with, . , - [

(15) wWhich are the strongest? Which arq»chan agents?
Which function largely as communications networks?
Which -are project oriented? — v

(4i1) Consider which igsues related to sex roles would
. 1ikely be of interest to community leaders or parents.
Are there any organizations formed around a particu-
lar issue which might be relevant? -

- ¢, Approaches and strategies fof’Working with community
organizations. , ' -

" (1) -Contact aniza until you have a small number ,
‘ o work with.(8 - 10, . There'are'thousands.) .
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start with a variety: women!s groups, men's civic
clubs, child advocacy groups, anc ?roups cofmgined
mmmwmummmwnmmmrmq_ |
want to maintain a balance, or you may find that =~
some types will fit your program better than others.:

Warking with your first confaétgi

develop a list of
nd of h

. GBe .
‘ they ‘all h .
jg: | Receivers - wanting speakers: or prgsentétions.

" Comnunicators - willing to give you space in ~

newsletters, make a pitch at
* their meetings. ' ‘

as citizens

as parents g '
substantive involvement . .
organizational involvement
state-wide

Tocal

(111) Iijbu have rant’mohies; put out an RFP for state or
local community projects. Focus on projects that
-build.competencies and networks. s

L]

.
1 8 ¢ =1 3

/.

‘(1v)" ‘ might rovide: o |
- speeches, filmstrips, oth@ presentations.

- - articles for newsletters. . . -

. - special training institute, for local project

~ organizers, or for a speakers bureau.
- special information or instrument kits, designed
‘for their project. . C .
- form a "Community Task Force,” members to be
representatives of state-wide’organizations
~— working with their own membership for sex equity.
. Meet quarterly to report on activities, discuss
‘ new avenues, new members, new issues organiza-
tions could tackle, pyblicity and recognition
for their group. ' \ o

(v) Provide f -yp to the groups after a project or
. . presentation. Find out whether they feel it was
- - worth it. Look for changes and revisions.
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© (vi) Plug the community groups jnto the rest.of vour -
| netwark. Offer your trainees, teachers educators’

.and fellow state staffers as speakers, be sure
the educators know about the community projects,
‘ _see whether they can suggest any new ones, etc.

’ o . .
L)

— "
v \
.
¥
"y
~ 4
—
]
-
3
16y '
1 '
. v
) i\




' RECOMMENDATIONS

" g, STRATEGIES AND'ACTIVITIES FOR STATE AGENCY DIVISIONS
oo " The following activities should bé implemented by the Division’

= - Director, with the involvement of the entire staff. Full time sex
o equity personnel in the agency should be resource people,; but the . .-
@ - responsibility for the Division's pro?ram rests with the Division
o Director. Some divisions may be subdivided into sections whose
activities are disparate enough to'justify separate plans; as each
. will have different needs and different opportunities. '

o

1. Analyze the system. ‘ ; o R o
ch components of the education:system are important in your
field? How do they relate to each other? What are their immediate

A . and long .term priorities? Who are the key people?. :
.o " Decide where you wtﬂ] focus *our efforts. ‘How.will you use
) the system to have the Most long term impac _ | o

2. Assign one person to do preliminary groundwork.

a. Check on availability.of enrollment figures. |

b. Search professional literature for relevant articles. |

c. Write professional associations-for relevant material or policies.
'd. Identify new print_and media materials, send»for_review copies.
e

. Investigate pilot projects through WEEAP, femihfst'pUblishing
houses. ' . o ,

. f.. Identify existing print and media vedources in state, regiohal.
" local, unfversity Tibraries and media cénters, relating to sex-
roles .and your field.’ ' L .

- g. Ideﬁtify exiSting,human'resources - specialists in sex roies o
- and learn1ng; especially In your field, role models, etc.

3. Involve entire staff in awareness session. ' N

\\ . a. Identify resource people for staff development. If they are: _
| ~ feTlow members of state agency, discuss this perhaps unaccus tomed
o relationship with your staff ahead of time. - g

b, Activities for awareneQS sessidn should include:

(i) Define sex bias, sex discrimination, review relevant 1aws
briefly. - ) , o ‘ ‘

(1) Practiée'récogﬁizing unconscious biased behaviors and
their significance, - ' ‘
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(114) Invpstigaié bias in own. field briefly, perhips’by dnalyi-,
* ing textbook®. ™ | . po |

“V) DOVBJOP ¥ i 1 approach h,Y'ld‘ﬂt‘fY"NQ Prob]ms
- related to YEE FOTES WATCH SF€ of concern o your staff:
~and your c1ient or target groups. -Such issues.could be
specific to your instructional area or of genera¥ education-
a) significance. S _ stian=

c. Decide on futurg ip-service needs, such as:
(1) Eull seriss of seminacs
' " -all staff involved ‘
-voluntary |

(11) Follow-up sassions at extended intervals.

(111) Series of "iptgrest" sgm*nars at extended intervals, with
" no immediate action required, to give staff a chance to
“discuss sex bias for their own. enjoyment, Almost any
lesson in the Seminar series, or tbpics such as "How Sex

Bias Rutns a Marriage," would do.

d. Incguge secretaries as participating members in all staff |
evelopment opportunities (even if they say they're toa busy).
It is crucial that secretaries understand and be able to™-
“explain your program. , ‘ : '

4. Develop atdi‘visional_glgn (See page 261.)

“a. Involve the entaré staff in developing, implementing and evalhat-
" {ng the plan, though specific activities-may be assigned to

individuals. Everyone must "own" this program.

[y

b. ,Jhe;planning process should have three overall stages: |
(1) To identify all developmental areas where sex roles play a
. part, and to Jdentity which of these. are relevant to The

. .- teachers and students you serve, ‘
N ~ (i1)" To identify all possible opportunities in your work for ex-
' : " panding sex role perceptions. s activity should prodyce

the widezg possible 1ist of ideas, unrestricted by reality,
to provide a resource when unforeseen opportunities arise.

. (414) To develop a realistic plan of activities to be carried
. i the rgguiar course of your work. | :

F
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RECOMMENDATIONS - STATE AGENCY DIVISIONS - o
. | _ !

¢, At prgﬁetermihed intervals I!!!!ELlﬂnulJll!ﬁ'-W\

(1) "Evaluate progress, discarding unsuceessful activities, S
- : u ng on successes, ’ - _ag

L

* (11) "Re-read 11st of possible gppprtunitigs_tpqsee whether - - R
P new activities might appropeiately be added, [ ' - PR &

d. Throughouyt your work, remember your twoibrime objectives:

(1)  Understanding and insight- into the dynamics of sex roles
and Tearning for all your teachers. 8 .

(11) Currigul ex ansion so that €hqxwgacé tools to Qbrk}with, e _j ;§

5, . Recommended acﬁivitig;,'A | N T R

. a. 'Investigate enroliment figures to find out any disparities state- AN
wide, 1n certain programs or in certain schools, (You may find "

some surprises.). If any inequities. appear, check annually to, .

» measure progress, but do not set quotas, . N ‘ S

b, Include the issues of sex equity in all management‘ﬁools such | o
as annual plans, school visit checklists, etc. - ’ *
. Staff development for teachers. - | -

‘ (1) . Prepare basic awareness presentation explainging the nature -
of sex bias 1n society and in the particulqr subject area. | oo

“(i1) Incorporate this information into all contacts with teachers
and counselors - school visit checkTists, special workshops,
regUThrf?hcultyfmeetings. annual conferences, newsletters,
classroom visits, media coverage. | o

(111) Encourage teqé\é*'s particfpation'in full series of s%minars
~ to understand Epe relationship between sex roles and ‘learning. _
(iv) Provide in-depth services in curriculum plarnning and ex- .

A pansion’- ographies, newsletters, local visitg, special .
| workshops and conferences, pilot projects, etc. -

d. Curriculum equgsion,u oo - , - 1

S NOTE® an "expanded curriculum" is one in which research has been
- e done into all ways in which sex roles may be relevqht‘to learn- e
. ing and development in that pgrticular-area, and all opportuni- - AR .
‘ “ties have been taken within tHe regular curriculum to expand -
- . students''perceptions. -, - ‘

(1) Examine curricula for existing bias' and pgepare a lisf,of‘
: all possible opportunities for expanding Students'’ horizons, -
Always focus on opportunities more than on eliminating bias. - v

(11) I1dentify specialists who can develop or expand existing - . . - ° v
curricula, 1T this 1s not part of your stag?‘s expertise. |
, Teacher educators are an excellent resource. '
(111) Hold materials development workshops, letting teachers C°
" develop expanded Tesson plans and activities, They f1e1q :
* test, you disseminate, | 'b;?

»
. . .
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5jf~m‘v‘- | ~ (iv) Examine all course titIes for gender 1mplicat19ns and

find positive suBsE!f te

‘) e - (v) Be prepared t@Ac mment on present ad tions, their biased
L | - .+ or expanded imajes, Tanguage and congenf. \

BT (i) Prepare suggestions with sample lesson p1ansi for positive®

e | ways’ of teaching from the p esent books until unstereo yped
. ones ‘are available, .  ° .
R . (vii) . Prepare short checklist for teachers to ¥se 1n reviewino
S | - new mater1a1s, sen s to relevant publishers, share It
l - o with aTT pubTishers' representatives who visit.. .
3 « 0 (viil) As materials with positive and unstereotyped images of both "
> sexes become -available, note this fact én all advisory lists,
or prepare a. recommended 1ist specifical]y for this purpose.
N\\' . e, ®If your instructional area has previous[y been dominated by one
| sex (or 1f any part of It has):
.- (1) Develop suggested 1ist of reasons whyﬁthe subject might be
5 \ C attrqctive to the pioneering SEX.
' | (1) Develop 1ist of possible objectives to mixed classes that

S ~ might be raised by administrators, teachers, parents, with
o - ' suggestions of how to answer' the guestions.

. © " (411) Develop list of any actual problems that. could arise, w1th | N
e L 5 suggested methods for solving or coping with them, . e

¥ C(dv) Revise all brochures or other staff-produced material to
‘ . - *  make clear that all programs are open to both sexes. Include -
pictures of males and females working together, if possible,

(v) Alter recommended: c]assroom. shop or lab designs to be sure
‘there are adequate facilitieés for both sexes Ind that the
phy;ica] atmosphére we1comes both sexes. .

(vi) Develop list of pioneering peop]e in the.f1e1d from news-
. paper c11pping§\3nd’10ca1 individuals, to function as )
.~ role models, -

(vi%) Develop a list of pioneering individuals to be recommended
for teaching or state staff positions. ,

' f;' Pay special ‘attention to teacher educators.

, (1) Make all products of your sex equity project a'“@1ab1e for
, R _ &peir use.
'ﬁfé et () Provide demonstratwon presentations for their c]asses.
. . ‘ N B}
& .-' 4 ‘. ,k
:n . ',"‘ .
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(iii) Encourage them to use a1l possibie opportunities to xgan .
~ pre-service teachers horizons, o

T——r
. e POpI

. (1v) - Enlist their aid in expanding curricuium, perhaps by deveiop- - B
¥ co | ing madules to be used within their own courses. : L

. 'Kv);fHeip disseminate such modules to-other professors and to

.78 ‘in-service teachers, . “

{vi) Encourage educatign schoois to provide curnicuium-based Cee T
~ 1in-service opportunities reievant to your instructionei e
area, N I

'(vii) If your area has been dominated by one sex, encourage ad-
~ mission of pioneering students and- hiring and promotion
of pioneering faculty. _ . - s

1

", 9. Work with student organizations, or their adult adv?Sdrs. to
(1) Insure that ¢lubs do not themseives diseriminate,

R ~ (11) 'Develog programs in which they identify their own
. - .- opportunities to expand their own, fellow students and
' ~ younger students role expecﬁations., N

(iii) Understand the dynamics of peer;presture, recpgnizing it
o is no better to be pressured to piofeer than %o be

pressured to conform to stereotypes Wl Cut ;

h. Work w1th advisory counciis to BRI
- (i) Be sure- they include both sexes, ~including persons

_ interested in expanding sex roles. (AR .
(ii) Info#m them of, staff efforts on sex bias. and eniist -
their aid. . . ol : ‘

i. Communicate with the community

(1) Seek out opportunities for interviews or articles from a
state or local.perspective in newsietters, trade mpgazines,
newspapers, radio or television. :

KA '(ii) Prepare hnsi;;nngsgntg}ign to be used by state staff S ;Q
A B “ teachers, or studen}s explaining the program-to communitx
. ~ roups interested in your instructional area. Focus on SN
S 1$\\ S conegrns already of high priority in the community .
¢ ‘ /; q ‘ N, . . N
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4 - RECOMMENDATIONS:

. The following recommendations are addressed to the person who.
' pepresents the Superintendent in administering the LEA's sex equity
plan, They may be the Title IX Coordinator, qual Opportunity
. Officer, or any individual the Superintendent may choose to appoint.
Activities should involve as much of the school community as _ :
possible, but ultimately the responsibility for the plan rests with __ -
‘the Superintendent: support from the central office remains the '
best singie predictor of success. (See page 112 for a checklist on
support from top management.) | 3 '

T As you work, keep in mind two main objettives:

- Understanding of the benefits and dynamics of sex equity
- Tn-depth curriculum expansion, based on identifying all
possible opportuntties to widen stydents’ role eXpectations.

<

-

1. Analyze the system.

a. Within the LEA. : . ‘ | \)

4 f" (i) Who are the individuals whose formal and informal support
can help you most? : .

(1i) What is the management st le of your central office?
Will you be worﬁing entirely by persuasion, or-can some
actiyities be mandated? : -

y (iii)- Nhat‘aré the educational priorities of your LEA? 0f your
* community? OF the individuals whose help you need?

~ b Your LEAs relationship with other components of the education
- system. - R :
s

What services do Yyou receive from or provide to: '
(i) The State Education Agency,
(ii) Regional educatiop centers, .
J | {ii1) Colleges ‘and universities, . |
o . (iv) Community groups? . ‘ L .
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2. Assess what has e!ready !gen done | | L
N | i -
b. Spot check to sée whether facult nts, its, . th‘rs are
informed who Title IX coordinator is, and their own,
TitTes and rights under thése laws. * -
- c. Check to see i{f enroltment _%ures have been . collected. ' Check .
x all areas, not jJust vocational education and athletics. Keep
numbers up to date to check progress. but do not set quotas.
d. How were legal compliance efforts received? Decide whether you
wish to b d\gn‘them, or start Tresh
3. Appoin p]anning_team I . | | =~
- ] 'ei Degirable characterist1cs of team members* o .
(1) Understanding of your school system
(11) Knowledge of key instructional areas. .
(1i1Y Personal credibility to support the plan effectively. |
* (iv) Time-to design and support the plan (others may 1mp1ement
. ‘much of it). (
' (v) Representation of target groups - teachers, parents,
S ethnic groups, etc -
(vi) You may wish to {nclude a key doubter in order to gatn their .
‘ support This can work but don't overdo it
b, Infaorm team members ahead of time about the nature of the pro- ﬁ
- gram, ahd’thq level of suppart they can expect from the central
roffice .
o.“,Provide an opportunity such as a planning,workshop which w11l
| o provide: : . .
e ~ I S (1) General awareness of the relationship between rigid sex .

. voTes and high priority education problems,

* (i1) The ability to recognize sex b1as and dtstinguish 1t from
discrimination, s

(11%) An organized planning process V(See P1anning Guide,,page 195).

v
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(/‘ d. Give team full support as it carries out its duiies.’~' »

e. Consider whether team should oberqte'1ndebendeﬁtly,or_as part o
of ‘an-going planning process, such as state or regional accredi-
tation, comprehensive educational planning, etc. B

4. Develop your philosophical approach. B ///'
laen¥1?y problems related to sex bias which are of concern to
Xour school system and-community, and base your approach on these.
W

ays emphasize that ‘sex equity is a new approach to old problems, °
‘not a new problem. S, . ~ .

5. Plan’ your awareness and understanding program, : . ‘ﬂb
(For additional comments and details see The Seminar Leader's Planning
Guide included in this volume, and the separate Seminar Leader's .
< Handbook. ) o ,

a. ' Who should be involved? | : \
(1) Awareness (2-3 hours)

- Administrators are crucial in their ability to support
and expTain-the program. A special effort should be
made to include any principals who do not take the full .
seminars., -+ , N
- Any teacher's aides not taking the seminars. :
. - A11 support staff who influence policy (secretaries) or
N ' who have informal contact with_students (secretaries,
; custodians, cafeteria workers, bus drivegs). 2 hours -
with follow-up meeting, focusing especially-on impact - =
of) unconscious behavior. = . i , ‘ o
- School Board, parents, community leaders, at least a
~ short presentation to explain goals of program, _
- If possible, further involve parents’, perhaps through’
community organizations, in developing ways they can R
?articipate in_the program rather than mere1x/iolerate L
t . - . . /1{(/;«. RN N
- Students may be part of initial program, or may be re-
cepients of other target groups' efforts.

Tor everyone with exténded student contact or cyrriculum _ o
o ‘responsibilities, including teachers, counselors, curri- : : .;%;
- . ~ “culum planners or supervisors' coaches. Depending on the . : .
. nature of their jobs ot~personal interest, principals, 3
<& +  media specialists, teacher's aides, parents and oth&s may.

» be included. ot o s

(1i)'.Understanding (20 hoUrs,glus). (

-

b, Select fhdividua]s to conduct seminars and arrange for their

training. .Yhey can be any race and either sex.. {ihe prime
Galifications are the ability to relate well to others, an@‘the

~_potential to lead a group warmly and articu]ate]y‘

". vl = ' B r . . ;\"
: -, ’ vl . _— ’ e . .7: . I
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iscuss the program with them ahead of time. ' .

_ et them know what you have already plannéd, any absolute

" constraints, and assure them of your cooperation with the
recammendations they develop during their training program.
Urge them to develop as complete a plan as possib?e - {t's al-

ways easier to prune than nail on a new 1imb.

d. Give full administrative backing to maximum involvement.

TonsTstant with -your administration's management style and .

other priorities ,plan the organizational approach that in
reach the most people. ’ | -

‘Voluntary or universal? ‘Voluntary assures a happy clays.
Universal reaches more people, and we.recommend 1t,/if Tt
handled gracefully., E ' . .

- Participants in a universal program should be treated
with The same consideration and ggven the same prelimipary
promotional Jnformation as {f_the program were voluntary.
However, 1t was our experiencé that even in programs that
were run heavy-handedly where the participants resented the
administrative. style, the ideas still carried themselves
and most participants ended up happy with it. They often
expressed surprise at the extent to which the program
addressed real prob]ems§ﬁn real 11ves&j§nd confessed they

" ,would never have enrolled on their own c

e. Some organizational patterns. o
Every year our local school systems come up with more

‘extensive programs, -so we assume the definitive pattern has
not been set yet. _ e '

(i) Our gold star program so far, from HalifaXMQQUnty:

. A team of two people -introduced the inars to
the entire s¢hool system during Adgust\ggfk_days,“thén
trained teams consisting of the Principal and a lead
teacher from each school, plus selected central office

" personnel. They met 'monthly over ten months, The
teams had the intervening month to repedt the entire
program for their entire school, so.that every

" teacher had at least 20 hours. WAn independent observer*

~ the following year reported that teachers interviewed

had apparently internalized the program enthusiasti- ' ‘ ¢ ’
cally, and come up with imaginative ways of applying .
it in their classrooms. ‘ : . -
. . : ) W . _‘ ~‘ « . . . - a.
_ i . . | : - o _
*Richard A, Bond, America‘ijﬂtgs fp,Re,searéh, Palo Alto, =~ \
California. . T .- - : -

/ .,

.
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e " (41) School representatives complete their training before be- ST
: qinning the program n egen ently in their schools. s \
: gave them a better overview, but less support trom each ‘

other than the interlocking monthly meetings.
Caution: —some version of the “ripple effect" described
Tn (1) and (11) is really the only way to go.in a big .
system, where a single seminar leader, or even a team, will
have trouble reaching everyone. However, 1t only works with
\ strong administrative backing. If representa%!ves from

o ,scﬁOois are merely expected to "share" their training they -

¥111 1ikely end up frustrated and disappointed, having done .
ittle. ' S .

(i11) Seminars bure]y voluntary, repeated if interest warranted.
. This approach works well in small-to-medium systems where
- A ~ word-of -mouth is effective in creating continued interest.

(iv) " Seminars given to entire staff at once, Th1s“Works fine in
' [EAs with 80 teachers or less.

f. Give full support to program:

(1) Time for the seminar leader, protecting them from other extra
uties, ~ -

,.:‘.55 o (i1) Money. (Most'of our programs. ranon a frayed shoestring.) Oy

\

- Some possible expenses: salary for seminar leaders {f
they are working outside .regylar hours, training materials,
_ films, speakers, refreshments, - Costs are probably no more .
, . than for any other in-service program, -
. o : - Some possible sources: staff development budget, materials
acquisition funds, vocational funds, a registration fee for
the seminars, offer program through community college,
~interested community groups. - !

 {111) Formal and informal endorsements of the program and {ts goals.

6. Plan a gurriculum expansion program which will give all teachers the
" opportunity-to translate their new insights into professional activities.

L « NOTE: ~ anm "expgn curricylum” is one in which research has been done

o o into all ways in y sex roles may be relevant to learning and de- o
' . velgpment, tn thak part&cular area, and all opportunities have been taken -

Y . ‘_t ?/f'ile regular curriculum to expand students' perceptions.

" a. Involve the ﬁgkimum feasible number of teachers in planning and, *

,'5 .testéq? new approaches., . | ' : :

. . -
v . . .
L A~ LI s > <
. . et o0 N $ o
. : . 4 :
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R i LECLEC T B R e G S

uThe,program'shou1d focus on iden§1f&jhéﬁdbbbffuhity“tb éxpanq:'

Identify curriculum specialists:
(1) On own staff |

-4

“Ti1) At universities
(111) State or regional staff

(v) -Other?

AfrhngeAfor'back-upfservicég,to ease curriculum expansion: -
identify rel@vant materials and human resources, and arrange -
time for planning, development, testing and fo]iow-up,

Coordinate curriculum effortS'XF avaid the "overkill" effect -
on students 1§ different greasfgovgrjfhe.same material, ‘

The curriéqum expans16n procesyxshou1duhavé'three,ovgkaﬂl S
stages .(See page 243), in which every teacher 1s. given. the opportu-
nity to: ' ; | o

(1) Identify all developmental areas where sex roles play a part,
.and identify which are relevant to their own work. N R

(11) Identify all possible opportunities in their field for ex-

panding students' role expectatigns. This should produce .
a ‘wide resource list of ideas, unlimited by restrictions -
of time, money, etc., from which teachers will choosé their
own activities, both now and whem unforeseen opportunities

arise, 3

(111) Write their own realistic plan of activities to be carried

out in the regular course GF their work, making use of what- ey
ever new materials, methods and- topics have been generated |

‘ by_tpe sex equity program,

8

hor{izons, rather than on elimfnating sex bias. You may have many
Teachers who feel there 1s 'mo problem" in their qwn field, whe.
nevertheless have slperb opportunities for directly helping
students gverceome the impact of "the problem" in society at large.

As teachers mdy have neither time nor resources to do a complete job of
research and development all at once, this phase should continue for

‘sope_time, incorporating new materials from other sources as they
ecome available. . v o

4

7. Recommended opportunities and activities. *

a.

Analyze present teaching materials in order to develop positive

~ new ways (With Tesson plans) of teaching from biased books.

b. Examine all new materials for b1as,.$nd take the results into

account Tn making a selection,

|
t\_,'
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S&. Examine all course or unit titles and descriptions for gender

_.7, implications and find positive substitutes. . - .
4. Recognize that students of all ages need time to discuss sex.

. stereotypes openly: ‘ | C - :

(i) Because the world is sending very conflicting messages.

(11)" Because their needs nnd’1ntere§ts‘change_w1th'phys1ca1
-and socia]‘development. o

-

e. Examin ;ael subjects and skills, classroom activities, dis-
cussions,) 11brary work, fieTd trips, etc., for opportunities to
Tet students deal directTy with the realities of sex bias and the
advantages of sex equity. Remember to focus on the impact of
rigid sex roles on major societal problems, not just enrollment
numbers or career choice. - :

f. Keep observation diaries of student behavior, noting biased .~
-actions or‘0p1nions.‘4T? appropriate, intervene or discuss.
Remember, you would not permit -overt racism in your class.

“You should feel equally confortable helping students alter sex
biased behavior too. \ ‘ o : :

g.  In any area revious] ,Himited'to one sex (remember to ekamine-u
all programs, Qot Just athletics and vocational education): .

(i) Assure that all course descriptions clearly state that the
program is open to both boys ana girls, or use "she or he"

in -describing students. , . o

(1) Make public announcements and post notices that both
- males and females qrelnot only allowed but welcomed in
every course. . e ‘

c.(iii) Examine class assignment procedures for any formal or in-
S formal tendencies to steer students into any class by sex.:

f"z (iv) Identify and Use guidahce materials, films; etc., that

treat women and men nonstereotypically or (temporarily)
that focus on careers for women.d-"” R -

§

)

(y) DeSi?n and phiht (espeé1a11y41f $ch901,ha$ graphics pro-
~gram) flyers or brochures for each subject area, showing
girls and boys working together.

(vi) Develpg suggested list of reasons why each subject area |
. might be attractive to the pioneering sex. , '

O
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(vit)

(viii)

. ()

(x)

(x1)

(x;i)

Txiii)

8.. Include students of all kinds:

-

Develop 1ist of Egs;iglﬁ g%eggigns.ab ut mixing‘c1ds§es that
m1q*t_§e rafsed by sdministrators, tedchers, parents, with
suggestions of how to answer the questions. -

Devalap 1ist df,ggggal-groblems,that could arise with sug-
gested methods for sotving or coping with them, o

Develop file of pioneering people if a1l occupations from.
newspaper ¢1ippings and 1ocai‘5n31v1dua1$ to act as resource
people and role models, "
Hold career days that emphasize pioneering speakers .and
exhibTts, !% career day speaker inspired Barbara Jordan.
to be a lawyer) . R

Look_out for uncons¢1dds\stereotyped'studént,béhavior gexampie:
deminant sex.doing class activities for ploneering sex

fnvite teachers who have already had pioneering students-to
share their experienges about studert abiTities, discipiine

s1tuations, etc. 0.
_Give students a chance to talk about their own role assump-

tions, thelr perceptions about the subject ("I won't need
{t"), other people's assumptions about them, the realities
of biases and opportunities in the field. |

~

a. In planning, to increase relevance ‘and acceptahce of the program,

b. In implementatioh.

(1)

(1)
(141)

To give them exposure to the subject and Experience in
leadership. T .

To minimize hostile peer pfessuref

To allow older students to function as r els to
younger ones. A o

-~c.~ Let g;udents'brainstorm ways they can find opportunities in
their own Tives to expand their own and other people’s role

assumptions. ey should consider their home and community
lives as well as school. ‘

d. Assure that studgnt organizations do n6t themselves discrim[nate.

L\J

but ratker use thelr activities to promote sex eguity.. -

-

_l P{‘rl
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9, Promote the program.
‘ emember that the major problem in expanding.sex roles is still
that many people sincerély.belieye it has nothing to do with them
. and have no idea why they would be interested. Some also have firm
negative conceptions

.. (1) mos,Abu11et1ns and announcements are necessary but not
cient. More substance 1s needed.

(i1) Pub]icize your philosophical approach, featurin? the list”
of prablems related to sex equity which you fee are of
interest to your school and community :

(111) Distribute outline of seminar programs with a sentence or

o

»

r . two describing each .session.
(iv) Show filmstrip, hold discussion in faculty meetings or
. . - other occasions when every one will be there.

‘(v) Use all regular channels of publicity angicommunicat{on -
school paper, faculty bulletin boards, etc. -

(vi) Talk® Use anecdotes showing how sex equity can contribute

o school priorities T 1 o

10, Work c]ose]y with teacher educators - un1versdt1es, co]]eges, tech- |
nical institutes, etc. . , .

. a. Inform them of all aspects gf\¥§ur program so that they know
o what pre-service teachers should. be prepared for. ‘
b. Discuss your needs for:

(i) Resources for in-service - can they provide or help you -
identify A

- materials
- people
- existing courses or programs -

= * (41) General in-service.program, 1f you are not providing this

( \ . yourself,
o (1i1) 1Curr1cu1um based 1n service, to. he]p teachers expand curri-
- 'cuTum after genera1 -service. - - |
(iv) Any speC\aI\quest1 topics that professors or students
cou]d research or d op as professional or class drojects.~
¢, Encourage student teachers tntern1ng 1n your school to undertake i
: grogects related to sex roles, and keep diaries of biase
student behavior. ) ;
RN L - » | , ) ‘) ¥




R N I ‘ L
LA v o Qs e .
T . . o . [ ! .. B . N .
. 1 . " v' .
' Y 176. : ’
- Y 1
. . v
- 1 . . .
" .

'RECOMMENDArloNs . LOCAL,EDUCATJQN AGENCIES - | 8 ]

.

b. Develop a short student or faculty presentation, perhaps with

d. Infa areas that have been dominated by one Sex, encourage ,
education schools to admit ploneering students and oxpress your
1ntqrest in»h,r ng ploi f_teachers, NG

Comm ynjcatg wjgh the community. . x ,r_.f-k | {

nf r parents and community leaders of the nature and goals
e program, Tailor your approach to the prior1t1es of each

(1) PTA class parents booster groups. a "

(11) Advisory councils.- . .
(111) Civic, church and other community: groups

sTides. Remember how many organizations need a speaker.

¢. Contact "Features" edi or of 10ca1 papers (da11y and’ weekl{
. radio, television, industry and club néwsletters, Invite them
40 interview semfnar leader, pioneering students, parents con- ’
cerned about a particular sex-role- related problem. and dis-
cuss how sex equity can he]p

Invo]ve the community as active participants

Just as organizations need speakers, many also need proﬁects

a. Suggest cooperatﬁve prpjects Contact groups as- they are planning
their pro?ram “year and outline your needs, or ideas that you
~think w11 appeal to the group in quest10n .

b. Any program to expand role expectations which needs people-=power,
money, access to industry ,etc. may make a good project for a
community group. Some possib111t1es ‘ , :

(1) Help screen and obtain new mater1a1s

C(41) Sqt up 'speakers bureau. ' 3
(11#) ”1dent1fy ploneering workers in the community.
"(fv) Offer pioneering scholarships. S
(v} Boost girls' athletics. ' L N
(vi) Host industry field trips. | e
(vii) Sponsor "big brothers" reading clubs or aq; unstereotyped a4
dctivity that will involve boys in caring or younger
children.
\ 17
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(vi11] Work with fndustries to help place pioneering graduates. | o
c. Help members learn how they. a3 parents can expgnd thgir own - g")-'
children's horizons. e
(1) Share Teachers Planning Guide, he1p adapt it to paren;s_
S , activities.
, (11) Conduct unconscious well-intended behaviors exercise and
- bratnstofm alternative behavior. ) S
(111) Make full seminar series avai]ab]e ‘ '
- '/
r 13, Kéep eva]uating and recycling your efforts. 1

TEven.the best plan 1s no more than high quality guesswork.  Some
apparently reasonable activities will fai? while unexpected people
will take off on wild goose chases that succeed brilliantly
vTherefore . ‘

a. Evaluate regu]arly and often o y,
o

~ b. Retgol objectives which aren't work1n£) or discard them. "

¢. \Build on succeSsgg adding new activities or expanding old ones.

- L .
. v
. .
.
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6. STRATEGIES AND ACTIVITIES FOR TEACHER EDUCATION INSTITUTIONS

These recommendations are addressed to the dean or chair of

education, head of curriculum or staff

development, or whatever

person has been given the responsibility for preparing a sex equity
plan and as such represents the adminigstration. This person will N
1ikely find others to help in preparing the plan and to delegate AR

‘implementing the activities - not do it all themselves. . L

3

A1l activities should contribute to four'major goals: -

- Awareness and understanding

for all faculty.

- Awareness and understanding

for all students.: i L J .

- Sophisticated curriculum expansion. °

IS - In-service programs for teachers to give them both L
' - general understanding and 1in- epth curriculum ex- .
pansion. . . ] C

Ana\yze_the system in your universi@x.*'

. o | - ,
a. Who are the Eeoplevwho can help you, both formally and in- | S

formally?

- -‘.$/

b. Where does educational innovation ordinafi]y origi%qte,onuyour )

campus? -
(1) The administration .
) (ii)' Curriculum committees
(iii) Staff development qumittees

(iv) Indibidua1 initiative of professors

(v) Other? S

4

~c. - What is the management style of your administration? How much

autonomy do your professors expect? W1l your program be .

~organized and cohesive? Completely individual?. Something in
. .

A

between?

-*

« Lot /)
- o

*For simplicity's sake, all teacher edu
co]leges, technical institutes, etc.,

179,

cation. institutions, universities,
will be referred,to.as'"universities."

*
.



S L »,“‘\ . ‘ . .. . ‘ :, . ‘| R f L o . ' .“f‘ . ‘
Lo ) . . . ' L - : . . L o coeyd
‘ , : . - i - * ‘,- : oo Lo T
; - “ , - o ) . R ] '; . ‘A :
...'-' e L . , a . . ) RN '

Yoo : <180, N

... REGOMMENDATIONS --TEACHER EDUCATION INSTITUTIONS o SO

Yu

B D | L ! : . . * . T ¢

¢ § 7 - 2. Appoint a plapning teamn -~ - .7 A e i

A, . a.. Membars gp%%]d-include.key administrators, cuf}1culum areas, - . -

. o T representatives of.any i ortant target group such as minority -.- |

- e ‘gv'm#ns.- students or cit%’s“ advisory councils. TheyZshould . ..~ .

v o . _.be individuals with the p sonal credibility-to effectively .
~et» " 7 support . the pragram. R . _ S )

- b. - Degjde.whethér,blhhﬁingfteam should operate independently, or )
- - as a.sub-cogmittee of ‘an on~going plahning process such as: -~
B S(4) NCATE . -, N | .

;.'%(11)f-Regiona1,actredﬁtatiod' R . G

RO RN “(1id). State Comprehensive:Bducation Plahn{hgb.yl T _ vb; 
(iv) Eurnitu]um Review Committee ' ot e ST

| Av) Other . . R ._"‘ . Y k}
i © " If team functions as part of general planning process, sex‘equity .
'%;shouldabefintegratéd“1nto all plannirg functions. e o
i | v T s R K

¢, Team reparation.. e ey L
ive team time and opportunity‘to.beco&g'awarejpf the im- 7

S ‘plications of sex roles, and, learning, and tohave a structured
R | ~ planning experience. This cgu]d:be;;; S

|- ; ) - . X a0 ’ ) ".
ﬁ?gz, . 3“‘.(1),working alone, with their dwn resources, these . o
£ sy ;ﬁ", ~ ‘recommendatdons and the’Planning Guide. * Coe ' IR
L % (¥1) A-one-day ‘aWlReness andplanning work, shop, | o~
| | - (111) A three-day confgrehce;bn-bofh substance -and planning. “§ -

U . d.. Give team timg to.initdate and: implementsplan, releasing them + v
REERR A -7 '+ .for other aut!es TF necessary. = . ‘ . o

*

v

ppr%, bofh.fqrh611y And in-

?hi" | - ﬂqui'»é;~.Give=thém-fu11‘admih{§}ratdvé'9up o
-'._‘.’_ w' “ /‘ . “. fpma“_y. | -.. ; ": “ ‘_3 ‘ Y »_'.“ ’ /'( - . ‘.

- -

late: in the overal] education éystém., g ae
With the Stat® Education Agency? - ' o

. .,
- s
- . -
5] .

Lt S What. s’ your reglationship. with tate
o Regional EdUcat1on5Centers?~‘Locqj'SchGGI,Systems?v_Oth ractivi
S o *ties -of highers learning? ~What services do you givé andirecejve . ,
Seaomes om0 from gach? = Wil their.'sex equiity programs make new demands ongyouj-'-ﬁ."g'.f
B T T Egbvtde;heﬁ;svenues'of service? Can-they contribute to yo¥r pro- - . "  ~y«
e e T Gramp Doy qrdinarily respond tg.initiatives from these“other -~ -
Vet w0 e agehg s or d9yoi ofdinarily take the.lead? T T e ' ,
e ‘i&jﬁ'.s."f 0 P S oy e e R S
S . ' .‘ o i g v-_’:; - s . ‘ * \ n:,.v‘- ; ) - ‘4.- ] - ) ',' . “
s . ;“ . X R . ’:"4 I S L o
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T ’ L . } . A N
. . . ’ . . . - " ) B . - e , . ) N \




| .;‘.. . .\ ) ,..,k“ . . \L/ , . o . )
3 . R &.' . . i ’ \ . \ v ] e 0181‘0 _f o E " N o . : ) .-l‘. ’
o e ; | ,' , h'_“ ] | : .,', ' ‘\: ' ‘ .
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. 4. Investigate sex equity program at'state’and local Tevels, = - - '~
: . a. -. “ : o, toc con . o ;
, _ R - . |
T i) Less aware and informed. T
) ( ) ) g _ ‘ R . . » ( w ‘ \‘ 7 ) ' .- R
(#1) "Right- in step ' \ | R
- (111) More 1nformed Brepared to be leader§ _ . '
| .. b. Wha nau_demnnds may be made o vou to provide in- servlce-_ o
.~ . programs for teachers? - - N | .
3'/ . /(1)‘ Basi¢c awareness of.sex blas. . .
. Co T (1?) In-depth understandlng of sociat, 1ssues. sex roles and
: 'ﬂ o . learning. . . e |
R SR “(i34) Currlculum-based in- -senf 1ce to follow oy general under- : o
ool sfandlng ‘ . R ' I
VA - ) : A AR
.+ .. Aré there areas whereéyou could provlde fnitiative and leadér- '
., . ship fdr divisions of the state agency or for Tocal school
S systems that have as yet done little? »
. [ 4
\\, gf Assg_s what has already been done on’ your campus. N "
y (
a. Ascert n\thefstatus of thle IX and Title II compliance and
. self-e luatron _ A \ . |
) ,o: Spot check to’see whether faculty, Students. parents, others are o
", informed who‘T1tle IX?coordinator 1s, and’thel*’own responslbi- SN

litles and rights under these Tawsk . "
s ) w .
SR W Chech to see ‘if- enrollment figures have been collected Check
+ " 7all areas, npt/just-vocational education and athletics, 'Keep
L E (numbers up to' date,to check! progress, but do not set quotas

[ 3

d. How. werelegal complfaﬁ/e efforts received? Beclde whether you / ™

- . .-wisH to build on them, or start fFesh e;
Y - o L A y Co
L - .e, Identafy any' act1vi jes begun, that g‘ dyond legal compllance - .
SRR © individlT initjatives, participatiof, in state or pro?bsstonal e
o S assoclat1on programs, etc. R < . :
N ;f\i"sg_“ d ntify exist1ng resoﬁrce44 ’-_,f':-'”,' 7 ’qf g .
e‘-;¢*~' | ; a. juman resounceS\ ' ”57 e PR ". S .' |
T | (1) Oh own campus.\ Gonsider acultx and studen .
| ;ﬁ gwomeﬁ studies" Programd - | ")‘ e
‘ _- Psycholbgy, chiTd development famlly and vocatlonal N

: .experts .- -o. Bl
oo e any lndivjﬁhal already versed lh sex roles or sex equlty -

C e

A .
) ) * o . : ) "' - L. AN - ¢ - ‘1 Py ‘ o w
.'<'~." - ‘ » c. " .j‘.\ .A . . ‘l o " e . l () () ’:': “" o Cr
. >, . “’\ ‘, w..‘ N . : ‘ d v Y i
. . p .o . . )
< TR . o o ey ST o - e . " A " b
! ~* .. ' o ' “x.."j J v .
o ey p N sl .o oy .



* T Nus " N i

T ': ' LN * :'.‘. | . ;. ..‘.«‘,‘""a'.'. - . . s it > L . : (Y

o %tcwcﬂoArtdns,@TEAr:ﬁm EDUCATION iusr-nunou's e e

L \q R . . . . Lo .

o «4: : . ‘ . o N . ‘

o (1Y) In other,cducggjon aggncies S - . R
% . et - SEM, General Assistance Center, Regional Conters B
© .« 7.7 <-'other universitdies, coILpges. 1nst tutese \

o A -, = Jocal school system$ - .

. . ' o, - ] € -
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- 1nterested parents :
.~ community groups, such as NON WEAL, YNCA League of
\ -« Womgn Voters, civic clubs, men's consc1ousness ‘groups
- 1ndustry personnel offices

. o o /
W ~ b Mater1a1s resources - print and media.
AR -~ (1) 0n_campus
RN | . - main 11brar{ o |
oy - departmental 1ibraries <"
) : - counseling, careeg planning centers
o AP .- persona1 collections of faculty or studenis i
- (11) Media centers of other education ig;pcies { see (11) above)
ﬂ ; ~ (111) Public 11braries - ; S
A L (dv) Collections in community women's centers YNCA, etc

‘ ( Public re]ations departments in industry . v

7 v .
veosl Ce Not ) y other agencies of existing resourcesL 1nv1te their use.

, 7. Arrqﬁge 1n1t1a1 mee\Ungﬂth faculty to gqin faculty support for sex

T . 4 " equity as a priority eeting should bq.required or combined with

" | v regular event that wi\l assure total atbendance, - Basic presentation
should 1nc1ude : '

¢

. N :
AR o The benefigs of sex quitx_ Present 2 1ist of priority education
e, . ) problems which are ab least partly grounded in rigid sex roles.
ety * Show how sex equity phpvides a new approach to. these problems. -
Lty Tailor your Jist to th knde concerns of your facu]ty and SN
: S tommupit i o
E by Brwéﬁ,dut1fne of Tit1e IX Ind Title. II 1nc1uding the responsibi-

=% v TitTes and.rights*of faculty students. Do not put heavy

_ s . . focus on legal mﬂttens. or < 8h dis imination (as-distinct from -
o bias). LA AR TR S S ’
. .. J;‘ : . . . AL T ' . _ 4 )
o : SRR WY |
. - . ’\ u . 'a.' . ¥ ‘ :
z ”‘ ".— o ’ y v ' : . *
F\Q , . N TN ) .
Y Tt L -*
- ¢ w L , o0 .
- q ] ‘ “.‘ - - IS ‘r ... R 4 ’ []
& N R - ' o L]
'4;'.\ K‘*"&a'_i . “ K h,.- ’ s
s - oW, “: . . ,L. B ’ ' \
7 T SR . o =
oo S o7 7 S IR
Af“n % % ' « '_ gf of ¢ "1‘. . s
r_ " / .\ ¢ ; ‘. - ,.‘ . \ h‘l ‘ “l}. .
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" RECOMMENDATIONS -‘TsAcn_ER',EoutAnou INSTTUTIONS T s |
- e I T" e S s |
r c._'Description-of.prog;am‘presently going,fonward at state -
L | and local level, : D "ig'
| d. Describe need for in-depth curricu\um-baseg_research L
.. dévelopment and in- service. o | .

cate&’curricu1um resedrch and deve\opment

/ﬁi N ,éa-aEmphasize that - teacher educators can. better megt'fhls-NEEd i 3
y L than any one, because they have time and skiils. or‘SOPh15t1f~ -

. Let faculty discuss goals of program to expand role expect-' _
*tﬁons and’how Pest to meet these goa]s o ) Y

8, Provfde ba' ayareness program far all facu]ty and aﬂministrators.
~If possibTe, ¥ncTude secretaries, dorn parents, -and any other staff .
" with student contact. . Awareness program can. be combined with initial - .
meeting (see‘gbove)<or separate, Itg}houid include: ‘ e

a. Distinctidn. between ¥ex d1scr1m1nation and bias, and how b1as
develops - In a11 of us. .

b. Discussion of how sex bias;hu.&wrmen..

*Ce Exerc1se to identify unconscious well~ 1ntended behaviors R py
‘and discuss their 1mp13cations. B .

d. Focus on 1dant1fy1ng opportun1t1es to expand students . :
horlzons, rather than on efiminating sex bias. o ST e Y

o e. Emphas1ze relevance for all curricu1a, rather than 11m1t1ng
tu special workshops o . '

9, Prov1de ‘in-depth unde standlngufor facu]ty Use every technique of
admvnistrat1ve leverSOEﬁand public re]at\ons to- get max1mum partici-
pation.. Some possible patterns: .

a. ;3 -5 day conference of" s%bstance and planning o ;a‘.‘f-
S “,1;- " b. vCont1nUJng series of.seminarsx _
c. Retreat.: . S Ly )
e \\). Ld. Using ex1sthzg facuﬁty or departmenta] meetings. g ' '»’»“’:
e. Setting up special comm1ttees, forums, facu]ty sem1nars e
A f. ,working through professiona1 organ1zations. - ST
o ; ' g. Prov1d1ng se;P 1nstructiona1 materia]s If using this approach o
L ‘ - consider how you mi]] hotivate facu]ty to use them. - T
s . ., 4 . L qq . ! N v' . ' R . .
O . Lo o : o R ™ o '.i_ . . v ‘ : R
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c.

- 01840 | ‘o. ‘ |
: RscomenoATtous -'TEAcuE‘e_Eoucmon msmmgqg; T e
10.° Design short- qgrm_pr ram for students {pre- serviée teachers)»as an o
emergency measWrée unt protessors fave expanded curricuium. Ny T
Na. Provide basic awakgniess to aiiustudents. ~ | |
b,-.' If,Curricuium expansion {11 not take piaca immed.iateiy. provide ) __'
” Sfuld series of seminars. - . R Y al
: .. ¢
Encourage student organizations‘koshow leadership in expanding . oo
‘sex roles by: ' : o
(1) Assuyr.ing- that they do not themseiveﬁ discriminate. - S
‘(11) Hold programs for their own members, feliow students. the S (;;)
S general public inciuding faculty members. ' s
: (iii) Some groups_to consider: .. - L ' e -
S ) Student NEA, stydent chapters of any professi 1 associations. ;>*
. " university or dormitory student councilg, re ious organiza- - . \
t“*‘s ett . . . ) ‘ o T g . .»v“.v
n: ﬁUse student teaching programs.n . ;. a ,‘%g“ % sgdi{
~a. Discuss program with supervising'teachers. Invite them tp | |

part in awareness program, or orovide a specjal oneé for them of fa I
they have not had a sex e

fying bias 1R:
SRS
o

(111).

L]

| {ty program in their school. « ST
) | - - _ 3
. In orientatigg,"for student teachin . provivde techniques for identi- | .

Teacher behavior ~ - EE
Teaching materials « . ™
Classroom environment o : I ¢

(1v) 'tudent behavior B _ - o -~ ‘Z '
1

Encourage - -student teachers to keep diaries in each area, especiai

‘student behavior. and ‘discuss possibte antidotes,

: d‘ Evaluate etudent teJChers on skiii at identifying opportunities to

Xexpan

sex roles.

Include g;aduatg,etudents i) aii awareness and undeRStanding'programs;

and. encourage research projects and disegpb;tiqns on issuesvof sex

roles and iearning

ﬁﬁ _‘n“

RS
S
u
b S

,,,,,
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RECOMMENDATIONS - TEACHER EDUCATION INSTITUTIONS

hy Use professxonai access to pub]ishers, suggesting revised expanded ,

N b

Expond curricuium in all areas. ‘f' ‘ - N . L e e

.NOTE: .An "expanded cur§;colum“ is ane in which research has been done
into-all ways in which sex roles may be relevant to learning-and de-
_velopmen®, in that par%icuiar area, and all opportunities have.been

< e taken with{n the regujar curriculum to expand students ' perceptions{
& Eventu Ny, eVenﬁéne should be involved;. though program may begin s
with thbse: professors previously Tnterested infsex roles_or sex o f
eauity,ior in those cUrricuium areas where relevance is most o, SR
6bvious ' ~ s \ ; o
. R ; . . : LI 4 / \
) b. Work by erricuiqm\}rea. using any existing curri¢u1um pianning o
. \ system,Er an aahotiarrangement : | £ " T
. - » £ -' ‘- ~ A
" . ¢. °Adapt and use Teachers' Piannig!.suide by ‘changing, 1ist of§activities
to incorﬁorate pro ssional ons of teacher educatorsi .. .
d. Work basic awarenes program into required courses to’ assure that it . .
- reaches jveryone. .} . .. : '
(1) Let lprofessors. |hive in-put as to which courses cquld igsorb
new materta]s nmost easliy. | P .
(it) Focus on methods courses as well as theory, so that stpdents
~ ¢ will apply learining to actua] teaching practices, . e
. * ' / -
e.. Encourage the development of modu]es to .expand role perceptions that
.. can be used within existing courses. As they are eveioped deve]op o :
. wdys to field*test and evaluate them by exchangy ng.f\ . SR
Ct (i) - With fe]]ow t@éuiti - \\,” /.nn“~‘r \j'. . ":'
v <;: “ (ki) - Informal networking with other 1n9titutions. . - S
(i) - ‘Through spéfiai conferences ' (/”*:> - o Lo =T
f&§\8u11ding7around modules, examine each course r gorous]y for all - o {g

'bpportunities to expand sex ro]e perceptions, and fi1l.in the gaps

g. Encourage profeSSionai exposure -of innovative CUrricuia
(1) Articles in profeesiona] journals..
(ii) Presenqpng papers at conferences
Tf’) Authoring or co—auth@ring texts or supp]ementary materia]s .

pe

ornewtexts x . o \
oo s _ : : ! L T A
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" RECOMMENDATIONS - TEACHER EDUCATION INSTITUTIONS | A
i | : v ) o " - ’ ' '..‘ o ' .
N - ‘ R L -
14, Mork_with “Women s Studies" specialists to 3 L
< ' a. _Help design program. | | |
b; Identify.human and materfals resounces.
[N “", c. Efcourage studedts fo Shroll in special courses., R )
] ~d. Consider having an e1ectt;\\‘§ex Roles and Learning" course.
ST (1) Use this colrse as an avenis for basic research For T
oo methods and mater1a1s that can be a sorbed by reguIar _ .
LI B ~ courses, - - R . : '
(11) Recognize that while "women s Studi

L " is a legitimgte‘
e L _ specialty, such ¢ourses do not serve the function o P,
| = expanding the entire curricuTum, |
15, Sponsor, or encourage state aggngxﬁto sponsor. "spiral conferences"’
/ which wilTl take advantage of professors’' research and development *

~ .. skills to spread advanced information,on sex roles and - learning.

N Professors meet take par in awareness and-substance act1v1t1es,
A contract to prepare modu on a re1evant subject.
4

TN

" b. Six months 1ater,‘ﬁrofessors return with at least one colleague .
N ) . for further substance and to demonstrate modules, trying to "sell"
RE | them to other ‘participants to field test. _ . . -
. oy x = .
c. Bbth new ard .the or?giha] professorsgcontract to develop further
',,fym?du1es, to be share again in 6. months i .

d. Process provides a continuing forum for original work On sex- ro1es :

<d
)

apd 1earn1ng | ‘ 2
’;g . e;' If desired, in- service teachers may be invited to take part
./ﬁ n 16. _Deve# p 1n-serv1ce program for ‘teachers.
_:  3. Based on assessment of existing programs in LEAs. pqpv1de basic
' . geminar series for in- service teachers. - Ly
S “,j “ b, Fo]low this w#th teachers curricu]um planningfsession for teachers
SRR ~ to dévelop skills in identifying opportunities to expand students
| .w  expectations (See Tedchers! P1annjng Guide)

LI . X 3 ‘ -
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RECOMMENDAT JONS - TEACHER Ebu@xoﬁ,msmunons

-

c. Deveiop specialized curriculum-based in- service programs (perhaps
based onemodules deVeioped’for‘teacher education courses), giving
teachers specific lesson pians and actiyfties to be used within
their reguiar courfes. S |

d. Help teachers develop specialized nini-courses on sex Moles and

~.? society, if desired, but caution that these do not meet the goal

17.

- of expanding 311 students horizons.

Keep publicizing your efforts and results,-

In any sex equity program, the major problem is that many people

believe you are focusing on discrimination only, and that the effort

has no relevance for them. Thi® may be especially true in higher
education, where traditions of academic £yreedom may promote academic
isolation. Keep your program visibie. : - ~

a, Focus on societai and educationai problems aiready of concern.

18,

b. Pubiicize all successes, especially those at the more sophisticated
and less obviously relevant levels, ;

c. Encourage students to spread insights from one class to another,

Evaluate and reassess your plans,

At periodic intervals, go over .your pian For each objective ask
yourseif How do 1 know whether 1 have met this .objective?"

Based on each assessment rev1selfdrop, or build on your activities.

-

How wiH ,y ok now- when to quit?

’('. | - "
a. When all facuity have taken creative opportunities to expan
curriculum in aii classes. : ' . t

..
~

~

b. When graduating students-demonstrate bemaviorat amd Turricutar
competence in expanding sex roles.

©

c. When aerespectabie number of faculty have continuing research and .
' deveiopmgptAprojects'reiated to sex roles and their field.

d.” When you are meeting loca) in-sérvice needs for:
(i) Generai understanding of the issues.

(i* Cuvricuium based programs to expand sex roles in each
instructionaT'area.v

& L]
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RECOMMENDATIONS

1. Investigate the relationship between sex roles and learning, or .
other areas of human development. . Are any of the problems that C o
‘grow partly or wholly qut of rigid sex roles important to the ' o
aims of your organization? : .

2. Find out the status of your state and/or local grogram to comply
wit tTe IX, and Title 11 of the Vocational Amendments. Are
there state or local people who can act as resources? Discuss

with them what kind of help they need most from the community, -

and what services they can provide you.

3. Make-(or arrange for) a preséntation to your grodp's governing. | - ﬁ(/'
body. Ask them to declare sex equity a priority issue, as an . R
approach to whatever concerns are already high priority.

4. Arrange for an awareness session for xoufikey state and/or local
Teaders to: ‘

- provide basic awareness. :
-~ decide what aspects of sex equity you will deal with and
develop a philosophical approach.

- map strategies. * =~ . ' ‘ _ S
5. Some pdlicy questions‘to'cons{der: -
a. Will_your-effort be: . o J

- statewide only (a single conference around a central theme)

- local @nl - .
- combiné EEe two (a conference to kick off local projects)?:

-+ -

- b. What kind of involvement do you want?

- substantive involvemenf which may require some training 7
Texample: help Tocal schools screen new materials for bias).
- 2 organizational involvement, -in which members will use '
general skills they already have (example: organize a big
‘ brothers reading club). :

~c¢. What aboyt mongxtf Nil] you want a project which fs: °

- virPually free (developing a locdl speakers bureau f
schools). , Co : ' N
- uses your -fund-raising.skills (provide sgholarships for ‘
pioneering students) : T : N

- .189, T
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=% . RECOMMENDATIONS - COMMUNITY ORGANIZATIONS:

¥

d. How focused doﬂyou want, to be?

(1) concentrate on: ‘ - :
"= one aspect of a societal problem (adolescent discipline),
| - one target group (displaced homemakers) v _
- sex equity itself, as a new approach to many concerns."
\ , | ' e .
(i1) provide local Teaders with general information gn sex
equity, then let them choose from a wide 1ist of possible

projects. o

The answer may depend on your community, .Ane ydu already
satuf%ted,with general programs? [s there somé 1 sue that is
already in. the public consciousness? : ,

¢

+

e. What relationship do you want with the school system? =

cooperative ;
monitoring legal compliance

urging them to go beyond legal compliance
independent - A . '

¢

’

e e N .

« " 6. Publicity. S SR

V‘. » . b .L— . ‘“’ , ““ N
a. Publicize your project in such a way as to show hbw sex equity

o R contributes to urgent community priorities. Thisswill likely
. _ catch the imagination of local media on behalf of your entire

oryanization, as well as this project.

b. .Use existing holidays as a theme for your efforts. (Father's
Day to focus on parenting skills for boys, or to focus on
death-dealing job pressures. Mother's Day for a hard hitting
poster on teenage motherhood. Valentimes's Day to focus on

~ working partnerships between wamen and men.) a

c. If there are. no handywholidhys,'consider asking your governor
or mayor to declare one. (The Governor of North Carolina
recently decTared a "Working Mother's Day.") '

j ot 9 . . . ' "
d. Make full use of all your own-“regular channels of communicatien..

7. Contact other community qrganizations_ for joint sponsorship‘of a
project, or to see if they would Tike to take on a complementary .
activity. Consider whether you need groups that are’ similar to

- youfs, or different, If your group is largely one sex, you E
- might seek a partnership with a group made up of the other kind,
~ or you may need one that can reach another segment of the community,
or one whose skills might c0mp1emeni%¥zprs.

. ‘\ - t.‘

. S
vy _/. .
L
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RECOMMENDATIONS - COMMUNITY ORGANIiATIONS

8. If your program depends on local leadership, arraqgg for training local .ﬁr
leaders., Consider: '

r

- one state-wide meeting.
- a series of local meetings or workshops
- individual meetings for whomever is interested.

Get help from state or local ‘education sex equity personnel in i
identifying resources. conducting training sessions, v : -

9. Possible projects.

a. Work with members as parents.

- adapt Teachers' Planningtsuide by replacing 115t of activities
with parental actfvities., .
- at regular club meetings ar at special workshops help members
ident ify ways they could expand their own children s role
expectatichs.
- focus1ng .on parents, share presentatlon and act1v1t1es with v
other clubs school faculty, put on‘1oca1 television. .

- b. Investlgate ‘school enrollment figures. Check.a11 subjects ahd_
clubs, not- just vocational and athletic. . .

C. Jnvestigate school staffing patterns, present results to school
board d1scuss implications. . R

©'d. Help.with any sehool profects.
- 1dent1fy and screen materials on sex equ1ty, chang1ng roles, etc
< " screen and recommend regular acquisitions..
- find any area where lack % personnel or funding 1s holdfng back
-an actiyity to expand sex role expectations

r'A B . I3 - -

L ey Set up a schoal Speaker S bureau of persons who are:

= knowledgeable about sex equity.
-'role models - pioneering workers in commgunity.
* - knowledgeable about career and life planning, such as - :
personnel peop]e, social workers. those who have second careers. .
t

® Raise:money for new materials (media items are often too expen§1ve
- for school budgets).

g. Give special “pioneer award" to students who excell in unstereo- 9

typed classes or projects. i

- th. Give scholarship to pioneeringAstudents, perhaps 1n cooperation
‘ with Tbca] cpmmunity col]ege
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RECOMMENDATIONS - COMMUNITY ORGANIZATIONS

i. Sponsor gjr1s' ath]etﬂigteam or event, in or outrof'schoo1

j. Form a “booster club" supplement the girls' schoel athletic :
budget, T¥ 1t 1s Timiting their. program.

k. Sponsor programs that will increase boys expasure %o chiidren,~
such as a "big brother" reading ciub bor tutorial, in or out o

. =, school, Urge¥s;hools to have high-schdol remedial reading . -t
o students tutor-younger chi]dren. Help provide: transpon;ation, '
if necessary N ' T .
BT ' ' SR
‘ 1, Sponsor "big sisters".camping. career ar other c]ubs to a110w <, T
“ ' gjr]s to bg and have<ro]|L*ode1s N R

activ1t1es; assur1ng that the sex
in 15‘?acth1Ez doesn't take over,

m..rCombine k and 1 in
' traditionally domina

entify themes for local workshops
t saturated or unresponsive to g
cus on special concerns. N

n. Read through "Black Book".4
or conferences., [f con
general “women's“ topics.

o ; 0. Develop a short presentation on sex equity and oommunity concerns,
’ . . and offer it to aTTcommunifg’groups that need a \speaker, These
o presentations could be "for nformation on$y“ or teeking partici-
pation in projects. .

p. Identify single-sex activities in the commonity ang provide com-
parable activities, or urge them to expa‘H’meMbership (examp]e
camps for de11nquent boys?

-

«y

q. - Other, other, other. . W - f B - o - ' .
. M : ' U ; R
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IV.. PLANNING GUIDES * '
. Local education agency team |
.’»Semjnar ]Fadek d ".(/“\ ] E - o - ,<T\;
Teacher education institution team »

4

State staff . e

.
m o o "w »

Individual teachers and curriculum committees R

The Planning Guides for the LEA team, the seminar leader, and
the teacher education team are program guides outlining the pro-
cesses of setting up awareness programs, semipars, curriculum plan- -
ing, etc. | i - | :

The Planning Guides for state staff and for individual teachers
or curriculum committees are curriculum expansion guides, enabling Y .
individuals to examine their own work for opportunities to expand ¢ _ .
role expectations. These guides.could be easily adapted for use by
yteacher -educators and parents, by replacing the list of activities - - .
" in Objective B with activities apprepriate to their professiong]
- respohsibilities and interaction with students, Time kept us from
~- preparing these adaptations, but we strongly recommend them, -/// )

. [} » . i3 : . .. . IQQ
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- == Tdeally,you are a~select grouﬁ'offTﬁ?Tﬁential decision-?

. L NEW pIQNEJERS PROGRAM TO -

ENHANCE STUDENTS' DEVELOPMENT L
THROUGH EXPANDING SEX ROLE. PERCEPTIONS - o

= ) * Planning Guide for LEA Team

.

The function of the Planning Team -

To develop an gyerall strategy for your school system which o -
will address exi&&lg educational goals and problems by ex- :
panding students'’ %e perceptions and expectations., °
To {dentify ghose who will implement it. |
To give them formal and informal suppart in their efforts. e

“ ] . . ‘ _‘ . . . " ]
What do you need to know before you start? ' ;

Ton't Jump Straight into plannipng, First you need to.
satisfy yourself that expanding sex xroles offers a valid approach
to goals already on your schbal system's priority 1ist, You 'will
also need to be able to distinguish between discrimiﬂgzgon and = 7

bias, and recognize the impact eof unconscious, well-ihtended
behaviors on both sexes, You do not need a detailed understand-
~ ing of the relationship between.sex roles and learning, nor of
the opportunities. in each curriculum for expanding students’. -
" horizons. . ‘ A . C
N I . -

Who are you?, :

makers,- loved and admired by all in your school system, You
._should vepresent pivotal curriculum areas, and ypu may-a]sqmig; -
clude individuals who have baen chosen for:their informal .
.influence ,or specific skills, rather than a spot oh the organi-
zatfon chart, In the unlikely event your team does not fit
this discription exactly, the ‘planning guide will giveeyou a

chance to consider whom you might 1ike to.add. ‘ O,
" ‘How" should you praceed? . , e ‘ ‘
. ~$-'Tﬁis planning guide will] present a series of possible ob-
. Jjectives, with questions to help you decide whether each s
- destrable for your school system, These objectives will let you _
. ~consider, such matters as fdentifying or ¢reating administrative
support }or.your efforts, as well as long-term activities, ' ...~
e \ . . - '
* o o - o ' .
N . . : C
, Lop
\ a
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- At. the end of the p]anning session you shou]d have a ‘!pgh
draft containing: - . . , N

- objectives you have decided'@re 1mportant and
, ; appropriate for your LEA- :
' « ' , - strategies you feel comfoctable recommending
tp those who will make the final decisions
_ - qustlbns you have‘\dentified as needing '
' -~ ; - answers in order to‘complete your plan, but , v
) ’ ' which ydqu cannot answer today, because you: : .
lack authority, or. 1nformation, or time, | e

Thus, you should fee] that you "have jdentified a general
. approach to recommend, and ‘that althoﬁgh you do not have
. all the ‘answers, you have at least identified the questions and
, ' -&hought through;what to do to.get the answers,

'How 0 use the;p]annin uide

ead‘a]l the 6bjéct1ves to get a quick idea of the topics’
you will consider: .

- are there any object1ves you wish. to omit entine]y?
- would they megt youw needs better in another -
* - sequence? ‘

After you have selected your objectives, write each one at
the top of a sheet of paper, and divide the remainder of the
page in five columns (uniess your workshop leader has prov1ded ..
. you with forms): A \ , -
N . . l i "t ‘ M . N
Objective: e '

ACTIVITY . - {' WHO | IARGET | DATE | COMMENTS .  *
S RESPONSIBLE, | DATE | DONE

\‘/ h
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. Now return to your firdt objective and consider each - T
“question in order., Check "yes," "no," or "not sure." If-you

check "yes," enter appropriste recommendations or activities

in your plan, who will be responseble, and a target date, If

"no," move on.td the next guestion. If "not sure," enter how ..

you will find out, or how the decision will be made.'

Examﬁﬁe: ' . e

e

ACTIVITY » WHO ] TARGET - ATE | GOMMENTS
. . .. RESPONSIBLE  DATC ONE
Add elementary teacher to R . . :

team. Ask princ{pa1s to - |Team leader |
r&tommend names’ Y. | '

A}

ext Prin-
ipals’
eeting

L

Then, as you begin implementing actiVities,{EBme back and £i17-1n
the date done, make any comments about the success of the activity,
. and any necessary alterations in the remainder—of .the plan, ' e

A final word . : © | e ,
. You may be uncertain as to what type of proyram will be sup-
ported by your administration. We recommend that you include all
o plausiBle activities. It is hard to know which ones will win_ap-
| proval, and it is easier tp cut back a too-ambitious plan than to
SR expand a too-cautious one. Keep in mind that you are writing a .
set of recommendations based on your best judgement with the in-

X formatiqn at hand, not a bidding contract, . _ v
o 7' It is more 17kely to happen if you write it downf. |
_ o ]
’ .' " o
. ] . 1 ’
> . ) ' : |
oo Lo S ..
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. . L . 9 ! . ' ° ) . . . e~
A OBJEé?Ffth gg 1dent1fz and assemble. the human resources needed to E
SUppo xour;p an, , , . ~
T Do.you need_the hegp of others to refine and begin Yes - Lo
' "»;1mp1emenb1ng yoqr lan? i . \N >
L ", - . . R 0 N N
.\ . u‘ . @ - .. _' . ‘. ~ ‘ ONot .$ure N
. . - . "'S“‘ . R N ., . -~ "'"":,‘ .
_ Types of invblvement to'consider: - . . . .
. - Need formal approVax : | : ~
. ~ Need informal suppoft . A
’ .- Need to work clos ly;wkth . . : . .
- Need as p]anning tpam members o T _
’, ' 2 \ L ) N . \ *
"People to consider:: VU ’ . ‘/ ’ ¢ !
- Superintenéent S perfntendenk 's secretary o ) ' . R
> - Princtpals, principals' secretaries 3 .
- Supervisors of curricufum areas, ‘guidance, or special . ’
| programs - . ot
+ - Staff deve]opment coordinator ';g; * * e :
LR - Title IX or EEQ coordinator ‘ y S '

’ . -*Teachers (elementary, middle grades, secondary, :
— « .. - academic, vbcationdl)- . .
‘- Counselors . s ’ :

- Students M ‘
- - Parents Voo L
~ - School Board members o _ .
b -»- Community leaders - . . ST
- Anybody with interest or influence '
v . - ‘ [ f . N . ' . - ! e
T. . Enter names or positions of thofe whose formal approval you will
~ need, and strategies or activities for'obtaining 1t IT not sure
who to contact enter how you will find out. _
: . - _ t
_Example: - ot ‘ | , ‘.
7 - . s . ‘ . s N A ° N ’ n_". . .
+ ACTIVITY o S| WHO TARGET  |'DAVE 'COMMENIS.
N - RESPONSIBLE DATE . | DONE ~ v
Superintendent, Informal | Entire Jeam | Next Tues|.- o s
_report on own enthusiasm : ‘ . : .
. " for workshop, brief out- |- TSR R . o
«  line of main obJec t1ves. | . | R
| ammsmmmm-————— a-’hr nnnnnnn -lwt----l.-, ----- ,-‘--V-a----«i;‘:;-gV--L----q-f -------- - - -
.Present written’ g1an when v May- 1 . e
_f1nished , (one montH . | . ‘o
S o - S I B from now)l o b e o
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2. of those ,whose 1nformal sqpport can help
© you., If not sure who, enter how you wilT’find out .- :
3.0 Enign_nn?gsdgt_ngaiﬁigng.of those you will work closelx;with but .
not add to the actua] planning team, or enter how you w1$| 1dentﬂfy
’ them ot . _ "4 . _ . »
. * . ' ' . .
4. Epter names of positions of those you want to add to “Your team or how
. yoy would decide., «&onsider: how big do you wint 1% to Be?"will \t
‘be a small working group or broaply representativef
7
B. OBJFCTIYE* To set a working sqhedule’for.your team. .
Will your team meet again? ) v e Yes
If yes, enter who witl call the meeting, where and when *, or : No
Bow_gpu will decide. - . () Not sure
. _ , - \ . : -y, ) coY .
2. Will your team meet regularly?: o . : 2 Yes
,  If_yes enter:’ ¥ N o - - No
. a) Who wiTl cha1r the team or how w111 you decide. * o - Not-sure
' :b) How ofgﬁh you will meet. .{ o O
c) How long you will go on meetipg: Until plan is ‘e
finalized? Some objectives' are underway? A]]
object1mes are completed? Other?
R
OBJECTIVE:, To Yplug the program to expand sex role gerceptwons
into the ex1st1ng priorities of your” school system. ;- T
1. Are there any current prworwt\es in your school sxstem o ' Yes
where expanding sex. role percept1ons or eliminating sex ».° No
bias might be relevant? w0 Not sure
Some possible pr1: pies: L
f‘Readwng problems?: T | | ) . 5{"
= 'Math anxfﬁty} o ' - _ .- I
- Désc1p1 b {f T \ e
- -Teenage pregnancy? . K , . e
- Positive self-image programs? Lo R .“S ‘
- Comprehensive educational planning? - | T
- Regional Associatipn accreditation? ’ S
- Scope _and ‘sequence eurriculum planning in any area? 5
- Textbook selection? , .
~ Community s ools? - o TN N
- Mainstreaming? ) i o S
, ~ Gifted and alented? o - | o oL
‘ - 0ther7 . * . . ' . ) - N ;
% . - . - ’ ) “ - s
. ¢ . . ) f . . .
' , . \ \ . . .
. * \ ‘’ 4
\ - ) '
S o Y \
- \ ‘lS)C)' .
- ; - .
\ ' ‘.’ " . c" .
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| . . e e ! ) : o
. N B 2. . Are there any opportunities for yod to-make sure each ’ Yes
A . priority is one that expands sex roles rather than .- o No
N <. reinforceg stereotyping? - o - Not sure
. Some opportuhities to consider: | o "

- use the prigrity to demonstrate the relevance of !
, expahding‘sex role percept1ons and gain the - '
_ support ‘of key people ) -7
% =-provide guest speakers |

- offeqf in-service to those conducting the program

- Nave input on-materials selettion -

- ="help with curriculum or program development to

- assure expanding sex role perceptions . | .

r Cam other? ‘ g '

1f les, enter each priority and the opportunities that exist for
‘ ‘ each one, howeyou will take advantage of theml and’yhom<you need
- - to contact< ...

0.’ OBJEGTIVE‘ To dec1d§"on idmediate and Jodgfrangé tardengroups.'yy

“1' . . * Do you need an 1nf0rmat10n and/qr 1n service program?- - . Yes B
Consider: who can help' Q:udents expand thein\sex ro? ‘ - No
ffect on kids? - ) Not sure

P -, For each’ groqp-be%ow, and any others you may. tQInk of, '
"+ decide, - .

- whether you w1sh to try to reach this group . \ |
- whether-they are immediate or 1ong -term prior%ty
- how they can be{‘ached;

N . .expectations? * Who has an

. .

¢

« Posyible ‘target groups x L

*, ' R Schoo] Board members? ' S S )
: .- Mmini¥trators? - central office, gr1nc1pa1s "\
Pty ) - ) :school office, dthers? . —
oo T Teachers? -.all teachers? Those who select program
‘ S A voluntarﬁly? Appointed representatives?
. Le e o Do you wdnt to. fqeus.especially on. any . ’ ‘\;
A '\ . age 1eve1? Subject area? Coaches? Staff
_ e : ' of special project? Others? RN 4
.. L N Teacher Aides? | \’ A T
s * , Support staff? - c]er1ca1 custodial qafeteria, bus v & SN
N ~ °\ . T“drivers, others? R o . . St
oo Parénbs? ‘ ' . L M
. . : Community? - civic clubs, chygch clubs community e
S . o N, e organizations, y th organizations, S , S
~ o v, 0 others? - .~
S Studenxs? .are they an immediate target for you, on - \

1
S

-
[ ]

L
'

- L win they be redched indirectly through '
. . 0 = other target groups? {1f yes, which groups ., - RN
L e corages W11 you target?- Al1? Student ™ . B o
" ~;‘ C?uncil? Vocational youth:clubs? Other N IR
ubs?. Those in disciplinary or other = ... i
S troub1e‘& Others? S o R

\ ' ) ' o
- . ' LI .
S . LT
L - L - 9 . % . |'\
. L
- " ) ) - ) U - PR
} v, N . A ) . . . * .
Co d st Lo ' :
\ ¥, B i
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If yes ‘enter each groug,you wish to reach, or how you will decide.
Put immediate priorities first, Enter any 1degs you may have for
" how they can be reached. Come BacR and,add to yourAp1an~ as_new_
opportunities occur to you. >

Examples: - ot e
ACTIVITY R TARGET | DATE | COMMENTS v
C . % -| RESPONSIBLE | DATE - | -DONE’ ,

A1l teachers. Hgh priority Seminar leader Me&f Fall R T
Conduct in-service program. - - ko be se\étted o oo '

Cafeteria.workers? Discuss with Henrietta Jones| Within (‘
Food Service Supervisor to deter-| (member of, next .
mine pr\ority and opportun1ty - planning .month . .

' Sy ‘“ | team) . .

o 'E.~'OBJECTIVE' TQ_dgyglgn_nn:in geryugg nrgdnam which will permit all o " o
o teachers to develop an ynderstanding of the relattonship between- L
. sex roles and learning so that they chn appropriately expand bh_ir_~~' '

v Mr_gu_um‘.anﬁ_mo_ﬁ_x_t.hﬂn_mn_and their smq_g_n_s___pgh_qﬂm

‘ Yes
1. Do you peed ‘to se]ect a person to conduct your in- service ' ~No

‘ DrogYam? o . | o . “Not sure

— If yes, list possible names, or thg#gr cess by which _ A )
e you will select them, If no. enter Emﬁ

2. DOes thi< persdn need,trainingf o . - f'7;Y§§
N ' . - . - - : 0
Not .sure

o _Ij yes, enter how they will obta1n training;_gn_ngu -
“you will decfde. — . | ] o

L « 3. Will you involve other resource peop]e Jn your in- . ' © Yes

R service program? b 4 - . ‘ ‘ No
Sy - Not sure

Possibilities: those who have prev1ously attended
courses or worRshops on sex bias, community resource, ,
people workers in pioneering fié? . ] - _':> :

-
l“

. 1f_yes, list possible gutgfgé reggurcg pegple and/or. | ) -
- method for Tinding them. - . S e, ey

A}
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. - V*’{
oo <\ ;>‘ Uitimately. the ‘goal should be for evéry member of the school™ .. &

- community to develop an understanding of.sew bias in ‘order toe/y////’_
. “{dentify and use all possible opportunities to expand sex rol

perceptions in students. How to accomplish this w111 vary accord- .o

ing to several factors, .’ . -

]
4

. ' " . A bh11osoph3cé1’question~ Voluntahy vs.Universal
-

Volunéar assures a habpy c]ass, but may not reach those mostb/geding
the program. .

Un\versallassurew'reaching everyone, but anything required may cause
TnitPal resentment, Our experience was that in LEAS where the pro--
gram was. explained beforehand, and -in those where teachers alr&ady
’ W expected an organized, done- forﬂthem, in-service, the compulsory
.o .- program-was well recelveg _ Even in those cases where it was
. o hantled insensitively, mdst teachers evaluated it favorably by the

- time it was over. One advantage of a universal program is it takes
S "\ the burden of responSibtl?ty o%? participants. They don‘t have to
' i‘exp]ain to anyone why they're takiog the seminars. We therefore: ™
recommend. a universal pro§ram which treats Qd?t1c1pants with as- much : .
~ respect as_if it were voluntary. ' - :
s.mn:_m:gnmmnmm_p_@_txgmi_@_mmm T e

- Totally voluntagynand 1ndiv1dua1 repeated if interest
- warrants and instructor ‘is w1111ng This:'was our most
common pﬁttern It works well in a small unit where the
- participants' enthusiasm attracts interest.

- with their qwn schools. This pattern works only with stro
' administrative support. Otherwise, it simply scatters partici-
pants. If no $:rong follow-up is provided, a purely voluntary
. . program would Tikely work better, as. friends may. take 1t to- .
o gether and form an informa) support group.

- Program given to vo]unteers who will "share® their new knowﬁedge

- Course given voluntarily once, and if wel) received made
universal for atl rema1ning‘teachens._,

A

- Course given to entire staff. atwonce This works well in small
school systems of 80 adults or Tess.. ~—

L4 SRR

. - The ripple effect. Representat1ves from each school, c0mb1ned
with central office representatives of each subject area,
: o .+ trained as trainers to r?peat entire program for all staff in ' _
A | . each'school, wjth central office personne} following up with — ..
k\; N 4,rricu1umdeveLopment Th1s is the five- star program ) A

e
-

, ' . ‘In large units, some vérsion of this method is the' only way to
v g | go--one trafner will be a drop.ona hot p1ate. TN

Enter our recomnendations as to how to. organize your program, plus
how the final decision will be-made.
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5. Are there any ftnancial resources available for the programz - Yes -
L [} No J
who can help you find out? : e Not sure
" ’ ' ' o
t  Posstble §ources Staff development funds, materiaIs ' ’
g acqu‘sftion funds, ‘vocational monies, registration .
i for program, cqmmunity college, community groups with : C )
® - special intérest in schools or in sew roles. Other? <;\ | ‘
¢ . . . . ¢
cnter any résources you are presently aware of . -
\ 1. “Enter plan for_idenglfyingyfurther‘resources. - | . : )
| ‘ - . ‘ * . - 14 ' . . N . . ’
# F, OBJEQTIVE: To aid teachers in expanding their curricutum and teaching
. practices. . . A |
- \ . » . ’ . ’
‘- \ Y ' ) l.
- l.a. Wil 4eachers be given an opportunity to translate their Yes
Y . "understanding ot seéx bias 1nto their professional No
v .l activities? : , . , , ' Not sure
. b. If yes, does your school have an on- go1ng curriculum ‘ - Yes '
. _ R plannlng and development system? . No
. - N Not. sure )
¢ o ‘\ 4 if yes; should the program to expand séx role. -,
_ perceptions simply go through the regular channels,
v . ‘should these channels.be adapted, or should th1s .
. . be a separate project? U .
'whether yau’ wish to use or adapt an existing system, or | )
start from.scratch, the followirlg questions should help ‘.
_ you design your brogram . ) R - ‘4
' " v C. Pn110s09h1cal questions.
' - What 1s your LEA"s philospphy on 1nvolving teachers in o v
/ ‘currlculum development? The following questions should-be « -
« ¢ taken into account before you begin mak1nghorganizational o
S plans. ., S ,
i, If only -a few teachers have had in- service, will a]T -
_ , _ - teachers -be expected to-use expanded materials and
[ : - . and activities? Only those 1nterested? Only those
R who took in-service?. .- o
. . 1i. Should the effort be org nized or individwal? - -
e : ' [
o i11. If organized, should alV teachers,be involved in curri- '
. aculum development and expansion, or sheuld selected < '
- individuals prepare materials and then present them for
teacher use? .
g 2 o “ RS
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d. Possible organizational approaches: : .
' " TRead through the following possible approaches. Which seem
best suited to the needs of your LEA? Would a combinatign be
' better? Some other pattern? How would they combine with your
o . regular planning system? Then, enter in your -plan the organizational
- ' ~ approach which would most effectively give teacher® maximum support
, Tn expanding their curriculum. - , | I L
. . i. Individual. . S Z;' ' .
\ . Fach teacher develops an individual plan to be “implemented
. ~ within their own classroom. o
] - Any- materials requests or special projects would go
o .. through regular channels, o * .
o : Follow-up: results shared inforglly in teachers® lounge,
| .°  regular meetings, etc. = - "\
ii. Semi-organized. . | ' N
T ‘e Teachers prepare individual plans in a group setting, . ! ’
sharing ideas. : <

4

. Follow-up: one or more meetings held to share results.
Special resource bulletin bvards or resource’centers
. ’’ ‘ established fox teacher use. . , : :
‘ v Lists of testdd activities compiled and disfributed.
Successful lesson plans or teaching modules reproduce
for use by other teachers, if destred. » ‘ o

»

iii.. Organized - all teachers involved. . .
- eachers within each school meet by subject area or depart-
...ment, werk through planning guide as a group, perhaps divid-
v . ~ ing up responsibilities for particular topics or types of
¢ ‘ . ! teaching activities. | _ .
| ' ~ Results "of school plans pooled at.system-wide gmeeting,
o " Yeguests for materials agreed on and submitted, special
: ‘projects .organized cooperatively.’ : s~
Follow-upg may be provided in special meetings or as recog-
nized part of regular department and/or faculty meetings.
iv. Organized - special committees

18

, R .~ Representative committee for eacH curriculum area pre- :
NS . . .
. . <" pares expanded curriculum suggestions, sample lasson .
: - plans and activities, then gives teachers in=service on
. . their use, ' ‘ ; ) :
t S ' | v. Organized - curriculum specialists. . = .
\ S _ 8urricu1um.5upervisors or planning teams identify

specialists within the school system, at regional education.
. centers, at state educationa agency, or at university, to

PN develop and provide curriculum based in-service to teachers.

o . 2. w111\y0Q provideiéu ort services to teachers in thejr | ._~ Yes
SR ' curriculum expans?ong ' | o A T No
e . o ‘ o . Not sure

' ~‘a. -If yes, who will provide these services? . / ) -

. . ‘ V'.' . T 4’0 . " o
» (XN 5 -
2 i N S
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‘Congider: ‘ . I | y

Planning .team members, committee o(/vsaunteérs with special

interest, committee drawn from those

o took in-serv(ice.course,

teachers' own currigulum development committees, cegtra1 office

personnel, department chairs within schools, studen
other? , i o ¢

b. When will thesé)servjcesiﬁigbrovided?

C.

. see provided, who might be responsible, wi .tar?e
. May wis to add an activity showin e Tinal decisions will
, COW e made as to who w e responsible for what. . A

t\ projects,

-

Consider:

Starting immediately, to lay ground work N
Throughaut the program ~ ‘. |
After in-service, when curri€ulum work begjns :
A possible combination: genefal aktivities at the beginning, .
zeroing in on specific curricula latsr. R

. ]

R . » ‘ v
Read through the following list of support services, adding '

to it if possible. At%FEQ; in xour‘g1an the services sou hope to
dates. ou

"~ (i) Search professional literature (manualty or thﬁgygh ERIC

system) for relevant articles.

(i1)° Identify special publications of mode] progr&ms. guidelines,
sourcebooks. . . , .

(1ii) Review commercially available materials, order for .pre-
view and possible purchase. - Involve largest possible
number of teachers in previewing, for added in-service
and bpst evaluation. Review: S

.
~ o : .

- New or qnvise& textbooks

- Supplementary or enfichment materials
+- A1l media . '

-

(ty).»ldentify eXistingAfocal resources. \
| - Materials: ctheck school libraries or media centers,
“‘public Tibraries, regional education centers, . "

colleges, technicallinstitutes.'universities;' L

- People: specialists in sex roles and learningor
womén's studies" {n own neighboring school system
or higher education, pioneering workers:in community,
interested community grdups. -

' Q) \ P \,«"; .

[}
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(v) Identil”existing_state resources.
o - General Assistance Center

' < State Equa) Education, Sex Equity, or EEO educa-
¢ ' : t;’%eoffice . ' o (0
: - - state agency specjalists in each instructional area.
fThese should be #xcellent sources of curgiculum
“specific in-service, recommended materidls, etc.)

,-'(vi) Provide communications - resource bulletin boards, re-
- source centers, newsletters. .
L

(vii) Adapt plannimg guides.bj adding appropriate examples fok
) each Instructional area. ' ' o ) v

' K ’
. (viii) Help coordinate curriculum efforts to avoid the "overkill"
- ) effect on-students if all differen}.areas cover the same
o | : N material. ¢ | ey , |

" “(ix) Other. | | o

. ' 6. OBJECTIVE: To encourage student leadership in expanding sex role
perceptions. - . / S .

-

. ‘ ) : g ¥
1. ‘What type of involvement will students have in your Ybtogram:
' a) part of the E]énning procegs? : ' . Yes _

) “No -]
' 7

Not sure |

RN

o~ "b) part.of the 1m9]bmentétion process? - | Yes _ |
oo ‘ o ‘ * o «  Not sure
R c) recipients of the program ihrough tééchers . Yes _ |- .
() activities? . > . | drdx;_;_;
- . . ' T S ' - . Not sure __|
. If es'td_g or b, ¢6n.1ndé/w1th this- objectived. If yes to c only, | ’
. - ~y continue on to Objective H. : .
} : ) 'y . ' ’ o ) o
2. Involving students in planning process: ° . -
. . . a. What type of 1nv¢1vement‘would be most,éffeétive and appropriate?
J | - membey of overall planning team? SR y |
- member of curriculum committegs? R .
‘ v - own committee? Co ST
~ - through existing student organizations, such as®student
| » government, vocational youth clubs, other?
K - : .
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b. What students should berinvolved in planning? o

‘ g |\

Consider: ' — s , , v

Student leaders? "Ordinary" non-star students? Academics?
Vocational? Different ages? Representatjves of schools or
special interests? Other?

Entpr how you want students ta heip in the pJanning proce

: fhicﬂgsﬁudénfs will be’ inyolved who will be respongibie
V4 nvo v»ngftnem ‘a\ K

‘ " .." Y
. -
[

. ] ! |
. 3. Involving students knfinéreméntetion process., L

B Nhat type of involvement wouid)Be mqst effective ‘and appropriate? L
ﬁx-\: Possibilifies: Assembly programg; v?sitingsclasses with(prngram,
dissemination of informafion“through studént \government .or other

organizations - debating clubs, civic affatrs ciubs -vocational 2 ,
! youth clubs .othgr appropriate exjksting student organizations. .
, career fairs, bulletin boards ,pester contest » @ssay contests, .
N o _polls or interviews in school or community (perhaps comparing ~

results by age), student publications. student program for commu-
T, ,# nity organizations, any on- going student activity, other, :

Enter xpur ideas for students to help implement the program,»withi' S
person responsible and-target date.” You may wish to come back
and ‘add to this objective as Further po;siB!lifies arise,
» : ' V . . . o )
H. OBJECTIVE: To publicize the program in such a way as to- give an ‘
- accurate picture of what Tt has 1o offer, 1) y

1. Do you_nee or want to publicize your program? -~ ~ | Yes "y

L "' ’ - . Lo ' : No ’ R
Y . 7 o ' . Not sure / :>'

Unless ypd havq a small, already comnitte , captive audience,

this objective will make or break your prbgram. Remember that your
major problem will be 'that many people will have all kinds of misy
conceptions which mean :that they- simgly don't know why the program's
"goals are usefyl, or why they would be interested in taking the in, ~
service seminars. Even .if the program is universal or participants
are appointed,, a good information program beforehgﬂq will make all g
the difference in their receptiveness. : Lo s
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Some possibiiities N S S SN

-
-
Y

general announcements memos-bul\etin boards, posters
‘strong statement from superintendent and principals.’
flimstrifk and discussion in faculty meeting hefqgre
.beginning progran (August workdays,:regular monthly. _
semirnar meetings, or special assembiies) L T

‘distributeé entire course outline, with a sentence or} R v .

h

two describing eath session

interview in school paper : ' .
an organized word-of-mouth campaign to conveyvthe en-
thusiasm of pianning team and/or centrai office

Ifuyes, enter‘your,pian for in- scthQj information and pubiicity

4Boutgyour program

L] . v _.m . ..
2. Do you want to extend your pubiiCity beyond the schoois7 =~ Yes
. _ . N — o
. K B L . ~\"\Not.;lsure ——
Some possibiiitieS's o L o IR | ) !v.f
- program for PTA ' o | ' o -
- show filmstrip or make presentation to community or church groups,
¢ivic clubs; etc, (This has been our most successfui out-of--.
school activity.) - oL
- newsletter of clubs or buiietins of community eoiieges '
- seek out regular media coverage - TV and radio talk shows,
"Family" sections of the paper Locai media often 1ooking
- for features.
- Other?
'A1Tfinterviews shouid emphasize . o o o ,‘ -

the program will identify opportunities to expand hori;ohs
for both sexes . .

biaseds based on unconSCious we11 intended behaviors | s
_problems aiready of high priority in the community will o

- be addressed - - | _ ,
. human interest anecdotes R e - ‘

, If yes, enter your pian for community 1nformation and pubiicity

.I. » -
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_ your plan? . . ¢ No

- second might. be near the end of the first schobl year,

Oblective . Jo eva]oate;grogress -and ggdate plans. . ~
Uo you p1gn*to eva1uate your progress - and’update Yes.

———————

3 . - o . Not Sure

. . - [ E————
° . .
) 4 .
) - .

‘Decide on eva]dation dites. - These will Vary aecordinb to . . .
when in the 3\22;1 year the plan:was written, The first L

ev luation might be in.two months, to review short term
vities and see if.you are generally on track, The

when some major actovities might have been accomp]tshed

r . . -
'

np

fﬁmrTeturn‘tU"Ech*UbjéEtTVEAfﬁ—Y you have 1ncTuded in your
plan and ask yourse]f * s

: ”By each of these target dates; how will I know o
. whether I have met this objective?™ | - .
= Enter -in your p]annthe,maaor'measurab]e accomp1ishnente' that
will define the success of_each objective, for each evaluation date,

- . by . -

At the time of the first evaluation c]assify each major - mea;urable'.
accomplishment to be eva]uated according Lo one of the following *
categories , . . L

a. Objective comp]eted - no further attention_neeéed (Even with a
successfully completed objective, new circumstances might require
- renewed activity. For instance, if you find yourself with a
.new ‘superintendent, you will have to revive “gain support
superintendent.")

b, ‘Obiective on_target - continue p1an as written.

'éc. Objective succeeded - now ready for new strategies and acti-

vities budeﬁngﬁon accomg}ishments.

d. ObJective not succeed1ng,- new strategies needed

e. -Objective not sqcceeding - to be dropped entirely

3

' B
Recycle o U
ny items which féh\ in categories a and e can now be dropped o
\from your plan, . . . B A

““Any which you classified b will be retained and measured at'J
the next eva1uation period S .

\ . 3 . . . N
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Those which were ingord shouid now provide the basis for

new. strateghes and activities, which will aiso be assessed at

K the next evaluation period.
r 2N

. - ’, Insert any such new activities in the qppropricte pJa;e in
' your Eia i P
. N TR . ' ot . ,
..V . . \ *
. 5. Are there any special evaiuation techniquﬁs not tied to specific
~’ "~ objectives, which would aid in your overall’ assessment?
. ! -
. Consider surveys of : 0
- teacher attitudes (pre and post “,ﬂ o
- student attitudes (pre -and post o R |
- ~ changing enrollments ‘ - . v
- curriculum changes or additions: o S '
~ system-wide materials - - s

matertals requisitions patterns

pianering employment patterps within school system
peoneering empioyment pattencs\:n graduates: ,

[ S ]

. - other? \ '
v ' If yes, ente!.such activitiesin your plan, and -use the results to
A ' heip make decistons_on continued activ1ties ' ,
L/ PR - | -
\ ~ b Hdw‘W*Tﬁ you know when to quit? . : e .
e ) Remember your overall goal: the expansion of all students'

horizons. Your major objectives toward this end are giving all
teachers an understanding of the relationship between sex rodes
- ,and le@rning, and the maximum support in expanding their own
. CurrTcuTum, R

Don't get bogged down in detaiis but do remember that super-
ficial changes don't necéssarily bespeak understanding. In t :

' ' ~ long'run, your teachers and students will tell ybu when the pro-
S gram has made a di??erence. - - , .
| '. ) / .5
Do 3 \
i e ‘ N
v, 't’ +
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. PLANNING YOUR NORKSHOP ON EXPANDING‘
‘ - [ : sex ROLES IN EDUCATIONYS -

N

" A. Objec(ﬂ g Assure Nbces;ar Oraanizat\gnal and
; ‘ I Mora\ S;ppor or Your Program on Sxpanding >ex fples.‘
‘ ' 1. Do you need organizational or moral ' O Yes
sypport in order to have a. successful .~ No

program? ' | Not. Sure

4 ' Who' should be thanked for sending you?

. : Briefed on the substance of the train- - : .
S E ing? Whp must give the 0K for the.in-- : - .
. - service program? What informal support

X ' do you need? Who can actual y help in
settingct up?

‘ S People to copsider:' Subérintendbﬁt,” : |
-Staff Development Coordinator, Title" IX .
. Coordinator, Vocational Education Director N .
tﬂ . or Planner, Media Specialist, Superintendent's
\ Secretary, anyone else in Central Office
with formaI or 1nforma1 influence,

If yes, list théir names or. positions, how.
why, when You waT’contact them.« .

!

2. Arg there people in your sch001 whose " Yes
, support you will need? To help with the ~ . No
, B program? Relieve you of other duties? Not Sure”
‘“( ‘ Let you a. 1ocate your time as you see fit? .
Promote t e program formally or. 1nforma11y?

Co p | | People to consider: Principal. Assdstant
. o Principal, Media Specialist, 'Colleagues.
o ' ) School Secre\@ry, others -

" " If yes, enter. their names or positions and e
. - how, why, and when you wiTT contagt them. ~

-

3% Are there others in- yoqr community whose “Yes .
L . opinion or. support will make-a difference? *No___..~
E * . Who are they?' How can they help you? ; Not Sure

.07 people t consider: PTA Chufch o N
SRR | EeaSers. Ic!ive'Parents. Community, e
o N Leadérsi. | o C

;.lv‘ ) ’N" _' If yes. enter their names orApositions and o D
[ .~ " how, why and when you wiTT contact them. v ' . .o
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- ‘ B. Ob{ictive: To Plug -the Program to Expand Sex C L
<. ~+ Role Percegtig s Into the instingj?cjerdties Lt
' S - of _Your >choo :lgtem.; o ot o
LI . » ' ~ v . '
. . 1. Are thene anx current priorities 1n our ~ Yes
| : © “school system wher® expanding, role . No_ .
(I , perceptions or e11m1nat1ng 3 b as . "+ Not Sure_ .
: might bé re¥evant? > | | . R
| %“N .
R o ~ Some Pessible Priorities: Readin \
P ‘ ProE!ems? Math AnxTety? Disc1p¥fne?
v . . Teenage Pregnancy? Positive Sel T
o : . Image Programs?’ Comprehensive T . "
L , Educational Planning? %jonql E
- i - Association Accreditation Scope -

and Sequence.Curriculum Planning ¢t -
.in any area? Textbook Selection?

PO _ Community Schools? gMainstreaming?
A . Gifted and Talente Other?,. —~

. I . t , 1 : v
a - 1f xes. enter each’ priority. -°  ® o '\

2. Are tn:ge any - oppbrtunities for you to make |
sure egth priority is one that expands - Yes___ .

- sex roles rather than reinforces No_ ‘t
. steteotyping? . " Not -Sure____

L _ Some Oppoitunities to Consider:

use the priority to demonstrate the

frelevance of expanding sex role .

ﬁerceptﬂons and gain the suppOrt of
ey people

. . . Ay
" . B . » L 2 . . )

-provide guest speakers

-offer in- service to those conducting
the program

--have 1nput og materuls Selection
-he]p with curricu]um or program R -f‘%

“developmeft .to assure expanddng
sex role perceptions

R -other?
};,rtunities that extst -
ou will take aﬂvantag_
ed o contact

. 1f yes, enter tha.
- Tor each"rior1( o

T bRt - c -
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C.. 0bJect1v¢. To Decide on Immediate and Long- rot .
. Range Target—ﬁroﬁos. . -y

’ - "Who can help students expand their Yex role = - N ‘
N | " expectations? Who has an effect on kids? - + N .

Comsidering eacﬂ groyp below, and any others - {
\ you may think of,-decide S

. N ’«\ ._-‘ .
X o -whether you wish to try to - reach this\group ' #

e ' thether they are 1mme2}:}e or long- term priority 'f_"‘
' d

-how long a program wo be appropriate , | ' “ "u\,‘

-how can thEy be reached? |
’ o, _,‘ ’.‘ . o ' -

' PossibleAIarget Groqps |

N
‘ .School Board Members? ‘
. Administrators? - pentral office, principa]s.,
’ school office, others?.-
‘Teachers? - all teachers? Those who select : .
pregram voluntarily? Appointed !
Yy . "representatiyes? Do you want to ¢ o
. ‘ focus especiW@ily on .any ageplevel?
‘ + Subject area? Coaches? Staff of
‘ , _ special project? Others? . E
. uTégcher Aides? 3
Support Staff? - “clerical, custod¥al, cafeteria, ¢
' ' 2 9 bus drivers, others? ‘ :
. ' ' - Parents? . vt
Community? - civic “clubs, church clubs.*oommunity
’ ' ~ organizations, youth organizations,
- . others?
Students? - are they an 1mmed1ate torget for you.
' or will they be yeached indirectly
through other target groups? I€ yes,
* which groups. or ages will ydu tar?et? ' v
A11? Student counciy® Vocationa
x I T ~Youth Clubs? Other: clubs?. Those in
. B Y cdisciplinary or other trouble? . S
- Others? v o e

et * e

. <Ent each - ; h their priority, . e
_ how ong v proygram:- - - - ' -
you may have for how they -can be reached. Llome ack Cos
- ‘and_add to your plan as néw oppértunities occur ‘to_you.
e \ ; L * o

: . ° ot .
N - . : A L
. . . . .
. - * L]
oo » - . . .
- . vy . . -
. ‘ . . N .
. B .
s . R
~




:t"..': . o A . L/ \
| ‘%.( ‘ 214, A
., - Ve o ‘ |
. ._ "rj |
. x Examples: -(these examples arg someone e\se‘s.pTana~\
- o ygur decisions may be very different) .
A ‘.‘.- Yoo . . ;. ) ) o ' '. |
; Target o ', How' " How To' Target{Date
Group Priority Llong, , _ Reach-Them Date Done
| C: ™ - s T =, ' ,
School " 1. | Superintendent | .
Board Imhediate | 1 hr.| will put on,agenda | Augusy =,
_ DTS ‘of regular meeting C
Cafeterfa | Long 2-4- | Tavkte . T} 1 .
workgrs Range hes. superintendent
Elemenfary Immediate | 20 Workshop , | Fall
Teachers "and Long | hrs. vt 1978
. Range - o A‘
. % P N
\\\ y‘ l ) y
t v d ;
. \ v. N ' .‘4
o . |-
.' et A
& .
.“
— . ‘
C | . . ¢
ﬂf . | 3
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D, fObjebtive: To Decide onlOr Anizationai.Patterm
yp1ch Will I'nsure ﬂax!mqm Fqss‘B'e Partic¥pation.

Ultimater;'thAgoiﬂ should be for every member of. .
. the school community te develap -an understanding of

: sex biasrdn order to identify and use -all possible
apportunities, to 'expand.sex role perceptions in

\ students. How to accomplish this will vary accord- -
ing to several factors. ‘ |

-

. [ N T ,
. Ayphilosophical question: Voluntary vs Universal.

~ Voluntary assures a happy class, but may not reach -
those most needing:the program. ' '

~ Universal assures reachin? everyone, but anything
- required may, cause initial resentment Our |
‘experienct was that in' LtEAs where the‘program was
explained beforehand, and in those where teachers
already expected an organized, done-for-them, in-
service,  the compulsory program was well received.
Even in thqse cases where it was handled insensi-
t:ver. most teachers ev;Iqated 1tffaVor:b1y'b the
time it was over., QOne advantage of 3 universal-.
program is it takes “the burden of’responsfbiﬁity
off participants. They daon't have to explain to
anyone why they're taking the seminars. We there-
fore recommend a universal program which treats
participants with as much respect as If 1t were
. i

vojuntary.

'<Some drganizatioha1\pa;térns to consider: | )

- Totally voluntary and individual, repeated if
- Tnt8rests warrin%s and 1ns€rug€or 1§ willing. - !
This was our most common pattern, t works well
in a small unit where the participants' enthusiasm
attracts interest. . o o v ' 2

.

Program given‘to volunteers who will "share" their .
new knowledge wit eir own schools.. This pat
works only wrth strong administrative support.
Othérwise it simply scatters‘particigants. "If no -
strong follow-up is provided,. a purely voluntary
program would 1ikely work better, as friends may
. take it together and form an informal support

- group. | | ) | | \ T
- Course giveri yoluntarily once, and if well received,
-made_universal-for a11lrema1n1nq Eegcﬁers..‘~‘z, o

aﬁVon

. -Course given to entire staff e. This works .

well in_ small school

»
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' | - Thﬁ ripple Eff@tt. Representatives from each
. . schopl,ecom with ¢entral office represen-
. < tatives of each supject area, trained as trainers
~ -to repeat entire program for all staff in each
\ school, yith central office. personnel fo11ow1ng
up with curriculum development ‘ » " .

In large units, some version of this method 1is
the only way to go--one trainer will be a drop ~

~ on a hot plute. . _ , SN
. | - Enter your regommengations as _to how to organt;e your
: : program, plus e final decision w e ﬁade.
o ’ ’ : . o~ ) . ¢
’ ' ; o _ Vo - ;o
N § ' _
) - . ' ;
| : 7 .
. o
~
]
A
. v
i . .
4 “ . ’
’7 -
~N - s
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. E. Objective: To Publicize The Program In Such A Nax e

\\ . As To Give An Accurdtegvlcturq hat as - .

: Qro . ¥ )
. ) . A / S ’ A\
1. Do you need or want to publicize your
) program? ' . Yes -
- : , _ | : _No _ :
‘ \] o o  Not Sure o
\ v ’ v v

cap{ive audience, this objective will make
or eak your program. Remember that your
. major Tem will be that many people will
*~ Phave ail kTnds Bﬁamisconceptions which mean
‘ _ that they simply don't know why they would
[ . be interested. Even if the program is uni- ,
.versal or participants are appointed, a good . o

\ s """ {nformation program beforehand.will make all
X ‘- . ‘the difference in their receptiveness.

Unlg:s you- have a small, already committed,

Some gosijbilities

, general announcements. memos , bulletin ‘boards,
bl posters A ~

strong statement from superintendent and
principals

» . - filmstrip and discussion 1in faculty meeting
- . - before begirning program (August workdays, o
regular monthly meetings, or specfal assemblies) S\

| . - distribute entire course outline, with a X
‘- sentence or two desCribingoeach session .«

fnterview in school paper

an organized word-of-mouth campaign to convey -
your own enthus fasm '

O

o  If yes, enter your plan for in- “school information L
. ::xgﬁa¥EU$llcl€¥ aBou;AJLur program. _ .

.~ .. 2. Do you want to extend yoyr- publicity Yes . _
s : .beyond the schools? m No N

~ - , . o 1f~‘N°t Sure
Some possibilities. |

e o L. program for PTA | R i o R
L - show filmstrip or make presentation g! |
2 1 s. etc

ommunity or church groups, civic ¢
] !ithis hay been our mgst guécessful out-of- "

schoo) activity)

S . .
. - .
- " : L . - N . . . . -
. : ) . . ) : . )
C L . . . o . o )
: : ' . T e ) . . ' .
'. . N . . . - .o ) y . . ~y
H “ . : . < Y - o . . .
- . ‘. : . Ta . e : » . . . . R
Provided by ERIC @ : . ' . . " .
4 'y 4
A '
Pl ‘. i I: »* : .
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-'newslet§;l; of cluhs or bu11et1ns*of - !
. v - commun{ colleges, . : o
. o - seek out regular media coverage - TV and

' | ~ radio talk shows, "Family" sections of the .
| o paper. Local media are often ltookipg for
features, ®hd the fact that you attended
the training conference is néws.

- Other? Ps -

Al 1nterv1eWS'shou1d emphasize:

»

- the program will identify opportunities to
expand horizons for both sexes

- bias {s based on unconscious. well- 1ntendpd f' .
) o behaviors / .
] « problems already of high priority in the ‘
f ) community will be addressed

L human 1nterest anecdotes

- lf yes, enter your pJan for community 1nformat10n
s . and pub]ici_x - .
§

. N .

\ | [

\ . . . -V
¥

A Y
[
TN “ .
a Y o . \ 4
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F. Objective: To Prepagéhvouﬁse1f Fully For Conductﬁﬁg
, The Program, ~ -

‘o, 1. Do you plan to study the tra ing Ye's

to study? R IR : , No
' " Not Sure

—
materials further? If so, when? ° No :
How? v Not Sure.
N . o — (
If yes, describe your study plan, ‘ - | |
: W dates. ) ’
2.. Do you plan any'add1¥<2na1 study? Yes '
; : , ‘ ‘ No ’ ‘
. . Not Sure .‘J//\
Do you kngw now what else you want “Yes N

How will you find out or décide? B

(Note: A1th6ugh wider study is always
recommended, the program is designed to

be self-contained, and has been succeSss- - t
fully condutted with no additional :
;ources.) S

~» . ’ ‘ 1

IflgiAleséribe your study plan, with dates.

3.\ Do you plan to add or delete topics, Yes

or otherwise change the program? No T

| ' | ' Not Sure b
"1f yves. briefly describe thanges. If no.

sure, enter how you will aeciae; R

; N ;

AL
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G. \Objectfvei To Identify Resources - People, Materials

And Money.
‘ : .1, J)Are there any(people fn your LEA who Yes
o . can act as resources? _ : No
: ' - : R RN ~ Not Sure

| T Egogle to consider: Colleagues already
\ ) | ‘nowledgeable about sex roles, university or
. ~ - community college "women's studjes" programs
. _ - ~ local Commission on Status of Women, YWCA, -
] o NOW, other interested community groups,
| ' : parents, pioneering workers or students.

nter their names and function, how
ey could contribute, how and by whom they
will be coptacted. -

-

If not sure, enter how ydu will find out.

"b)If local sources are 1nadequdte..will' Yes

‘ .o , you search further? | No
. , o : s . Not Sure
4/ ot " ) * .t o -
| If yes, enter how. ‘
2. a)hre there aﬁy.re1evant materials in Yes" | ..
‘{our school libraries? Public ~ No
- libraries? Regional centers? ~ Not Sure
Col1e?e or unifversity .1ibraries?
\ Do colleagues have personal :
. collections they would share? o .
‘Some uses to consider: circulating B
resource center, displays, short items ~
reproduced as handouts, distribution of o
- printed resource 1ist. Is there any ) .
person or organization that would do : o
~ this for you? o S :
N If yes, enter resources, how you will

use " be responsible .

1f not sure, enter how you will find out,

- . : [}

2Ly
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b)If 1dbcal sources are inadequate, will  Yes '
you identify materfals to putchfse No
or rent? . - . e Not Sure
« . 1f yes; enter how you will identify them. P
: a)Are there any financial resources =~ YeS
available fo? your program? - - ' ° « No
< L . Not Sure , .
« . Who can:m;\p you find Qut? : L .
- Possible sources: Staff development T
( funds, maferials acquisition furds, _ .
\ ~ vocational monies, registration fé&e" ‘ |
for program, community coIIegez;; Ao
community groups with special ™ - ,
- {nterest in schools or')n sex roles,
rich aunt . . .
Enter any resources you are greséﬁtll
g . aware of . R .
s | S |
ity Enter plan for identifying further
Ao resources. e \d
& o R . .
“.-b)Wi11 you be paid a salary, if your, ¢_Yes
- program {8 held outside your pegular - No
" hours? , | NOt Sure
o . 'f V' | - -
Based on this information, prepare budget, with
ftems listed in priority orger. (Wote: &ou should
prepare-a budget so that you know what you want,
_even if you don't get i{t. “However, school finances
- are ‘sdmetimes arcane, and many successful programs
- _ “'have operated on “go ahead and get what you need

~and we'11 try ta take care of you." Your own
" tolerance for uncertainty is your only guide in °
these waters!) 3 | .

Items to consider: Your salary, purchase or

.' | “rental p?’mafer*aIs. honoraria for speakers,
S printing, refreshmengs‘ | S

*  Enter how you will go about preparing budget and
- - getting 1t approved. | _

~ Enter budget, now or when resources and needs are
lFeniiTiea. R 1 T ' _
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—~ | H.,  Objective:
, - ‘ ~ The Program.

To Mgke-Log1st1CAI Prggargtién For
. ~ |

'Do'you need to make logistical decisipﬁs and  Yes
preparations? L T CL No
: ~ ' Not Sure

 for you, enter the

. ' ) ’ LI

Y S | ng*, $Qte; !gur,rec?mmgndatjong and ho*
e ~ | e Tinal-decision will be made on each 0O
L ~- e | « .

following:-

+ 1, When in the schoql year will the program - . ) |

take place? Who will help you decide? - ‘
Consider the advantages of starting early,
- +while your training is fresh, and teachers
~ have the whole year ahead, ys other school

. priorities, move time to ar&use interest, etc.

2. MWhen will you'ho1d your. seminars? Some
possibilitiess . V . '

- durﬁng school d&y, if re1éase't1me is
avaflable ‘ S '

- during teacher workdays before school
starts or throughout the year (consider
. . how teachers expect to use this time,
. before picking this alternative) ~

;:} . f B - after scheol L S s
T - evenings 7 - o |

- weekend retreats -

R T T S o
Consider advantage of intensity, as in a retreat,

R - - vs percolation time, ?1v1ng,part1c1phnts a chance ' -

e 7 to mull things over slowly, and to notice things

B S L in their families and classrooms which they. may:

.not- have noticed before. . -~

ST e 3. How long should 1t he?

. Ne strongly recommend at least 20 hours. Some
| ~ .7 " have chosen 10 hours, fearing no one would sign 3
e r-;?‘?upjforgzogfbut‘mpstswere:{rwtrateq\bg,the_qurt i
e e t;m:;ﬁ*gxtng thatAthe-grOUQ-ins‘iust-,eginHJHG; B
S o el when they stopped.. No one who had 20. .
‘complatned of losing interest. -Some had ' .
_pPhs 10 hours of independent study. We had '

o aps

. . B . ' . . . . ‘ . Coe . . s
. . . . A " n - ot v I EEN . ) N =
) . : ‘ N o o ' 21 g - . . ’ . -
B . ' . . - N . . . . . . . - S
_ &ly L R S
B ’ e AN ot ) . . . . - . . R
' . f . . . . . .. . . . . C . Bt
B Lot . . . . . . . o . Pt - e 3
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good reports n sessians,that”wereuzmﬂours
S each. 'One hoyr allowed too little discussion
- ~ time, 3 hours sometimes sagged.

4. How big should the class be? - . v
. 1n North Carolina, classes have'Fah“ d from
®10 to 76. Small classes are more Intimate

and may be morg comfbrtaRle,forfthe instructor.

“Large groups&reach'more people .and provide for
_more diverse opinions.

The advantages“of both may be combihéd by ,
presenting a lecture for one.hour, and breaking
. "into smal ‘discussion for an hour.

A | 5. Nhere,wil]‘youvho1d ybur‘fgssions?

. | - How big a room do you need? What type of

‘o ©* yoom?' (Remember--the more creature comforts
- " Ehe better.) - ‘

- How big . is your county? Would a central |

: . . " location be best, or will you need to repeat

‘E S the prggram in several ‘places? :

e - Some possibifities: c]throom;’ceﬁtral office,
- ‘commupity‘college.r a < ’ o
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1. ObJectiVe. To Proyide Fofiow-Up Supgﬁrt To
. Participapts.

A Y

o . W11 you provide foiiow -up support to Yes
Cem Y : ' participants? . No
. T e ‘ ' i | Not Sure

ng al{;rnatives

_ -caiis or visits to their administrators to
B help axpiain program,. support their efforts

o B : -buddy ‘system or smaii support groups of the
e e participants themseives o (/ —

- 7 -visits to their school or classroom e
2fo)low-up questionnaire based on their“pians |

-news bulletins sharing opportunities
{dentified, strategies used, new materiais,
etc. ‘

-reunion meoting (once or regularly)

- -identify individuais in the ral Office, -

: t
+ or other .resource peopie. on!n>n help
: prqvide support '

e Lt -identify individuals ‘in the group who-coui¢
. i . help suppiy support ' .
: ‘ o
o o -don't forget to ask participants what kinds .
b | ‘ ~of support and activities they'd like!

'ans for follow-up su:ﬁort‘. B \\[

. 'Eﬂ_Tf_T_X T addpt these p ans to mee your
. partic pants' needs R _ S
.4’-—‘>‘

. o LI
. N - . .o
D . . . . .. N M . M * ) . N t N 5 v D !
Ca [ . ! ) . i vyt
ERE - : N . : o . . s " v
e . . - . ) . . I
. : . .
Tr . - . L. . N
: N : ' B . . : . i : e
. Lo R . - . - . . - : R ]
- . ) . - . . o 5 . Y Sk
' . - . - l, v 4 ‘. ’ h : s ’ R N " ’ N T
. L. . . . R . - X . ) co
L . R e . . , : - ) . ) . oo
. N
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-

J:- Objective: To Evaluate What You Haye Accomplished!
: ! > N T Lt !I \
Y 1. What wil) be different, because you took part in
» this program? e | : o
Look back at each objective and ask yourself:
How will I know if I met this objective or not?. =
: . Set your own yardstick for success, and enter ‘ :
) . " your pipe dreams in your plan, secure in the o ]
f “knowledge that one year from now you may have
" had stcédsses you would not-have dared hope «for,

and frustrations-that have sent you to the ’

dentist .for grinding your teeth. You may have .
_ - worked miracles, you may have simply laid some
\. : ‘ groundwork, and expanded your own students' .
‘ horizon. But, one way or another, something
- . | will be different! o o =

2. Then, in the future, as you carry out ‘each -
evaluation, ask yourself also: "What do I =

. want to do with this jnformation?" Can I use
. v o v it to correct a problem? Expand the program?
* _ Perhaps_.pass an my experience to other trainers, '
‘ ' ) or even write an article? o
. . L e \ \
N - .
\ » ” a\ . .
- ' \ &
. / ' ,%i
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¢ . L

K. Objective: To Decide What To Do Next!

Well, here you are! Did you survive?l Yes
*  Are you, or your successor, planning to No
. continue the program? - . ~ Not_ Sure.
. * . lf QS’: ; . « . : 2
. Ueﬁenajng on the sctbe of your previous efforts, R
- o you may now be considering a simple contiruation, N
4 an expansion, or you may have completed all ‘
. | . possible in-service and.be ready to focus entirely . '

on curriculum planning énd classroom activities.,

The objectives in this plan, alonmg with thgzﬁ‘in'

,the Teacher's-and Curriculum Planner's guide | -
following, can be adapted and recycled ndefinfitely. _—

L TN "As you map' strategies for the future, consider the
. A “following: | , . '
¢ Are there influential people whose supportjiyou |

could now gain, based on bhe first year's g@rogram?
: Are there new priorities in your school system to
e - concéntrate on? Are there new target groups to

focus on? . ' ‘ - :

" Have those who have deve1opéq"an'underitandine of
sex bifas, based on your program, Takeén the crwcial

“ . next step of 1dg?t1fx1ng~wnd ugiag gegortunit1g§<‘~ e
| o to expand sex role expectations tTor eir students,: _

e ) n the context o elr daily ‘work?

‘Has this expertise been built into the permanent
- . currtculum or program planning mechanisms of your
o, .: ~ school system? B |

‘Most important: . are you seg1n§'any.d1fference in
the students? B ~ | . .L

Finally: the day may come when. you have workég;j
yourse‘f out of a job: . when feachers regulavly

. "~ expand all students' horizons, so that each cap be. = ..
(o ‘most whoever. they were born to be. Congratulations!
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A. Objective:
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.

n t

Moral Support for Your Program on Expanding sex Roles.

‘ ]
v

" Type. of

How Cdntacted, Target Date

Done

Central

Name Positiow

Support

. By :Whom _

Date

i ovim sanbe e TN LT,

Office: * '
. '
‘ .
* . o “u
[
Y A
School: . \ ‘
| R
\ £ = "
N b . .
e
| Community: i -
: ¥
4
< . -
- . N
. . ‘
\f ) . f .
- . . ) '
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. ‘ )
the Program to Expand Sex Role

es of

Your -

. ystem.
. . *‘\}5

" bb";;"" Thte e BT e et or TEh
Perceptions into the Existing Prior
choo ‘ K .

\ .

Tar

rvrjOrity: 1
Opportuntties:

Contact People

o

| Priority: #2
-

- Opportunities:

. -
Contact Peog{e:

Pfiorfty:'l3
0pporthn1t1es: |

Contact People:

Priority: #4.
| ..Oppoftunities:

‘Contact'Rgfple:,f”’

i ‘ : ) f
oo

Priority: #5

‘V\anfaéi People: -

i
L.

’ o
[
2

t

gqt

,_ rtﬂﬁnﬂ.» .

Date

™ v

{ ..05¢&¢¥1£ionai paper for

..\ + .

other priorities..

o
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‘C. “Objectivk: To Decide on Immediate and Long-Range-

Target Groups.

2

‘Target ~ ‘How . How to Target Date
_ Growup Priority Long “Reach Them. Date Done .
. S~
) h)
! , v *
\ y
/
'
. \ - .
. ..: | N "
| : <20
<, o : ﬂ el ‘,‘,': .

L4
N
-\
A
.
4
»
-
A
)
L
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. '_"Sem1nar Leader'sﬂg1ann1nq Guide, p,‘zyf

: | » ' R o | o
"D,  0bJect1ve{‘ To Decide gn'ggggnizattoﬁal Pattern Which T
- Will Insure Maximum Poss [ articfbi}{gg. ] j .
‘ Sy o Target| Date
. Recommended OrganizaeionaI Pattern(s):" , Date Done
"
P .
R . ¢
3 /c,
. ” P ’ .'
s
[ . .
‘ How Final Decision Will Be Made: .
| o | ) .
" - : \
,' 4 i.\'
. i 7 \ [ E :‘ (’ . . . | '
L N .
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E. ’ijective: "Tg Publicize The Pfogram En Sgcq Way As
To Give An Accurate Picture a s To Offer.
- — = Who rarget] Uate |
Plan for in-school 1nformation ) Responsible Date Done |
- and publicity. ) . (. W '
.
( Ng
»
. , \ |
Plan for ggmmggigy 1nformation N
and publicity. v
. - s

i
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F. ObJective:.,To Prepare thr@elf Fully For cOnducting

The Program.

Il \‘. 1 .
| Wi Target| Date
Plan to study training materials Date | Done
f S~
*
) g )
Plan for further study
. . N o
Proposed changes or plan
| to. dgtide(on changes .
- .
% o B
.; s

]
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L]
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.

!

’ G.aVObJQctive: To Identify Resources - People, Materials

~ And_Money. } .
¢ N\e
. 1, Resource People
| How and
. ~ How Could By Whom Target Date
Name Function Coptribute . Contacted Date Done

Plan for identifying further resource people.

-

{
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6., Objective:

'. ‘ And Money.

’ Mainria]s
o Or Source

2. Rosoﬁrce‘ﬁaterialg

How To

A )

Who
Responsiple

¢y : Seminar Leader's ?1l001¢1390*4}} p. 234

Target
Date

To l@ontlf;’kgsourges - People, Matertals

Date
Done

Be Used
- \ ’ .
\ ‘ 1}
& 4;- N 9
\
( . / )
| ‘
>
.\‘ ( - ' .
- S . A _ o~
Plan for identifying further matenials, ‘
4 / ) *
. € % . '
N ¥ ( '
.
LS ’ .
. ’ 9 ‘,),'Q
* 3
Y | [ L
_' / (‘,‘Vf\) ‘;
0:
. \
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' G. Objective: To Identﬂfy'Resour;es - People, Materials
And Money. ‘ .
3. Financial Resourcesd Who . |.Target |Date
Respon§1b1e Date Done
. .
Plan for identifying resources, 'varﬂ\\\ ?
v 5
N
e, ‘- . -‘,“l ' * . * /.
. Funding sources: - “Rmount o
| A
PYan for preparing budget and " Who 1 b
‘getting it approved. Qesponsible;
\:\ _ ]
. ;X: i . M
¥ -
) ’Eudget (use separate sheet, if | - “Cost
necessary) \ o : ’
" o | 1tem i
| - ) ‘ ,
: ) ]
| 232 ,,
“ v, -
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H. w06Je;t1vg:
' The Program.

-

Your

»
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. 'seminar Leader's Planming Guide, p. 236

To Make Logiitfbal'Préparation’FOr

<

How Decision.

A}

Final

.

I3

T?}gét Date
Date Done

»

‘Dates:

Rgcommpndation" "Will Be Made

“

Decision.

&»

b

.
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. g » ‘ ' ) ~ - - .
v ) l i . . N N . v
’; | 1} oObjective: To Provide Follow-Up Support To Participants.
» R SO : _ - —— : > _ |
" "+ |pranning activities:’ Who - Target | Date :
| . c ‘ IResponsible | Date Done . C
’ \ "
: : L A N
. Follow-up’ acf{ivi.t‘ies: o ‘ - o
i‘ . g | f.. ' h » .
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Js Objective: To Evaluate What You Have Accomplished! .
- ] . ‘. ad
. A) How will I know +f I assured. necessary Target | Date
| organizationa) and moral sugport for my | Date | Bone
program on expanding 'sex roles?
(‘bvaluat1on act1v1ty:
» & wﬂ. )
( ' ¢
How will I use this information?
] J will | know 1f I plugged the program
expand sex role perceptions into the |
| | existing priorities of_my. school system?
P g_ | » Evaluation activity: ) | :
. | ‘ 2, |
— . | s -
' .‘ a . ' - . ; .‘ :
- = A
- - - \ . . .
| ‘. How will .1 use this information? v
C)- How will 1 kigw {f I decided on 1mmed1ate S
e .~ . and long- nang target graups? e LT SR
et T Evaluat1on activity" e ]
Lol _ . . | Ly \/

Tae ) : e
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W

L \ » | | o : e | Target DafeT o
2R | o | o - Date | Done | .
IR o " How wiVl I use this information?" : o
Jb "M .kv l ' -’-
D) How will I know 1f I decidﬁd on an - | -f‘ B ;‘
organizational pattern which will. : ' . g
insure maximum possible participation? v
) SN . 4£va1uat10n,act1v1ty: - | ' : : ‘
= . . ) Aoe t
f‘ - . * . L . - ,
- How will I use this information? - '
S | ‘ o V. ] - L " . -
E) How will I know if I publicized the ( A o | .
program in such a way as to. give-an ' . A LT
accurate picture of what it has ' to : i -
offer? : o S R
Evaluation activity: o Lol ”
‘ N
' How will 1 use tﬁiq Thfofm&t{on?. - i_ N
- F) How will I know-1f“i.prebaredfmy§31f | T
v - fully for conducting the program? o |
‘ - Evalugtioh'activity{,‘ R . o i

-,_qunwiTl'I;usg th1s~tn£ormat1on? | ~_i-\  _
%36

.'.‘
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W)

How will

l seminar Leader's'PIanbihg Guide,

¢

Je

]

How" 11 I know 1f I 1dent1f1ed
resoufces - people, mater1als and
money? - .

Evaluation activity:

/ ™~

I uSe';his fnformation?

-

How will T know i I made logistical
pregtration for the program?

{‘ | \ " EvaTuation activity

1)

" How will 1 use this information?

*

o

How will T

support to. l)cipants?

- kvé?uat{on.agtivityf

zjff\if 1 prov1ded foI]ow up

ﬂ.;240 ,

Tar
Da

3

Date
Done
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. K.‘ Objegﬁiqe: To Decide What To Do Next!

| 4

Summsrg: -

ow do I feel now about the overall program?
‘What did 1t'accomplish? 'Was it worth the

‘ effort? -.Should it continue?., '

N
]
\
. -
\-’ - ‘
o
-
4
-
.
VAR
( -
\\
»
o ,
..
-
1
 J )
(% -
. L ,y“ [
" N ~
>
“ 4
f '
Lo |
. -~ - . °
. v
4
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NAME OF COLLEGE OR UNIVERSITY: ) R
Sk ' . o . g '
70 ' J‘A \ ' (‘ y
ADDRESS: - - .
TELEPHONE:
’ .. o [ (
PARTICIPANTS' NAMES AND POSITIONS/: ) x
m v . . |
L]
~ +DEAN OR CHAIR OF YOUR SCHOOL OR DEPARTMENT OF EDUCATION: :
g Sl
' )
o L] . . ‘.‘ . .
. & ., ACKNOWLEDGEMENTS | . I ) ‘
'l Specxal apprcciation is given to education faculty and ndmxnistrltors
from the following North Carolina Teacher Educatxon Inntxtutiono for their '
P adwico. luppcrt and cxpcttxoe. ' . | )
- o Thcy include: (. o % o o
‘1h.5_ o i v . Fnyettovxlle Statc Univeraity. Fayettaville N\ C. ) i
N . . North Cardlina Gentral Univ.rlity. Durham, l. g
L i Nof%ﬁ;iarblina Stite University, Raleigh, N ¢ :
R ~ Shaw University, Raleigh, N.C, : ___\’- R f
e o Unxv.rlitykof N. C at Chapct Hill N €. | |
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" 4
This guxdo is. desxgned to help teacher educatlon ‘faculty and
* ‘administrators formulate a workable plan to addreal the problem of = .

. “V‘ sex bias, .
o .

This plan will help to facilitate effotto in halpinﬁ prospective
teachers retognize and overcome barriers to providing sex equxty in
public educatxon N '

The planning pracess is laid out in terms of exercises,. quostiona'
and action steps relating to each objective., Objectives are:

Objective #1: To establish planning team and gain support

W,

‘ 1 | " Objective #2: To identify possible resources -

Objective #3: " To provide awareness for education faculty = -
- and administrators in department or school o
through an in-service program /;\
' ‘ .
-t< \ : . Objective #4: "To examine and reassess college an& dhiversxty
N . ' . curricula for sexism -

-~ ’ 1

”

) q .
Objective #5: To hélp prospectxve teachers become aware of
N LI . ‘ sex bias and non-sexist teaching strategzes

‘Objective #6: To encourage plannyhg by college and "univer-
; sxty ‘students through clubs, forums and
SR C ‘ meetxngs :

. ‘ ‘ ijectivé #7: To toordxnate sex bias plan with other ongoing
g ' planning efforts

(S
+

ObJective #8, To provide overall evaluation ond follow*up
R .After workxng through all exercises and actxon steps, you should be
T ‘ready to negotiate and/or implement your plan of aotion for enhancxng sex
' equity xn publxc educatxon.» : o :

TN
. ' ’ ’ v . e :
. . - . . : L . RN
] . . - . . M .
SN . . . .
.
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3

Objectivé #1: TO ESTAB!-I,SH PLANNING TEAM AND GAIN SUPPORT
. ‘ . “ ' ‘ N\ ) R !

-

1. Enter names or positions of persons from your school or
department with whom you wish to work and with whom you
need to work in order to negotiate your plan of action .
(administrators, curriculum and materials development
representatives, psychology department staff, student
teaching coordlnatore) :

N

~

2., Who must, approve any recommandations‘of decisions you will make?

( | - Name A ~ Position

-

3, What mechanisms exist by which you can communicate with your
' administration/faculty to negotiate your plan and create an
avareness of sex bias? (Pleaao list).

Ponnxbxlit1¢£¢/ depnrtmental meettnga, seminars, divxeional meetings,
' regular faculty meetings, special programa, profen-
sional orgnnizations, etc., :




‘ - | 247, I «

(M
4. What restraints do you see relative to implementing any plan
* which you may develop at this conference? :
" e.g., -funding '
~curriculum requirements
. ~approvals
. ~others
L
a)
b)
. . . , &\\(
c) - _ AN
5.- How willuyou deal with tthe restraints? .
Fo -
{6 . Will'your planning team meet on a regular basis?
YES i NO ' ~ NOT SURE

7. 1f yes, how often would you meet?

8. -Who would call these méetings? o :

£ 3

- -

BASED ON YOUR ANSWERS IN THE ABOVE EXERCISE ENTER ACTION STEPS TO ACCOMPLISH
OBJECTIVE '1 INCLUDING TARGET DATES. ‘ ,

AcTION $TEPS \ ___TARGET DATES __ EVALUATION _
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Y

OBJECTIVE #2: TO IDENTIFY POSSIBLE RESOURCES ‘
B \ /s ~

l. What peraonl on campus are you aware of who are ‘available to be Y .
used as resources? :

e.g., -fuculty from women studies program .
-psychology department faculty : .
) -persons involved in the issue of sex bxaa "
" ' -others :

| = .
2. Will you need outside help from any of the following? (Please check).
) ' \ o YES NO° NOT SURE
- a. Divigion of Human Relations) State Department . ‘J
o : of Public Instruction, Raleigh, N. C. and District T
' ' - Coordxnators in Regxonal Centers (Provides: con- . : <
sultant servxcea. in-service training and planning’
in communication skills, discipline alternatives,
: ; self concept, interpersonal relationships, etc.) °
" i Ph# 733-4207

, b. Division of Equal Education, State Department of
| Public Instruttion, Raleigh, N. C. (Provides:

B consultant services, workshops, presentations, B | .
handauts, bibliographies, filmstrip, training ‘ 9
and glannig;kgelative to sex bias) Ph# 733-3551 i

¢. General Assxstance Center, East Carolina Unxv.
Barbar Ragland Title IX Technical Assxltance 1 . o
Phit 752-6704 = ' | ~ ]

R

v d. .Subjsct area state department COnsultanta aware
o " of the effects of sex bias (Language Arts, SOcyal
. c : - Studies, Math, Reading, Early Childhood, dedle
‘o k. :  Grades, et¢. -- offers special workshops on sex ] :
L ’ . bias relative to subject area : ' .

[




N

ACTION STEPS

{

249,

Could you make use of any efforts already taking placn on your
Wﬂlpu.? (Resource pérsons, materials, etc.)

S

- YES No ¢ - NOT SURE

[

N

' _ ! . ' : -,
If you could not answer all of the above, list bclow'lction'ltepl
which you feel are necessary for accomplishing this objective.

” ' . . TARGET DATES __ EVALUATION

Lo
=

-]
/

/

!

v

~F

-
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: 'OBJECTIVE #3: TO PROVIDE AWARENESS FOR EDUCATION FACULTY’ AND Aomms'rnbonsf” R
IN DEPARTMENT OR SCHOOL THROUGH AN IN\-ssnvaPRorsssme L S
DEVELOPMENT PROGRAM . - A ’
. ‘ ¢ - ‘ - o . . - "' , \ ...‘.r o
¢ _ L, . . = N
' 1,- 1s there an ongoing sex bias awltencau progrom for £acu1ty :nd 7 o
rwz’// adminiatrntoru? , R S s , - LT
. o | yEs - U No o ___Nor SURE. |
. . e ~ I ‘ . l\ “~ . .
2. Can you organize special £n~service sex bxao awarenean prégram :Wf' i
for faculty and" admtnfstratora? B ‘ o .f » S ~ ‘
\ YES o x'N‘O | i NOT» SURE .,
3. If yes or not aure, consider the fpllowing (Plenaé chack) S R
& 2 . o ' ' ' h ‘ .'i\
) . . \., Not,‘
) : . - Feasible Feauiblp' -
a, .an service 15-20 contact hour course on sex bias| " — R
b. a half day workshop on sex bias ‘ j -
r; . | c.» a series of three to’ four woikahopa for %chool or .
. Department of Education (tonlxder rotating faculty
~ N _ memberg to of fer wofkahopa) o e
'd. presentation and/or dxacuasion at general faculty . ] Jf,  §§;
___meetings | . L
e. ~di|cuaaion at dqggrtméhtal meétiqg; N
‘ £. fncultyA;gminar (apeakero. f;lmsl,filmotfipl) H
‘8. post notice that oeLf instructional materials (filmu,
. filmatrips,. bibliographies) jare n&”your library or
curriculum materials center : ‘
r. ;
. h. others .
,‘. - - 'o, \
t ' ! ‘
- ‘ o
e | 5
L i' < ?{ : , L]
‘g > . .
. 2
. . 2&4{;
3 % . w
. ) : v
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) e R " ".‘ ) . .

1f "a" under #3 14 coneidered, answer parta a, b, ¢, d, and e,

a)ilwould Division of Equal Education need.to offer week-long ‘ . O
training institute as provided for training public school ' L
teachers and administrators or, uould you create your own? (Check one) . -

Diviaien—of Equal Education Training Institute

) Creete own course . . | . ‘ g - .
b) Who might be trained from your dﬁstitution? o A
- .o . Coie \ ‘ - S R
. ;, A

S e) Uhich of the following arrangements wOuld be most auitable for

your institution if course is offered%

\ . -

(PleaSe .check) o , i‘, D | B ‘ ‘
' i | | 5N
1. the "ripple effect” in which a peraon is trained who offers courde to YES -
others in school or department . : '
2. 'selacted individuals are trained who may share information with othere-
3. course is totally voluntary and repeated eaoh semester/year if there :
is sufficient interest Lot N
4. course is offered to members of your planning team only ' - C -
S. course is offered to curriculum planners e A .- 1
6. 'oth;rs° o o i . "
o : ‘ : ) - * } v
‘. . . . . - N " » . » 9 .
- d) WOuld you suggest that sex bias course be offered to education
“faculty on a required or voluntatry basis@ _
"!ifi?)A If course is voluntary, how will you publicize it? (survey public - ~”'L*"ﬁf
o interest, memos , statement from dean or cheir, postings, filmstrip, G

course outline)

o Refer back to alternatives you think feasible and 1ist on the. folfbwing
- page, . action steps, target. dates and evaluatioq procedures most suitable
;lfor yoqr institutiOn. , o I ; o " IR

-W
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O OBJECTIVE #4: TO BXAHINE‘be REASSBBB-CQLLEGBVAND UNIVERBITY CURQICULA ggn SEX1SM
.\ \ , ‘ ! | ‘
‘./‘* ‘ ; 1. whcrc in the curricula could you focus on sex bias’ awnroncls?

Consider: Child Paychology. Learning Thoory, Childrnn ‘s Literatura,
o  Educational Paychology, Methods and Hatcrialo. Orientation
’ ‘ ’ to Student Teaching, Social Psychology, Adolescent’ Psychology
Human Relations and Personal Development, P.E. for
‘ Elementary School Children, Foundations: (Sociology of -
Ed., History of Ed., Philosophy of EKd.)

A

2. who is already available and 1n£ormed Jhough about sex bias to
' help with this objective? ‘ N .

\ R N
3 <&

}‘

t is. tlee process for changing curricula 1n your school/department?
“ . : (dieale explain) . _
S . . \ ¥ |
. | “ * ‘ 1 ' . A . - | I'n ‘:
, | 4. Should a member of your sex bias planning team be on’ other school s
‘ . committees such as- curriculum committee, teacher education committeo,
P . - ete.? : YES . N NOT SURE

’ . v . ' » . .

5., Could your. school or department , ' .
_ a) incorporate sex bias q}imination into the regular curriculum‘
- planning mechanism? :

I

N ‘ } . -~ YES T . 'NOT SURE .

————— - On——

. OR B ‘ . } . ,k v. j . | ‘. S &

o ~ b) forma special conmittee -to decide how sex bias should be |
— ' _ addteased in education courses? . _ o
e | E . : : . o s . : o {
e T _ o | . YES . _NO ' NOT SURE -

6. Is there a place to add a course on aex biad/in education as
aithef a requirement or. an elective? »

Shin——g———

k | \ R , |
oo .__.'YeS . ___NO . . __ NOT SURE
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OBJECTIVE #5: TO UELP, PROSPECTIVE TEACHERS BECOME AWARE )
: OF SEX BIAS AND NON-SEXIST TEACHING STRATLGIES R

1

e

- What kinds of expeyiences can be provided in .ducation
courses for futurc teachers to: N *

l)h«makc them aware of their own "x biases
M o . \2) make them aware of Liases in their students

3) makeé them aware of strategles for overcoming -
sex blas in the classroom '

«

Consider the following ways to avaken awareness in students: '

&

a. special workahops for prospcctivc teachire (Iccuuree,
discuasions. research, role playing)

vb.\\include several lectures or topics\th::::;¥lo sex

; ' bias as parbqgi;fhe'regular methods course

; . c. be a good role model (nbnrsexist teacher)

teaching fm orientation to uwdent uenching'
' -
> ) e. make available rgsources for additional materials on
MR S sex bias ‘ o ¢ g , _ K

( \d\. introduce prospective teach‘: to non-sexist ways of - \

»

£. ovélna;e student teachers with‘f.gard to non-sexist
ter-hing practices during student teaching ' . .

‘2. others
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\ENTER WAYS OF ACCOMPLISUING OBJECTIVE #5
. . : ' ) - \\’vx . S . ] .
\_ ‘ - How Will You Whealyill You
Action Steps Target Dates . Lvaluate? - _Evaluate?
. ¢
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OBJECTIVE #6: TO LiuCOURAGLE PLANNING '8Y COL'n L AND UHIVLRSiT}
v STUDFQTQ 'HROUGI'CLUlefFQRUMS AND MFEETINGS
Ponuibilitiel.- Student WEA, Religioui Orahnizationl

. - Student Guidance and Personnel Association,y
Dormitory Cbuncils,_Qtudont Councils,
School or Depnrtment Councils
oo
- Filmatrips and filwms
- Discussion groups
{
. - - -~ Special day-long programs

L]

OUTLINE BELOW STEPS TO INVOLVE bTUDENTS ruRoucn
EXTRA-CURRICULAR ACTIVITIES

t .
, . . .
/ ’ - e :

How Will You When Will You

Action Steps Targot . Dates

: : Evalyuate? Evaluate
Ce T 3 ~ .
' €

_ . |

. ( 5, g bl
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& .
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.
N
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] |




. 258,

) OBJSCI;VI #7: TO COORDINATE SEX BIAS PLAN WITH OTHER ONGOING PLANNING EFFORTS

b

. L. 1s your institution currently involved in other planning activxtiel?

- e.g., -Southern A-sociation '
- =Self Study . : R
-Accreditation Committee -t
, - =S8tedman. Review and Evaluation of Teacher Education Programs
' -Others . *

s <

-

2. Do you wish to combine sex bias plannxng with other ongoing

planning action? ,
' YES ' N NO

IF _YOU CEOOSE THIS GOAL, ENTER HOW SEX BIAS AWARENESS PLANS CAN BE
INCORPORATED INTO OTHER PLANNING EFFORTS

. o : : " Target How Will You  When Will You
: Action Steps Dates Evaluate? . - Evaluate?
”
I
\,‘ -
; -
~
i .
p— e ) r .
. \ )
\ "- . ~ . L
. . ’ ‘\\ N .1 ﬁ.
] . r ‘g
‘ 257
' 'A q‘. . PR . . . N
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i . 3 \
#8: T@ PROVIDE OVERALL EVALUATION AND FOLLOW-ﬁP

+ ’ :__‘. «

How mxght you determine ovcrall cvnluatxon?

(follow=-up queatxonna;re. committee meetxngl. otudent feedback)

5

&

.

How wxll you know when you have met overall objnctive of enhancing
sex equity in publ;c educatxon? -

-
4 .
»

Will you need follow-up by the‘Diviaioh of Equhl Education?

—————————— ————————

YES | NO K NOT ‘SURE

-

1f yes, what fbllow-up actxvxtiea would you auggeac?
‘Please list below. .




FINAL STEP . )

f

Review all objectives and :Efion steps and think about how each
fits into your comprehensive plan. Consider adding action steps
which you may have failed to consider.:

Reasstss overall timetable to inasure tha£~there are no conflicts
in projected dates and activities.

7,
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NEW PIONEERS PROGRAM TO o .
. ENHANCE STUDENTS' DEVELOPMENT ' |
THROUGH EXPANDING scx ROLE PERCEPTIONS

e Pianning Guidé;for State'Staff'

| (. S
. This planning guide fis designed to help you apply your: ~ -
general understanding of sex bias to your own work The three . - :

. _ “wjgctives provide - . .'? Lo
g A, An anaiysis of the’ deve10pmental areas which may,be Coe
: iimited or over-emphasized for either‘tex ' -
B. A systematic 1ist of all possible opportunities in N . <
your field of work which will establish & foundation e
for: i

C. Your own action plan, .
How long does !t take? Minimum times are indicated with each .
objective. However, individuals may wish to spend more time

_ on their own action plan. Further, it is unlikely that anyone o

. ~ " can_answer all questions off the top of their head\so you - : w

' should be prepared to mull it over and. add to your 1Tsts of . .
opportunities and your individual plan over the coming weeks.

s If you are working in committees or as a staff, and are doing

A | a thorough-going-examinatibn of your entire, curriculum, con-
;iderabiy more time may well be appropriate for both objgctiyps L

and C

) Y

Before beginning.\rebd over th® entire planning guide, so
tha* you understand. the velationship ‘between the three objectives,
Then, review the substance of this program in your own mind. v v
Remember that your goa 3lmuch more ‘than girls in carpentsy or
boys in mpdern dance. ‘You*are looking for ways to help al =

students expand and strengthen -their understanding of what it

means to be female and mail, Is there anywpere in your w0rk
where you can ‘appropriately’ heip them undegStand:

probiems grounded in sex roies - , I ~
2 the nature of sex identity S A
“changing family roles _ N . | R
changing work options . _
pressures on.men ' : o -
male-female communication problems S ; o
: ) the problem of the doubie standard, se | money, ¥ ' '
C - ‘sex and viglence -

= problems and opportunities of working together as equais
. \\§ - the impact of adults' unconscious behaviors | '
Lo : - the impact of their own unconsgious behavior ‘ ' -
- and so on .

P 8 8 $

¥
re

N




262

developmenta) areag_which max,be 11m1ted or
zea for either sex. -

e a chalkboard f11p chart or your paper

over-empha
Suggested format: D1y

}+~~;L- R ' ~into three columns.eh, | °o
h DeVe}opmantal N . Limited_' N Over-emphaéized

v - Area for elther sex For either sex

- ’ -
- [}

1. Sex bias may'limdt a students’ deveTopment in several areas: . -

«  Intellectyal | o Interpersonal
*  Emotfonal e Societal
- Physical Sexyal

: 45;\\ | Perception of the- world . Vocational Other? , ,J",;
In the 1eft hand co]umn, 1ist each deve]opmenta] area, plus any others ) |
yoy can think of ., Leave several spaces after each area.

"7 2. Brainstord ways either sex is limited in each area. List these in’
N “Column II. :

If p0551b1e, choose examp]es from your own work If ybd cannot find
examples in some developmental areas from your own work, you need

e :j' - -not limit yourse]f for this “overview" quest10n. .
v Examgl | B B |
. - Emotignal Deve1opmgga_ | ,EJEEEEQ TN '; overéemphéstiedv:
T : . . ‘\ Girls - abi]ity to ' |
N T ‘ - T .express anger | "
R T BOXS',- ability to .
. c express sadness
RS — ’ ! o
pil o 3 Bra1nstorm ways the area may be over-emphas1zed for either sex List.
‘o o these in Column III . B _ | _ . , - :
| Examgl " s L C o ";j‘ o . _'.‘fi'»;
253;7‘ o o Emotwonal Develqpment RE Limited O‘Zr-emphasized

‘hu_--Compet1t1veness
1rfs - Obedience .

- .- . . -
S \ o . - - ‘ . 3
v . ) . o o . ; S

‘ .. - - ‘._.. o‘-

B. Objective To_identify a]];posSible opportunities in your ‘work for .
o (One hour) expanding ‘qirls' and boys' deve1opment Ahy g'panding sex =
s c » | roT"perceptions. L | . a
o . : N
. Look back at the list of develepmentaI areas d15cusséd 1n Objective A,
~ “Which are re]evgnt to your work? Write each developmental area rele-
~ yant ‘to_your work on top of a separate. sheet. offpaper. “Some people
- ‘may .choose all. areas others just a:?ew, Hepending on the nature of’
; their work., .

‘ P "« -
. v
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2. On each sheet brainstorm all bossibie opportunities in
. - your work to expand students' growth for this developmental,
. - area. Don't worry about repetition - this should be a :
- ‘e total, systematic pie-in-the-sky Tist which will demonstrate -
 the wide variety of possibilittes inherent in ydur work, and
give you an idea 1ist when unexpected opportunities arise

v . Example. If you have decided to focus on how sex roles.

' ' 1imit students' emotional development, for each
item on this 1ist ask yourself: “Couid (agency
priorities, etc.) be used to expand stugents’
emotional deveiopment? How?"- If yes, write
down some ideas. If no, go on to he next item.

| ;Agency priOrities ' an

* Division priorities :
~ Divisional statewide planning S &
(/ ' ,vMateriais preparation: . ™ , ‘ '
-competencies . ,) . . _
-curriculum guides o o oS T
" ~source books - Y2 VI - '
-media and visual aids . | | . |
- -newsletters 3 ’ : E ’
. : -handouts e - S :
Y Materials review: . B . e
Co " -professional library - ' R
+materials evaluation
. -general and specialized bibiiographies» .-
B Textbook selection criteria _ |
o - Conferences =~ - ; : v !
. Warkshops . - ' . e
\: , . - Dempnstration:centers ; “~;,' e e
A - . Demonstration. classes . » . S
/ O ,
| . .. Correspondence, phone caiis. office v1sjts - : -
. - Local planning: . St
S L .« . -on-site visi¥s (use checkiist of opportunities?) BN
o S C .\ -system-wide - o S
SRR © ... ' =school . ’ T . - ’
R . L .1 =-glassroom ' o
ot © Work with teachers: - - - Lo Lo TR e
o 7 L seurriculum - o e S
» - . mmaterigls preparation R S
e -7 wmaterials selection and use . . 7 - e vl
B ' - " -classroom management . " .. o 0 =
L . ~unconsciou$ teacher behavior ‘ o e
-childf transescent. adoiescent deveiopment ce el
(Continued on next page) S L .-,:'3- | ’”g‘s_;x o
: - S » 1"‘ Co s e
" : o e S N oo L .
o ' zeé;' : ?f;!-f. . "
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S Work with teacher educators: S L
: - -pre-service training = ® | - o
| ’ ’ ' -in-service training . .
~curriculum develbpment T R

Nork with student organizations o SR S

work with'
-other consultants
. =-regional center staff
» -local administrators
. =local supervisors
o o -resource teachers ‘
. . - -parents - PTA, other community groups
o -advisory groups o .
~professional associations : S ‘
-schooi “boards :

Y

Y C. Objective: To write your nwn pian'df action, \5.[3 R
_ 158 mins) . K

.Look over your sheets. Choose the developmental -areas most
_important to you. For each one. develop an objpctive. -

: Examgie: To expand students emotionai deve10pment

'Suqaested format: Put each objective at the top of a page. then l _§~\
T - divide the remainder of the sheet into 5 - Lo
columns. :

- - Objective S E I,
- , Activity , . Who -~ Target | Date Comments - -
K .' ; L , Responsible - Date . .| Done S

o~

.

B
' b

~ Now list actua! activities that you could carry 0ut in order of im- L
- portance and easé of accomplishment, which would take advantage of _ﬂ_ L
'opportunijdes in_your reguiar work to meet tﬂis obJective. ' L

~‘Begin w&Zt activities that you can do immediately, with. materiais o - B
hand. - More long_term-activities would include literature saarches,‘ o

J - exchanging successes and failures with'fellow. teachers, or ather: -
-+ - strategies' to help.you-keep growtng in this. field.” After each acti- -/
oo vity,. fi11 .in who will be responsible and a target date, As you, .
<. " ‘.work on each activity in the coming weeks, come back -and fi11 in thg
St actual date of accompiishment with comments on tbe success of the
e activity ) . . : . |




NEW PIONEERS PROGRAM TO

ENHANCE STUDENTS' DEVELOPMENT : B
«. ' THROUGH EXPANDING SEX ROLE aERCEPTIONS
Planning Guide for Individual

| .Teachers or Curriculum Committeés
' (;7' - This planning guide is designed to help you apply your
W general understanding of sex bias to your own work. The three
objectivés provide:

A. An analysis 'of the developmental areas which may be
limited or over-emphasized for either sex

B. A systematic list of all possible opportunities in _
your field of work, which will-establish a foundation
for: - S ' .

C. Your own action‘plan. " ’

How 1whg does it take? Minimum times are indicated with each
- ‘objective. However, individual teachers may wish to spend more
time on their own attion plan, perhaps as a homework assign- -~ |
ment. Further, it is unlikely that anyone can answer all
questions off the top of their head, so you should be prepared
to mull it over and add to your lists of opportunities and your
individual plan over the coming weeks., If you are working in
curriculum committees, and are doing a thorough-going examina- -
tion of your entirg curriculum, considerably more time may well ’ .
be appropriate for both objectives B and C., . - e

.Before begimming, read over’ the entire planning guide, so
that vou understand the relationship between the three objectives. =
- Thén, review, the substance of this program in your own mind. S S
Remembar that your goal 1s much more than girls in carpentry or - S
N . boys- in modern dance. You are “looking for ways to help all
p students expand and strengthen their understanding of what it
- means to be female and male. Is there anywhere in your work
where you can appropriately help them understand: o
problems grounded in sex roles ot -
the nature of sex identity ‘ .
changing family roles
changing work options
pres§ure on men , L
male-female communication problems. ' e
‘the problem of the double.standard, sex and money,. . ‘
L e -sex and violence . T i
R E . problems . and opportuqitﬂeSio}~wOrking together as equals
CEE N ' .the <mpact of adults' unconscieus behavior . ) .
SV e : “the Jmpact of~their own unconscious behavior. -~ - . BRI
T R L
R _ el : _

5

N I I IR T
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”




~

" Objective:

«

.266.

'D

To- identify developmental areas which may be limited or

»In the left-hand co]umnlf1ist each develo menta] area,“gjus any others

i

A L]
' mins). over- emphasized’fbr either sex .
Suggested format: Dtvide a chalkboard flip chart, or your paper | l
1nto three columnsy _ -
\Deve1opmenta1 - Limited ,Z ' Over-emphasized
Area for elther sex Tor elther sex
. . ’ ' @
1. Sex'bias may limit a student S development 1n several areas e
Intellectual ' :
Emotional
Physical
Perception of the World
Interpersonal ‘
Societal
Sexual \
Vocational
Other?

you can think of.

Leave severa1 spaces a ter each area.

2. Brainstorm ways either sex is limited in each area,

Column II.

P L4

-

If possibﬂe choose examp]es from your own work ,

List these in

If you.cannot find

examples in some developmental areas from' your- own work, you need R
not. limit yourself for this "overview" quest1on. ) o
l/lv {:’«” ;,.‘
Example: e .
Emotional Development Limited - - Over-emphas ized B
Birls - ability to | | | | “&;
\ < | . expressjanger 1
Boys - abitity to | '
" v express sadness .| g i
. '
3. Brainstorm ways.the area may be over- emphasized for either sex. List
: these 1n Column III. . |
EXgmgl _ ) -
Emotignal Development - Limited - Over-emphas 1 zed .
: N N -  RAve @ L :
' S , , | @ Bays - Gomﬁrtitiveness N
{ A Girls - 0b jence ,v749§
. § .




TBuJ]etjn board&gvi ; R L
~ Materials: Lo S S

To identif

g L
sex role perceptions. | \ -

Look «back at the list of developmental aré«s discusseg in Objective A;._
Which are relevant to your work? Write each deyelopmental area rele-

vant to your work on top of a separate sheet of paper. Some peopve’
may choose all areas, oEﬁers ]usg°a Tew, aepenainﬁion’the nature of

their work, . .

\

. \ ,
On each sheet, brainstorm all possible .opportunities in your work to k
expand students' growth for this developmental area. - Don't worry - . .
about repetition - this should be a total, systematic pid-in-the-sky
1ist which will demonstrate thé wide variety of possibilities in-

~ herent in your work, and give you an idea 1¥st when unexpected oppor-

tunities arise. - Ve ‘ R

Examgie: [f you have decided to focus on how sex roles limit

students' emotional development, for each item on this
list ask yourself: “Could (agency priorities, etc.)
~“be used to expand students' emotional development?

How?" If yes, write down s9nm_1ﬁnns*_+1£_nn¢_nn_nn.19

L)

Consider: | |
School priorities™ . . - ’ S
Subject matter 2 . o ,
Skills taught T {

Classropm activities - ’

Class projects

Class discussions o : o :
Assigned readings ' ) S SRR : BEEERE
Written composition . S T . B
Speaking skills and activities A ‘ C
Interpersonal or human relations skill building = o S
JField trips ' ‘ S T S y

-print and media o
-commercial, teacher made, student made .
~-are they stereotyped? . | - ,

‘expanded? . . , .
- ~ neutral? | , ' ' " R
In:service opportunities for yoyskself — - -, ' e SRR
Experience or expertise of fellow seqchers . e e oW
- Resources at: - - 1 . et - ) . B
. -centra]TOf'fice ’ e ' | . L Y-
-regional.center - RO . A
-community college®pr uniyersity ~ - *. . '-’/TfST"»
- -=state _gepartment of educdtion S T L o=
* Teachér's unconscious behavior -~ . - P ST
-Students'. unconscious ‘behavior. . ~ ' TR ,
~ Other?. . - oo 0 L
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v C. Objective: To write your own plan of action.

' ~ {30 mins) | o '
. Look over your sheets. Choose the developmental areas most
~ {mportant to you. For each one, develop an objective.

© Example: To expand students' emotional development

®  Suggested ‘format: Put each objective' at the top of a page. Then "
' divide the remainder of the sheet into 5 columns

Objective

% Activity ‘ _ Who Target Date Comments
' ' Responsible Date Done =

\

Now .1ist actual activities‘that_you could carry out, in order of : -
importance and ease of accomplishment, which would take advantage

g

. ? ~ of the opportunities in your regular work to meet this Objective.
| Begin with artivities that you can do immediately, with materials
. - on hand. More long term activities would include 1{terature searches,
" exchanging successes and failures with fellow teachers, or other
. . strategtes to help you keep growing in this field. After each acti-

= vity, fi11 in who will be responsible and a target date. As you work
on each activity in the coming weeks, come back and fill in the
e . actua) dataqgf accomp.lishment, with comments on the success of the

. o actiy,ity“ !
. Ry

.
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‘Ungggs;igggvNe]l-Intgnged Behaviors fxercise: (45 minutes)

,Different errands: sending ‘a boy to borrow a hammer
and a girl" to borrow a needle.

APPENDIX A

Directions:. Divide the audience into
small groups of four to elght people for
competitive brainstorming, to be followed
by disguosion. Participants may be divided
into subject area groups, age level. groups,
by school or randomly. Have each group

compete for the longest possible list of .
" unconscious, well- -intended, behaviors which

could tend to reinforco a stereotype. .It is
important to emphasize that the behaviors

are well-intended, not an act of discrimination
such as deliberatcly ba:ring one sex from an

activity. Bven so, groups will likely include -

conscious or even hostile discriminations in
their list. If ihis happens, accept all
answvers, but trylto point out the diffgronca.

- Groups should consider-all adults that interact

vith students, including teachers, administrators,
cafeteria workers, custodial staff, secretaries,
and parents. Give one or two cxamplos before

' beginning the Qxcrciae, such as:

Different comp]iments' girls on appearaﬁte. boys on '4;5 "
chievement .

r

*
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APPENDIX A . 2. U

Let groups -compete for producing the.
longest possible list of items, the more
' specific and "etrivial"” the better. Stress
guantitg rather than quality, within a
strictly timed seven minute perjod. Intro-:
ducing competition can be fun, but more
importantly it is the best way we have
found to keep a group from stopping for
a long discussion of the second item men-
tioned. When the seven minutes are up,
have each group call out its total, award
the standing ovation with enthusiasm, then
go -around the room letting groups share one
. jtem-at a time. '

The moderator can comment on the impli-
cations of an item! let t@e group discuss 1t
or simply accept it and go on to another, as.
some stereotypes are obvious while others T
need discussion to see why they matter, It
is very important as you moderat® the dis-
cussion that you be completely accepting of
every contribution, even when hostile. f Nod
a lot! You are not nodding in approval, but -

_ in agreement, "Yes, we do feel this way/do -
these things, don't we?"” It's particularly
important to avoid any unconscious express-
ions of disgust, eye-rolling, or any other.
message that you feel hostile to pedple who
are biased. Everybody's biased. The object

- of this exercise is to allow people a sense
of "Look what, I found!" instead of guilt,
when they identify their own biased behavior.

.s -

. Every time we use this exercise someona
. mentions something new, so we cannot predict.
- what you will get, but some sample. {tems and
" comments are included below. Co ‘ ‘

Commenis on éxam 1e~#1-eComoJiﬁents:V Complimeht1ng girls

solely on howethe ok and boys @m what they do 'may give

: y )
~ the message that girTs' activities and accomplTshments are .
not noteworthy, ‘At the same time, everyone 1ikes a_compli-n

ment -- boys, too! -

Comments.on example #2--Errands: Sending students to bor-
, vow different items may imply only one sex wo 1d use the

{tem, or expose a student to unnecessary riditule {f they

are asked to go for -the "wrong" thing, o o

- ’ The,teacher in the Opéning ses§10n~who’sent,gir1s.to
the office with messages in .fa r weather ‘and boys. in the

“ rain 1s saying two things, Girls can be trusted to carry

e
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messages and not linger on the way, but boys must ,take
over whehd the going gets rough,

~ Ths message surfaces in the adylt male who resents
~“fairweather feminists" whom he suspects want equality only
when life is easy. _ . i : o
) . ' ! . . A ‘ ," \
* [tem: A teacher says "l need five big strong boys to carry
these books S ‘ L

Comment; " The stereotype is that all boys are larger and
stronger than all girls, In the early years girls are -
generally larger and stronger, and at all ages there is

a range of size and strength which overlaps for males and

females., Further, small people of both sexes need a

chance to demonstrate competence, '

”

* Item: "Boys don‘t hit girls.," ‘ T

Comment; The implication is that girls arglfragile and
must be protected, Thig expectation leads to a dual system
of discipline.: Boys are often more severly punished for
fighting with a girl, ‘even when she starts the fight, and
~a boy's resentment that he can't hit back may poison all *
his feelings about girls, At the same time, irls need to
learn that they have a right'to defend themselves, if a

boy does hit them, ' - *

'+ Item; A high school girl is cou:§e1ed that it is OK not to
take math courses beyond those required, if she doesn't want
to. Sometimes she is told by women, "I was never good in:
math but I became a counselor (teacher, etc,) anyway."

Comment: The stereotype is that females are innately weak

" in mathematics., The expectation may be a self-fulfilling
prophecy and girls won't do well in math, ~Furthermore, the
faflure to take advanced math courses limits the careers open
to women, A - IR : : o “

Sociologist Lucy SeHQund "In a systematic random sample
of freshmen admitted aMgBerkeley in Fall, 1972, 57% of the
boys had taken four fytl-years of mathematics, including .
the trigonometry--soTid geometry sequence, compared with 8% -~
of the girls.. four year-fmathematics sequence is required
for -admissio 0 Matheﬁagics IA, which in turn is required
for majoring in every field at the university except the

. traditionally female, and hence lower paying, ?1e|gs,of

" humanities, social sciences, librarianship, social welfare
-and education,"l S o L R

L]

* [tem: A gifl fs. told, "Here, honey,-let me he1b~you.fi A o
65y ¥s told, "Go back and-do it until you get it rightl"

= " ’ . .7 - -l‘ '
§ - STy,
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Comment: ;@oys are reinforced ?or independenge and girls: for
aegenaencé. Boys are often denied help they need; girls
don't learn self-relfance, i - o

* Item: Girls and bovs are placed in separate lunch lines,
‘often "ladies first " . - '

Comment: Students receive the message that there is some-

Thing different-and alien about the other sex. “Ladies first" ‘
is part of the “pedestal problem" in which children get the
conflicting message that although girls are generally inferior,
they are supposed to be inherently superior at the same time.

Caution: bias takes many forms,
It is important not to confuse ths symptoms
~with its underlying piznciplos because opposite
symptoms can both reflfct biaa. Some schools
elect only boys for student government "because
' boys are natural leaders.” Some schools elect .
( ~only girls "because girls are more serious
‘ " and conscientious than boys." Each situation
'is based on stereotypes instead of the capa- “’
bilities of individual people; both are blased.
t
You?ﬁdiicgssion may not cover even half 1
the itemsanyour groups listed, so you may want
to compile them as a handout which pays tributf/,/“
" tor thelr perceptiveness. The exercise works
well with stydents too -=- you may want to suggest
.o that participants repeat it in the classroom as
"homework." : '

.
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DEPARTMENT OF PUBLIC INSTRUCTION

STATE OF NORTH CABOLINA '(RALE'lCH

. o
-
s

-

Dear Colleague: | . Lo y

f’ - ‘\\<

There has been a good deal of_discussioné‘ate]y_on“the '
impact that sex stereotyped attitudes in adult¥, TV or text-

books can have on students. Almost overlooked has been the

impact that students have on each, other® The purposé of this -
study. is-to try to document, by_c*bse observation, what students'
own attitudes on sex -roles and sex steveotypes may be, how they
convey these attitudes to.each other, and -how accepting or reject-
ing they may be of different opinions or divergent behavior. ‘

Your role;.«51mp1y'keep your eyes and ears open, and jot
down "events" when- they occur{ or at the end of the day. Five
or tgn minutes-a _day is plenty. Records will be kept over a
one-menth period'qqd.turned in weekly. : -

You are not being'g}Fed'to°makéAvaJue"judgménts.of the
events - you may approve or disapproye - all we want is what
~happens. : ' - V

) ™~

‘ Information needed.  Please give a geﬁeral'descripttﬂn of
your cYass, both academically‘and demogyaphically in.fhe space
provided on the diary sheets. Fo¥ each event (see sample diary
shé!t attached) note the race and sex of the student, the event,,
and 'indicate how it came abpyt., If.it was spontaneous, mark it o~
. SP. If it was in respon’e to a remark or question of yours, ' |
mark it TE, for “Teacfier.Elfcited." If it was part of a class
discussion on sex roles br some,related subject, mark it FD for
"Farmal Djscussion." LT S o T

7

~ Format.' Diary sheets are attached., If they ard convenient
: , for you, pXease use them, and xerox more if you need them. If 4
- q you would ‘Pather use.yodr own paper or some other format, that
‘ fine with us, as long . as all the information is there. [ a

A

* L . ) . ) : . . , . » Py
3 ' . Should ydbu initfate or intervene? This is entirely up to
'“'\g-——*/‘depenaing our own interests, classrodm priorities,. subject area,

_ ~etc.  There is no.need for you to take any init{ative at all, for . = *
' _the purposes of the study. If you wish to, for you,’ow.n__ interest, :
['""~:,!"fin33.agylong‘as‘thq results are identified on your diary sheet.

l; . ' Finally: ~please keep your diary sheets somewhere cqnvenient
S : - sb.that ’

S “you can snatch, odd minutes to fi11 them out. We hope in -
Ch e, }hi?(yay 0 gather a targe amoupt of data without disrupting your

',Q;“,/// ‘Thank you-very much! = - - ';. ..‘ T

“ _s; Béf;yiMooré “:'i . Wayne&Dilioh_ ( ;. o . -

. - - . et ) . - ) - .
Q . _ v > o AL N S . e
(S, . - . . ! Lo B . L.
g [»> . - . ¢ .
4 oo . - t . Ca . -
. S - \ - i ) R - . ' - ' .-
Provided by ERIC ‘! \ " » - N i
. o F
+ & - -+ >
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Some areas to consider when observing students for sex stereotyped s
behavior and attitudes, o — 7

-

*lpter:sex hostility? 'mﬁirls, yuck!" "No hoys allowed." | e {f;f
*Insults?  "Sissyl® "fsn'tAthat Just 1ike a boy!" |

*Inter-sex competition? Do students want to play "qirls~&ga1hst
the boyst™ Do they say why? , ~

v

*friendshio patterns? Do students get teased for having friends -~ .
of the opposite sex? Do they choose members of opposite sex as '
team members? Do they sit together, work together, play together,
spontaneous 1y? . : .

*Wwhat traits do qirls like in hoys? What traits do ﬁoxss*g:;-in
rTsT Physical attributes, skills, personality, e§c. .
: aisfinction will have to he made here between personal preference "
;; and sex stereotypes. For example, a qirl who says "{ wouldepever ‘
date a hoy shorter than I am" {is expressinqg a culturatstereotype,
The statementl like boys with brown eyes" is a nersonal . preference,
because our culture does nof specify an ideal eye color/for men.-

*Family roles? ‘Any éxpressions of disapproval or syrprise ahodt'
what men or women should or should not .do, "Your father fixed
dinner?!" ' ' ; ‘ :

*
. 4
[l

‘ . 4 L ‘o o
*Vocational roles? frls can't take shopl". "Men are doctors,
women are nurses.' : . : -

*School chores? Unwilfdngness to perform, or let the other sex
* perform, certain tasks' (carrying books, bringing cookies, running
AV equipment, taking came of sports equipment). '

*Choice of toys or games? Boys avﬁidinq or bheing excluded from the
doTTs and housekeeping secttons, girls from the blocks or trucks .
sections. Girls sk®ppigg rope, playing jacks, boys playing basket-
bal].‘ Fither sex exclulfina the other from their games. . \

*Choice of booké.fdr'seif,_or recommendéd to friends? . "You don't ¥
awWant to read that, that’™s a qirl's/boy’s bpo L S :

*Choice of musical instruments? Are drums for_boys, piano d('flute
.?gr girts? 4 | o §

' L ’ . _ ’
*Self-image problems? Girls feeling they cannot do Math, or marveling
at g¥rls who'can. firls ashamed of themselves fqr being tall, strong,
or hiding their intelligence. Boys ashamed of themselves, or teasing
others, for being quiet, enjoying music or dance, wanting to play -
“with. dolls or take care of children, . “to o

-

‘*Embtional'steresfypﬂnq? Are hoys afraid to show certain ‘emotions,

LT - gUch as fear or sadness? - Do they transmit these into anger? Are
AN airls put down'for expressing angér? No they learn to invert these
e - feelings? - ‘ : .. 1 | e o
.*Au¥ gen§ralizgtions about anior other sex? "Boys are brave.” o
| sfrls are smart.”” . . . - S R . Lt

E MC . | i ; L . . o » | .o 3 A ) i,
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Please jot down obs

v;fipnsi"qn thqy\happeﬁ{»or at the .end of the day."

-~ &

| Please turn in ‘sheets
“'weekly, for '4 weeks| C neets
FOREEY HE R | . - RN SRR =
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6EEENRlX_ﬁ‘*_SUMMABI_QE_QLARX_RESULIS

Inborden School -

Partic?gpnts 46 teathers and
aldes Trom grades K-8.

course -on sex bias

School Population: 92% Black,
8% White; from rural area,

*majority from low socioeconomic

background, 203 years below ,
grade level, limited cultural
~background. - '

. ) @
e . .

A1l had
completed a 20-hour in- service h

‘.

. Apex Midee School 7

. P rttci ants: 20 teachers from
yrades % B, none had taken New

Pioneers in-service program,
previous knowledge of sex bias
varied, but limited,

-School ‘Population: Wide cross
- section, semi-rural,
- (small town near Raleigh the
. state capital), 1% Black 79%

suburban

White,. a1l socioéconomio, .
cultural, and ability levels,

Intersbx hostility was the most common observation made,
The students prefer to be with members of their own sex and .

.were hostile to those of the other sex,
_-kind {s better" seems to prevail

A feeling of "our R

r .\ ' .

. Bo R espec1a11y. were subjected to emotional stereotyping,

R due to stereotyped thinking, as students apparently

'often ri

culed for their emotions, particularly®

-sadness. Boys

exhibiting non-traditional behavior were labeled "sissy." Girls

‘received no parallel admonishment,
.teachers assure us girls do fight, girls
Bein
d not seem to be as ser
‘oized for "acting like a 91r1 "

fight}qg by their peers.
boy"

'IW

Although middle ‘grades-,
re criticized for -

criticized fors"acting like a
us or frequent as .being criti-

. ~ \’,
|~. N .

The behaviors. reported included definite opinions about
should do what chores, gnd generalizations about vocational

and Tuaily roles, They fee

oY

,m.tc%rta;n‘behatzois"are appropr

obs are determined: by gender and
te only to one sex.."

;' The-observat ions made dtd not reflect self 1mage problems

did"not

__, question the stereotypes ar. admitbthat they d1d not fit.
. . ¢ AR .:"0\ X
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APPENDIX €< .80, T 7
. - __ . . 5 '
* ) . SUMMARY RN
MIDDLE GRADES TEACHER DPARIES .
| ) » N
1, Did yo'ur student.s know you: were keepi\g the diary?
B IR .In'b. gen %%
b, S orden _ )
AR/ e 5w |
' 2. ‘Nhe'n'yod observed sex biased“behavior. did you intérvene?
o Never . Occasionally Often Always .
_ “Inborden” g TZ_J' '—r'L
S Ape-x .‘ .
3. Did your observations prompt any ciass discussions? ' o S
Never Occasionaif Often Always . o ) .
Inbordeng R : R B | R
4. How did | you feel. about tiie behavio r"opinions you
“observed” in your studentsiq Were they more less biased.
.~ than you expected? Piease expiain.r
- " More Biased Le§s Biased As Exp ted N .
. Inborden i T % PO
Apex ': » 4 : 10 6 L PR
5, Did yorenjoy making observations? Piease explain, et :
‘ . ‘Yes « No Neith r A
Inborden - & . T 7T e . o
Apex A £} o SN LR I
. '6; “"Did mak{ g.‘he observations ieave you in. any way | | |
‘ frustra d or angry? - . - e | 0
Yes No L e
Inborden’ T A L A S
: Apex - 5 . 15 - o ) ' ' Do
’ 7; ‘Did you talk over your observations with an_v other aduit?'. . .
¢ ' . Yes . ’ . NO * ' o ] o o
. 'Inborden | S | I B [/ L ‘
-8, Did making these observations «ch&nge you i 4ny of the N |
: following areas? Please explain. : e e
' oo Niavior Content Fe__j_qg__ “Other - - S
v ' oze\yﬁNo Yes - No Yes . No Yes . ‘
- Inborden . ) T? mT .

1“175 DI A A
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"o _IS YOUR GUIDANCE DEPARTMENT BEWIND THE CAFETERIA COUNTER? ~ * = "
~ . ( . B . ‘ ' “‘ . - ’ : :

" Very often the most important adult in a school to & -~ - .
~ youngster ‘is not the teacher, the principal, or thé-guidance . -
., counselor.. It may not even be the coach, Often s child will =~ *
take joys or sorrows to an adult with whom there is-no formal )
" ‘relationship, precisely because th&t informality carries less
o (- pressure., Such a person may be a school secretary, a janitor,
. : - a teacher the child does not have in class, or a cafeteria -

. : worker. Even when there is no direct relationship between.a . . o
cafeteria worker and a student, the person behind the counter S
may have an’ important .influence. The way they give a compliment, : -
the kind of compliment and for what, the kinds of scoldings they ‘-

| give, the off-hand. advice and remarks,’the asking of ors or
- assigning of chores, and the way the student-gerce&!gs these. -~ .
“~  adults relating to‘each other, all these can have & proféund . .
~ effect of the way children perceive themselves and-thevadu};,*%‘*'"
.+ world they gre trying to grow up, into. N T g Y

£t

.. .
"

: - R e ) T s
OBJECTIVE #1. To give cafeteria workers an opportunity - & :°
to' discuss, uhderstand, and develop their own {mportance as = o
- adult role models and educators for the students in their = - & - e
~ school., S ) | Cmot DT g
o » o . - v - . \. . "~ R ) , ) a / . ﬁ b
OBJECTIVE #2, To enhance students' ability to develop o ;
. strong selfT-1dentities based on their irdividual talents, - ‘IIi e
{nterests, and personalities rather'than;j? rigid sek stereo- o Oy

- . types, - -. | _ o

. THE VEHICLE. A program or series of programs in'which
- cafetgria workers: S e
. .discuss the various ways in which they relate to
students . - T S _—
. b)vunderstand how sex stereotypes limit the individual .
R developmant of students Co e
"<, = . c)grow to understand the unconscious ways adults
- oo  transmit sex stereotypes to students ~ .
d) brainstorm alternative ways ef relating to ‘students
‘which will tend to reduce- sex'stéreotypes ;and éhhance
individual development - e 7 - ‘

.
& ) .
L‘ . [] .
*

- ..‘ 'I

¥

POSSIBLE OUTLINE OF: PROGRAM. ™ ¢ RN

L S

i;‘-f‘?3,- ' 1. Initian 2-Hodru5§5§¥bﬁ.;.”

. 1Lr§e group brainsterming, with fltp R
chart, oi,d1ff:;jpt ways cafeteria ".. "~ ) . -
¢

werkers relate P4 students.” ...~

filmstrip, "I'nf Glad I'm a She, I'm. = * .
. 'm W ‘ v o .
| & ' . ) OA n' ' | ::L‘ . L] ‘-v' 4 .,\ | 'I
S P SR
o RP9 N s




" APPENDIX D - . - .28 o S
| L - . p
20 minutes D discussion of f11mstr1p

7 minutes _‘-smg11 group brainstorming of ways cafeteria
, : - workers unconscibus]y transmit sex stereotypes.

-
iR

Example. Complfmenting 3?*5 13\§he line for

c (”‘§ N '%k"v‘ | athletic ach1emeents* girls for pretty dresses.
N X - b -
- .23 minutes - general discussign of items 1dent1f1ed L
o . - small group sess ons. - |
e - 10 migutes small group braingtorming of a]ternative S
S - 2 TR nositive. ways of relating to students.‘ )

- »E les: Complimenting boys on an inter- -
- . - g book under their arm, a new shirt,
| being helpful to younger, students,. 2 new
. haircut etc. . -
Comp]imentin? gir]s who are. dressed for v S
: S i _ play, on athletic or, leadership ability, N
o , : on being big and strong, an interesting o
S | ‘ lookfng math book, as well as the party
dress and- the new- hairdo. S
20 minutés  _general discusston of alternative, posit1we ‘

‘e . . L ways of relating-to students.

Lo . Subsquﬁht Sessions\ ‘ o, I .
‘v <::J ' . re should be at least one- fo11ow-up'session for- ~’ E
cafeteria. v yrkers t&discyss gheirmreness. the eha'ﬁo , “'

K they have noticed in themselveés and/their\students, an thair,
efforts at change, If there were Sufficiént interest, further

o ‘substantive programs on specific. aspects of sex bias could be : ;\"
oy : included, with further: opportunities for feedback, §har1ng and o
| g f\\\t reinforcement of their Equa] Education efforts. - e
‘ . , . - . \ - . . . ’ » ‘ ‘ . ‘
AR : ‘ | .
- - <. ) / 3 ‘ “l. 4 « . \ [ \ R -
" i V.q. +4 ) i } “ -
L ' 2 . ! -
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.anummupmmmmmmommgw
. - &
~Check your speeches, pubiications, pressnialions, fims,
mumcm.uldu.plcm,oomom Doyouhaw
Equdnumbmotmoluondbmdu ' T | - . ‘/'ﬁ
(nud-nmoumomugum?momm - o IR .

Ropnuntomonumbonotmm
' (lo'hbmobpndmoh?olldndto!
. minorities?)

Unlhnotvpod work roles
(bmolo)prlnclbd mon kinc

motvpod nlatlonshlpa
‘ boya chndng for Qirs’ hom)

Ummtypedwords -\
mnghm police officer, w g
t attendant, humantly, queator)

, | ]
Untvoual pronouns g
Gonegc he mplacad with

plumlm.vou 3 Y
no pronoun at all - - heutral

e\ ' '
and he ' ‘
orpho | . ; - afirmative

e e

. i
\

Equal ﬂﬂes n

John&nnhandMoivRoynolds S
oersmuhondeanalds ST e
.ot Smith and Reynoids T
~ or John and Mary o Lo

15 o
. ‘-_-. 1 I? hia s impoesiole, Ms.uoccmghbton
'Romﬂnbor EquomV l! North Corollnu Depom'nent of
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Workshop held Friday, ‘April 29th, in Wilson, North Carolina. - .
Participating LEAs: ' '

Johnson Cou?ty - team of 4 . 7 ‘ ‘ ‘ .
Wilson Gounty « team of -5

Nash County = team of 8 T -
Rocky Mt, City « .team of 1)0

a _ ..

‘Northampton County - team of 5

'mPiease evaluate each section of the warkshop On a scale of:

Poor . Excellent
. orning. ] - 2 3 4 5
lntroductorx orientation | -0 0 3 15 M
Y Filmstrip - S 0 0 5713 12
,“eneral discussion | 0 0 2 14 12
“Small group-exercises } '
. o . \ ' -
Sex. Bias in Education - Who? 0 1 4 -8 5
Sex,pias ¥n Eqication - Where? 0" 1 g 19 4 |
Questions for each discipline to “ 0 1 . 4 13 9 ,. —_
'”41 consider - S v )
_ Afternoon L ‘<:\7 c
Toe Plaﬁning Guide Questions' L0 0 3 m i3 .
Consuitqnt assistance in using the 0 2 .3 13 8 |
: planning guide = - li oo .
A Y a

1. Was any section too short? 9 yés - 12 no Nhich?

‘ Comments: "“Planning”; "Afterngon®; "Work Sectton (After Lunch)“°

| : “Brepktime ”Small Groups"; “Discussion"; "Althou h
we didn t finish the afternoon portion. enough time was a?lowed :

so that we understood the process. and could-finish iater.- ‘

'2.”-was any section too long? 25 mo. - e = . i
l-Ji-‘Did you find any .topics panticuiariy interesting? 15 yes - 1 no*
v . Which? . Comments . o S E
.  “The roTe educators can play in program.*-+ - . .,
4 "Ineservice workshops for each schooi " 9 S L
e "Entire discussion was interesting." ' i
u'»‘;i ~ *"I have been to sessfons before and this was a releat.“,

uuow each discipline area may consiéif improvementhi_ ’ - ~f!f

ﬁgioﬁﬁoit]loﬂizs }°?ii hihs.._v K e Lt B i

P
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DEPARTMENT OF PUBLIC INSTRUCTION

/

STATE OF NORTH CAROLINA lnALElc.H
April 13, 1978

Dear Equal Education Planner:

.

[N

How are things going? We know you already have too much to
do, but could you please help us out by giving us some feedback
on the usefulness of the Equa) Education Planning Worksh p? We -
need it for two reasons: ~

1) To begin planning hqw to serve you best next year,

2) To collect data for the national model we have been asked 7(
to develop on how a state agency can work mo;g effectively
with 1oca1 school systems to eliminate sex bias in education.
Please return the quest1onnaire by May 1, if possible. . *

Many, many thanks!

o | | ' SincereJy your
C | o acl j;;:éff *

s | ‘ . l ! Amanda J Smith -

Name T LEA

1 . : a fnr e e e -
S =
° .

FEEOMACK ON EQUAL EDUCATION PLANNING WORKSHOPS

PR

1. How well did the planning workshop meet the fof]owing

objectives?

Not Highly |
. P . Successfu1 Successful -
v . . - Increased individual awarene$¥ -0 222 33 4> 5-4 S
. .- Created informeg support group........ 'l» 2" 3<% 4-225-3
- tleated working team 13 21 34 44 5-3 |
e q - Provided useful service to a]ready . o
‘ - . . existinq team o--o-'.o-oo--olcot-oo"-cool-&v 2" 3',4‘"’ 5-

o - Set.a useful: process “in motion. .......PV &1 340 448 8- Q
L "'_ . Comments; Frine /-'h(s' ne.rcfrw.- UncerTarn a)ﬁm a.“ﬂméf-@é

‘ .'I')rmf lie. 7'-e.nm ﬂu not cmf)lcad, Oﬂa/ a’r _
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. APPENDIX G R "}

2.a. How would you evaluate the qualit ' Low ' High' .
, the -actual plan you prepareg—f tﬁe © Quality 7 Quality T
workfﬁopf ® 6 8 4 8 & P 8 S 4 3 e S ARt e AN s .1? z.v 3“’ 4.‘ 5.5 ’

v

o | b. If you feel that the: plan. gou prepared at the workshop was
. not high quality, why? ase indicate if any of the

wing were factoSs by agreeing or disagreeing with 0
he ‘f iiowing phrase! i‘
w3 Strongiy - Strongly '
Agree ‘Disagree

- Not enough time alloted at workshop.. 1-0 24 343 49 5/
- Poor consultant -help at workshop......1¥ 20, 31, -0 5-49 ..
| . W

- Team members lacked sufficient
knowledge or authority to prepare

a high quality plan......ooviininnnn, 14,27 35 49 5-8 "
- Team did not .take topic seriousiy ..... 10 2-% 36 4-9 5-U-
- The contents of the, plam were « RN
‘ - inappropriate....... Ceeree v el 1A 2-0 30 442 §-9
- Other: =~ - P B - R
”Comm'ents TXans n,f f,,“...t «t wnkshgo . ﬂff‘-é.mm'dricu tows ' e
w}b local . Wt mads revisions - Ao cn.a-aFam con?r W
OFica. W resenT You brew yow cor'l do’ an “mﬁ! 142 .
Ae 6035 dees neT afpnm N s A67T awans - ' . ' (
3.a. How successful do you feel you have been Not . Highly
: at implementing the activities ‘you de- Successfui Successful
cided on at the wo'rkshop‘f 197 2'2 3 N 4'V 5-3
’ b. uhat have been your major probiems? Piea)gex lain, S e
prme.p.l] ncr.f,ovd. ccw\m'lr“. " ac"'o"* f; Nlucﬁnf

Co Mo Kellew-ip. bk of dieisin . Leck of Furdd Tivao.
'77“ /)lnmw’ f‘c-mv M btaw a “lagm ¥ - o . ’

. c. If you have heen abie to impiement some or aii of the activities
m“ Am/ - on your plan, please describe how you went about it, how success-»

. fvhwed €8 ful you feel each effort has been, and what you pian for the
e, woal future. Feel free to refer to your plan---we have a £opy on
:‘_’”"“; e eaf 118 Ne are especiaiiy interested in: o o~ wabehygy
CmiTenals. ksrs . : . . - " . n‘ “*"‘r‘*‘;ty
k,dr RToun S
N e M‘ :-.:‘:,.-.,The effectiveness of your teﬁ as a working group Luu‘.“ Kiy ““{!
“~:‘MM'M0 e tin- - LOPics you added or deleted - , | e & o whow
- “Wmod ledye, /oW cleuomi=. The success of your awareness PMgram L tea Fras
.,.,,.pmm.e - Whether you have succeedéd in doing any p]anning- tolhdawluah f
""r ﬁ-wlu;; ~ reduce sex bias in curriculum areas *-°
- Conting Them " W &0 - Whether you have called on other state consuitants for .
,;iﬂ'hy “fopalty SAdat;  thAS purpose . &.
N adr deein .- Nhether you have invoived students in a leadership roie
Meolved jn ladervhye LR

roie. Cacemont teum. (,Use hack of questionnaire or extra sheets if necessary ) 5

WA At adf changed oune plan-: NHape T cdd’ o ¢“;4,. o wemen =T Y &t vesd ags efAnid tfu‘ﬂn
8 cmsTantly. Jariny WAYS B redecs S lyas /n BN schoels: e pmb/m: tpert Jam bras cournda 7

AT 14 " TV Wy /ﬂdqmw Johea® ugad Jiu dies WWV\-‘“ “MO\SCJ ay sk ele Wr“.’ .l‘y:th,.

T KC!"~WT ‘“Md‘fdm Mﬁ mdf Hﬂﬂ'hly mﬁﬁff MHMM«&*‘?‘ (Gans. c.qmuf -amr-u»t m,n
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APPENDIX G 289,

4.a. Please evaldate the support_énd folldeQE ' ’ !“ . .
- activities provided to your [EA by the  None Poor =~ Excellent
( \ visTon o quandugatTon. . 0-3 +3 22 3,, 4-11 5-¢

e 8 ¢ 0 009 00 00 00

",‘- M‘ h N& ~" A l’ Aeel ‘r rﬂm Cwheo And
Po/lnn- o Comlonsme) & N‘ h‘n:'qm W OFut May covd m.

b. If you have had broblems. would any of the following possible
services from the Division of Equal Educat1on ‘have bg;n helpful?

, Not Very
. : : | : ’ Helpful - Helpful
. - - Follow-up letters,................. veeeonsadldl 23 39 4-1 5-)

. ‘ - Follow-up phone calls,........ erreereaeea, Al 23 349 44 5T
\ S VISTES Lo e L1 2d 3 a5y
| . Norkshops .Or awareness sessions in LEA .....1d 23 3-8 4-7-5"9‘ -

- Follow-up workshop for Summer Trainees covnsl 20 39 agse/

-Othermm&‘ oo b 23 45

QRAmmn) g trve pty'fe.—

| ' Which problems could have been helped? Please explain. :_
1 | qua— Serd Mo problems.  Foflew -upe ke Mers m.flf Aax—/vw/d’nf \

U0 B ‘51°¢W’Jhﬂ‘d&45 Ab{k 400"dﬂﬂﬂd1ﬂrv<bndhmﬁm-LAl» | |
- m,mr.m_. _ ‘

v How]impdrtant af .tor in the suctess or . g

. failure of youp-plan is the support and . < Not Very

1 "“"“";""’rfonow -up of the Division of Equal ~_ .- Important Important
:" ‘ 6 “ R“Educationr O'...sl...........l.'....00000000014 2-‘ 3*7 4—1‘ 5"
‘%LJ'~M+ P!ease explain :

By e Divion
v ;‘hm fan e fro tmﬁduuw eund beck-up /"C‘ﬁ)fmv rm& /wn’ ‘
&.ﬂ. a7 o wnTecl= lofor, vartr ok mighr be hepphat. o
e P8a di¥oua . o . * .
' o d. would you like another planning workshop . Would Not High
’ . schedyled next fall,. to exchange experiences. Attend ‘Priority -
C o ﬁb\é‘%e or re- do plans. etC? Ll eene e | w1 24 3 43 5-3
o <80 Nhat areas do. you feel, the Dﬂvision of Equal Education shbuld
B P focus on_in the future? ' . ,
Ll L My o elreedy chup. S fm“‘ wirs |
N A e Fﬂﬁ;ff‘ ¢F‘lnﬁfv dw»d: ‘LuJQn&ﬂI‘4 fht amﬁnanuﬁﬁv77zr .
f(;» ';, o nyuw7hhu;' *5 ~oc54hm(4b ~&¢;bnn~wu40 qud-zdkax | “]_ | Tl(ﬁ;%
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APPENDIX H. SAMPLE sm«nALuxmksmx'EVAuun1othe»¢

-

- Please evaluate this s ion 1ccord1n to the sceles
-1 - very negative, 5 - Qery positive ?circle one) K
| a o O Very  Yer

| .-Negative - . : Positive
1. General overall impression - 1 2 3 4 5 r<%:

" 2. ;Usefulness of subject matter A | ;
for me professionally . 1 .2 -3 4 5 g
SN 0T R ,
3. Usefulness of subject metter ‘ 3»A . < - .
.. for me personelly " ' 1 2-° 3 4 5 R
4, Were there any ph s or 1dea§’tha9’fgpressed you'
_ particularly fevoi‘go Nhich? Please explain, |
- ' o .“ ‘A ’ ‘(”\ )
. . . . . . \ ,
5. Were there any phrases or ideas that turned you off? |
_Which? Please explan. : . .
. . \
1 N
. ) . “
- 6.  Are there any topics you fee1 should ‘be added to the
discussion? ' .
.- ~ o ,_%KJM‘ O = :
' 7. Please comment on the method of preeentation " -
. 4 . SR I . . CL -
N T | L eiffﬂ‘ff .. “"¥
8. Hhet was the generel manner or overel1 1mpression of the .Q,
presenter? - . T -
3 | m‘t "
9.. Nes there anything you wanted to say but didn’ t? unatv S
Why? 1 . - - =
‘ { //1 . V L] -

10, ;)\\1thiok hreseneer should keep

b),er[ehinkjpreeenter should change_: e —

" . ‘s . o
. v

+ i

“7_? (This activify supported by QE USDHEN however. no offici&\
: ‘ endorsement 1s implied )
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)?This'conference {s beginning to be a real eye opener, Instead of

relating all this material to a future teacﬁing experience | find

. myself applying this information to my own 11fe and future male ,
role." . o . _

"I was also one of the people who felt that the black woman should
step back for her men,:.more ‘than anything my at{itude has changed
about sex bias. I am aware now that sex bias hurts all - men,
‘women, old, young, black, white. Since the workshop began, 1 have
gone home each night and.discussed what has taken place with my
husband. - We've had interesting discussions and I've found out some
things about him that I never knew before." S

"] am excited about going:-back and helping to open new worlds, hope-.
fully, to my 'oh-so-very' -narrow-minded stUdents‘(ﬁth graders) who
are trying so desperately to fit into soc ety's man and woman role." -
o _ . ) _ S _
"The materials are comprehensive and can be applied to all areas

of life. Enjoyed the intéraction of the entire group. '

"My feelings have changed since Monday. I now feel quite comfortable
about going back home and presenting an oppgrtunity to our staff
(including Superintendent and fellow Assistant Superintendents), to
help students in a very basic and necessary way." -7 S

“w__.as I .naw understand better this whale area, I am greatly
" optimistic."”

"1 am nappy that you asked.us to write this letter. It gives me an®. {

opportunity to express myself since I.am not a very votal person ]
when it comes to discussing issues in large groups. ‘It was not my

~idea to attend. In spite of-a11 of this...l feel that it has all "y

been an experiencg/worth having." .
[

v prided .myself as ing non-sexist'béfore I ¢ame to this'workshop
but I-can certainly see where, in many ways, [I was sexist." : v
_ . o >
+ "Personally, the institute hjs pelped me see through some of my
anxieties and has helped me understand my marhjage relationship
and-my wife as a person. I wish she could have' attended."

" " know that after this workshop that‘l.w111,never be able to view
the world in the same way again..." S e

"Having the 'black book' with a1l the irformation and tips'én how »

to present the information was quite a pleasant sueprise for those
. of us who came prepared to take tons of ‘notes (which we wauld then .
_Have to decipher.)" . ' : o T

= . : . _ s . . .
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APPENDIX 1 BRI
’ ’

"I just know I' will b§.a more effective teacher after this workshop -
more human - and understanding of differences. More encouraging to
those who wish to try new things. Hoping to share all I've learned
with teachers in“my county - I can now understand the enthusiasm of.
;hose who have taken the class eariier - Thanks for your heip and

rection." ‘ .

"Thanks for helping me understand my unknown bias"' »

"I beiieve that ! received the most information on the session of
sex bias hurting men - hadn't really thought much of that. |1

- dearly e my son and husband - am [ adding to heart attacks,
drinking, etc.? Terrible - ™ -

¥'This should make me a’Bbtter tehcher - and my students bettbr, .
.citizens." . '

"I feel that I will be a better wife. mother, grandmother and tegcher
because of the .awareness of thif area,’ as it plays an important part.
in determining the future as we i as the pré\gnt in all human '
- development." ! :

"Professionaiiy. I can use all of the materials I have received in my
.= “program at school. . These can be easily adapted for use.in the lnter—
personal Relationships Course, Cooperative Home Economics Education,

Family Life Education...?} - . - -
’ ' ’
"Personaiiy. [ can't wait to qet home to share this information withy
> my husband:" '

[

"Overall impression -fvery good weli done. very prac!i al...worth-
whiie professionai]y,and pdrsonaiiy as a person and father "

"Even though expanding sex roles 1s my Job, 1 often cannop seem to |
grasp its importance, Well, after this week I have gained that
sense .of . impontance "

"The week has been most- revealing and rewarding I am really excited

*about my role in th{s new capacity. My feelings-were somewhat .
neutral or negative-toward '‘the whole bit“ at the beginning of the
\week Now my outlook and feelings are definiteiy positive " :

"I truly beiieve that the*eapansi . roles could -mean much

to our society such as decreased su e.rate, diminished mbers‘_
in the psychiatric wards, more love, “lesg hate and a much :
efficient work force to choose from, effectiveiy making American '

life better for everyone.“ p

"So, as long as the grass drows’ and the “rivers®flow, 1 wiil have a”
. warm place in my memory for.the New Pioneers staff "o

s .:MW

.
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March 17-18, 1978 ) v
VELVET CLOAK UOT R INN, RALEIGH, NORTH CAROLINA .

] ) //Aor -
/

) : , - \}-—.‘
v K )

FrldaylfMarch 17. - RS L

. 11:00 AM -Registration, browsing new materia]s,.gettlng together with

1:00 PM. 1ong*1pst‘T?tends .

Lunch ‘on youy own (The W@lvet Cloak has a buffet line and

a ~ .~ salad bar) S s

L)

what S HAppening?

MC: Thelma Johnson - Lhar!otte/Mecklenburg Schoqls
Three minutes from each of you: .
o -How you did it : - ‘
v -How you didn't do it (yet) - T
. : -Administrative support -
. -Course organization. .
-Who signed up? How many got cred1t? i
-How do you feel about 1t? .

N —
wo
c o
v o
==

2:30 PM . Break

[N

2:45 PM ° Curriculum S ec1alt1es '
4:15 PM - Report from Division of Socia] Studies - Mary Vann Esl1nger
‘Report from Division of Mathematics - Nedra M?tche11
. Report from Division of Languages - Larry Tucker
. A Look At The New Adoptiops- in Social Studies lemen’Pry L1terature
-Have there been any elrriculum changes because of/1nstead of your'

U awareness program?
-Any curriculum or grade 1éve] plann1ng committees? |
-What- are your greatest needs in the curriculum areas? - o
4:20 PM The Most Popu]ar Film. in North Caro]ina . Y |
5:15 PM »

FREE T0 BE_YOU AND ME! L

J" .5:3} PM Attitude Adjustment Sess1on
) + I

'6:30 PM  Dinner - Velvet Cloak Inn.

800 PM  Spdaker: Tibbie Roberts . T
X ~  Topic : TTs ATT Of lﬁis Aga1nst The Bible?“ .

- Discussion: Adult Attitudes - ¢ ~ .
v MC: Javan Cowan - Bertie County Schools ,
' -What are the contrdversial topics for aduTts?
. -Which idéas seem most welcome?
Do you notice any difference in men's and women' s reactions?
-Any age: d1fﬁerences?' ‘

i . . ] : . . . . l . - -
‘ v _ - . o . . ‘ . v .4 . \ .
SN o 4 ‘ f\ o
. R ;Eaf?éy . - . :
- . - - . -
.o .- l ‘ b _ . -
_'v.,"-ni”' Q ) "- - . o L \ \ ' ) . . 295 -.‘f . E ‘ . ~
T T T T T T e i e R T .




APPEND{X’ J S 2965 -
» \

“Saturday, March 18 . ( -
8:30 AM  Course Content. o
10:00 AM  MC:"- Jo Ann Lowery % Robeson ounty Schools
“How would you change the plack bobk?
-Which lessons did you use -
-Did you add new topics? { ,
~What materials did you use? ‘
_ -Did you use outside speakers? «For what ‘topdcs?. . -
10:00 AM 'Break ' o
: > . : o/
10:20 AM  Classroom Activities & Student Attitudes -
11:50 AM  MC:__Tony Phillips - Mount Airy Schools
L Resource people:
PR Mar* E%tnam - second grade'teacher - Mooresville Cit{ Schools )
. avis smith - Social Studies-teacher - Vance County Schools .~
: -In what areas are your students nore flexﬂble than your

_adults? -
' -In what areas are they more r1gid? ”
: <What subjects turn them on? Off? .
aWhat specific discu sion topics or act1v1t1es have worked
for you
-Have you noticed any-age djfferences in how students react?

' 12{68. " Lunch - Velvet Cloak Inn . S Ve

1:30 PM  What Happens After Your Course?
3.00 PM MC: Linda Mahan - Goldsboro City Schools . L

Helen Smith_- Halifax County Schools & B
-Indiyidual teacher follow-up . )
-School committees o T
-System wide planning ' Y ’ ‘ Uy
-Working with ongoing planning or curr1cu1um act1v1t1es
-Keeping visibility an 1nterest up' :

L}

I 3:00 PM  Evaluation and Reimbursement
o 3:30 PM  Drive Carefully!
. \ , .
A} - .
’ *\ o
, ¢ ‘




APPENDIX K

.

d“’l‘ . . B o .
; //, % TEACHER EDUCATOR'S INTEREST SURVEY. '

) '. 6 “\"J e . ) . ! [ .
Survey, conducted at meeting of North Carolina.Association

_‘of Colleges fqr Jeacher Edutation SNCACTE) 24 individuals

responded, reprgsenting 17 of. the 43 institutions. Respondents

" were asked to,assgss.what thefr institution had already done®

about sex rolesg and check any activities.they would be in-
terested in sgeihg,their institution undertake, Those present

* were decisipn makérs (deans, dgpartment'chairs)or their repre-
‘sentatives. -+ : - .

.

18 said their 1A;tjtutiqns had incorporated some -
material oy sgxism in some classes

_ﬁliaid they ad'biven tﬁe @}iter no.thouqht \\
1 did\not.kngw. Tx ) -

- Ve SN
Possible act1v1t1es:'a .

.
il +
- - L

1. send,d fepresehtétive to’a,tfaining institute to
be qualified to give in-service training to other: .
faculty. "*, - S C

14 Yes; ' 10 ‘Did not “check

-2, deveTbﬁ a cohpreheqsiﬁﬁ pl&n-by which students can
understand the ramifications of sex bias in society
at large amd in their own subject  area. -

1

-

12- Yes; -lgvibid'nof’check

3. be‘one-bf the pilot units wbrking'wifh Divjsioh'of\§
Equal “Education, . ° A\ , ‘ AT

. ' ) 4 S » —

8 Yes; 16 Did not .check

o

4. et individual faculty memigrs deal with subject.
“as they see fit A ot

o ’

‘5 Yes; 19 Did not‘cﬁeck\f _ . .

. 5. ;take nbﬂattion pertaiﬁing to this subject ai this ime.

-

"0 Yes + 28 Did not check

. 6. Asseds the situation, then contact the Division of
Equal Education: ) Ol

. 5.4Yes; 19 Did not check . .

oV , B : . - N . v

' a ' \
w0 Y A

. l.\_ ) .297‘ i ,.‘ | ’
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2 APPENﬁxx K : .298., L . S
Yo . : . -
COURSES IDENTIFIEQ BY TEACHER EDUCATORS

o | * AS_APPROPRIATE, FOR =
L e INCORPORATING conccprs ON_SEX BIAS

TR o . SRR

. . . * . ’ [ ]

: Survays conducted at NCACIE meeting and Equal Educatlon Planning
.0 and Awareness Conhference, - .

- .

'-" Introduction to the classroom
- Teaching of Social Studies .
.- - Reading and Language Arts Methods s C e
” » Methods of Teaching , , A
- Psychology of Early Childhood = -~ - ¢
L : - Foundatighs of Educatfon - : . . S .
Y . ‘ - Educational Psychotogy = ' Ly
\ : - Developmental Psychology e : .
- . _ * - Philosophy of Education \ ’n .\ . (
\ - - Teaching of Reading’ - . L . -
. - GhiYdren's Literature B B A i
: Health and Physical Education | ' _ N . '
;gultural Foundations of Edgcation . \_)" :
ath Methods _— ﬂ e
- Methods and Materlals : :
- - Sociology of Education . C ‘ e , .
. . =Learning Theory Cooe S
N - Child. Psychology , . BRI e f
" " - History of Eddcation o S, . .
.o .- Adolgscent Psychology + A -
y ‘ - All u1dancé and Personned Serv1ces Courses N

. . - N
- o

e . : : \
N . :

aly

Summary remark of one private college.

N LR
‘n

| “"Sex Bias shou]d be 1ntegrated throughout the teacher . 8

I educatlon Gurr‘lc& oo T e . ,
“ ‘ 'o‘ . . - E . . ‘ 5, : - ,

. N QN

. . i
T . ¥ .

‘. .. *  Summary remark: of one state suppoh‘?d universify ﬁ‘j“

"ﬂ wshx Bias Shouﬁd be a part of.a)l hethod courses."."'ﬂf v




Divisiv. of Equal Education ' o,
~ ANorth Cirolina Department of Public lnstruction )
Raleigh 'North Carolina 2761Y -

Y Name - - fi - : L Phonl# - _

- ™

Organization Name = - | | Position R

A L)

I. I would like to see oyr organization address the issues of sex bias in -
Public Education in one or more of the following ways

— Invalve a member of our arganization. in an advisory council for the
T Division ‘of Equal\Education. \

o Board meeting or Executive Council meeting. - . PR

-
»

Have an article about sex bigs in our newsletter,, magazine, ete.

~our organizabion at \a fluture meeting

Show the filmstrip‘"l,m\Glad I'm A She, I m Glad I' m A.He" at

next’ meeting ' . e

- Disquss the matter with others in my group and then contact the
Division of Equal Educat¥ on\ \ :

. . ‘ll‘
e __ Take . no actidn at this time. } o | _
IT. Projects which seem most intéresting or applicable to our _group include

Settinq up ar speaker S bureau on the issues of sbx bias.

" Have the Division of Equal Education do a presentation at our hext

F -Have a member of th 'D%vision of Equ‘al Education do a workshop for .

Formation of a committee to review materials for schools textbobks,

films; supplementary materials, etc.

. Set up a scholarship for: pioneering students. These would be
" students achieving excellencé in non- tnaditional courses. !

Set up a "New Pioneer" award for students achieving excellence in'
~ non- traditional courses. ‘. . _ -

___; Sportsor a girl S athletic team or tournament~ Co . s -

\N[f\ ' Sponsor a big brother or big sister\program for children Yy

Raise money for supplementary non- biased materials

.

e qundinate a program where other clﬁbs church groups etc. could ,

| be informed on the effects of sex bias. - - -
o i::__ InVestigate-admissions into vocational programs. Y
’i-b '\‘- bInvestigate situation tn athletics 'js ‘money allocated egé:llyl
| v Sepk-qut "Pioneering‘\workers in comhunity and interview them.\
RS o *Plaase cbmple\te and raturn to Gary L. Ridout Division of. Equal Education. -

”~[}§J: (This activity. supported by. OE USDHEHa.however‘ ng d]&pcial endorsement
=== s dmplied.}) T Q8 S

.
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